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ABSTRACT
This study was designed to assess reading comprehension instruction  
guidelines w ithin elementary social studies teachers' manuals. The 
study's purpose was to analyze guidelines fo r  teaching reading 
comprehension as presented in selected elementary social studies 
teachers' manuals.
In order to assess reading comprehension instructional guidelines, 
a content analysis of nine teachers' manuals representing three randomly 
selected social studies series with 1983 copyright dates was undertaken. 
An assessment model was developed which consisted of three categories, 
SOME INSTRUCTION, NON-INSTRUCTION, and INDETERMINATE. Five components 
representing the d e f in it io n  of reading comprehension instruction  
formulated fo r  th is  study were used to establish which category was to 
be referenced. A d d it io n a lly , a c r ite r io n  s k i l l s  l i s t  was developed from 
the scope and sequence charts of each series. This c r ite r io n  l i s t  along 
with the three categories from the models was used fo r  tabulating data 
in th is  study.
Results from the content analysis indicated that 35% of the 
comprehension guidelines referenced provided some in structio n , while 61% 
of the guidelines were n o n-ins truc tion a l. The data fo r  series and grade 
l evels revealed that there was a 58 percentage point decrease between 
f i r s t  and f i f t h  grades in the percentage of the to ta l references at each 
grade level that were po s it ive ly  coded. An inverse trend existed with 
regard to SOME INSTRUCTION and NON-INSTRUCTION with in  series and across 
grade levels.  Overal l ,  the three social studies programs adhered to the
exposure d e f in it io n  of reading comprehension and a dyad model of 
instruction involving p r io r  knowledge and p rac tice /ap p lica t io n .
Implications were drawn and recommendations were made fo r  
p ra c t it io n e rs , teacher educators, publishers, and researchers based upon 
find ings. One primary suggestion was fo r  classroom teachers to be more 
cognizant o f the lim ita t io n s  o f teachers' manuals. In addition ,  
publishers were urged to provide examples of reading strategies within  
reading comprehension instruction guidelines. Likewise, recommendations 
were also made to researchers interested in th is  type of study. One of 
the recommendations was tha t students' texts and teachers' manuals 
should be analyzed concurrently . Another was that observational 
research should be considered as a continuation of th is  study to 
ascertain to what extent teachers re ly  on teachers' manuals fo r  reading 
comprehension guidelines in the social studies curriculum.
CHAPTER I  
INTRODUCTION
Compr ehensi on i s  the  u l t i m a t e  goal  of  the r e a d i n g  
p r o c e s s .  For  r e a d i n g  e d u c a t o r s  i t  i s  e s s e n t i a l  to d e f i n e  
c o mpr e he ns i on ,  to u n d e r s t a n d  how i t  d e v e l o p s ,  and to e x p l o r e  
how c ompr ehe ns i on  r e l a t e s  to r e a d i n g .  Ed u c a t o r s  need a 
wo r k a b l e  d e f i n i t i o n  o f  compr ehens i on  and r e a d i n g  
compr ehens i on i n s t r u c t i o n .
In g e n e r a l ,  compr ehens i on  i s  u n d e r s t a n d i n g  the meaning  
of  a c o mmu n i c a t i o n  ( H a r r i s  & Hodges,  1981) .  C o g n i t i v e  
pr oc e s ses  are  u t i l i z e d  in c o n s t r u c t i n g  the meaning of  a 
p r i n t e d  c o m m u n i c a t i o n .  Growth in the  c o g n i t i v e  domain i s  
g e n e r a t e d  t h r ough i n s t r u c t i o n  and ma s t e r y  of  s u b j e c t  m a t t e r  
knowl edge  ( V y g o t s k y ,  1962 ) .  Vygot sky  ( 1962)  b e l i e v e d  t h a t  
h i g h e r  l e v e l  c o g n i t i v e  p r ocesses  emerge t hr ough t e a c h e r -  
p u p i l  i n t e r a c t i o n s  d u r i n g  i n s t r u c t i o n .  T h e r e f o r e ,  
i n s t r u c t i o n  i s  n e c e s s a r y  in o r d e r  to o b t a i n  the u l t i m a t e  
goal  o f  r e a d i n g ,  compr e he ns i on .  F u r t h e r ,  Vygot sky  ( 1962)  
e x p l a i n e d  t h a t  " the  on l y  good k i n d  of  i n s t r u c t i o n  i s  
t h a t  whi ch marches ahead o f  de v e l o p me n t  and l e a d s  i t "  (p.  
104)  .
When d e f i n i t i o n s  of  r e a d i n g  ar e  made w i t h o u t  r e g a r d  to 
i n s t r u c t i o n ,  c o n f u s i o n  about  t he  most  a p p r o p r i a t e  and v i a b l e  
i n s t r u c t i o n  i s  bound to e x i s t .  For  e x a mpl e ,  r e a d i n g  can be
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d e f i n e d  as c ompr ehendi ng  a g r a p h i c  c o mmu n i c a t i o n .  The 
r e a d e r  i s  r e q u i r e d  to use ps y c homot or ,  c o g n i t i v e ,  and 
a f f e c t i v e  pr ocesses  ( H a r r i s  & Hodges,  1981) .  P r ob l e ms ,  
howe ve r ,  e x i s t  w i t h  t h i s  d e f i n i t i o n  o f  r e a d i n g  because i t  
has u n c l e a r  i m p l i c a t i o n s  c o n c e r n i n g  r e a d i n g  compr ehens i on  
i n s t r u c t i o n .  S i nce  r e a d i n g  i n v o l v e s  c o g n i t i v e  pr ocesses  
whi ch ar e  u n o b s e r v a b l e ,  i t  i s  d i f f i c u l t  to d e t e r m i n e  the  
r e q u i r e m e n t s  o f  i n s t r u c t i o n .  T h e r e f o r e ,  a b r i e f  l ook a t  
l i t e r a t u r e  r e l e v a n t  to r e a d i n g  compr ehens i on  i n s t r u c t i o n  
w i l l  be i m p o r t a n t  to t h i s  s t udy.  L i t e r a t u r e  r e v i e w i n g  
r e a d i n g  c ompr ehens i on  i n s t r u c t i o n  appear s  to f a l l  i n t o  the  
t h r e e  c a t e g o r i e s  of  s p e c i f i c  e v e n t s ,  e x pos ur e ,  a n d / o r  
e x p l i c a t i o n .  These c a t e g o r i e s  form t he f o u n d a t i o n s  f o r  
t he  f u l l e r  and more a c c e p t a b l e  d e f i n i t i o n s  of  r e a d i n g  
compr ehens i on  i n s t r u c t i o n .  The bases of  t hes e  d e f i n i t i o n s  
ar e  c o n s i d e r e d  be l ow.
The s p e c i f i c  e v e n t s  d e f i n i t i o n  as advoc a t ed  by i t s  
pr oponent s  ( D u r k i n ,  1 9 7 8 - 7 9 ;  Hodges,  1980;  Mason,  1982)  
stems f rom t he  p e r s p e c t i v e  t h a t  compr ehens i on  i n v o l v e s  
c o g n i t i v e  p r ocesses .  Thus,  c ompr ehens i on  i s  un o b s e r v a b l e  
and comp re hens i on i n s t r u c t i o n  must ,  t h e r e f o r e ,  r e l y  on 
e x t e r n a l  a c t i v i t i e s  or  e v e n t s .  On t he  o t h e r  hand,  a dv oc a t es  
of  the exposur e  v i ew ( Bl oom,  1976;  Samuel s ,  1979;  S mi t h ,  
1982)  ho l d  t h a t  i n d i v i d u a l s  i n h e r e n t l y  possess t he c o g n i t i v e  
a b i l i t i e s  ne c e s s a r y  f o r  compr ehendi ng and need on l y  to 
e n c o u n t e r  r e a d i n g  s k i l l s  or  s t r a t e g i e s  in o r d e r  f o r  t hese
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a b i l i t i e s  t o  s u r f a c e .  Ot her  p r o f e s s i o n a l s  (Brown,  1980;  
D u f f y  & R o e h l e r ,  1982;  Johnst on & Byr d,  1982)  who endorse  
t he  e x p l i c a t i o n  p o s i t i o n  s t r e s s  t he  i m p o r t a n c e  o f  s t u d e n t s  
becomimg i n f o r m e d  p a r t i c i p a n t s  o f  i n s t r u c t i o n  through  
d e t a i l e d  e x p l a n a t i o n  by t e a c h e r s  of  t as k  p e r f o r ma n c e .
Ot h e r  c o n t r o v e r s i e s  s u r r o u n d i n g  the d e f i n i t i o n s  appear  
to be based on oppos i ng v i e ws  e xpr essed  in e x i s t i n g  
l i t e r a t u r e  c o n c e r n i n g  r e a d i n g  compr ehens i on i n s t r u c t i o n  ( c f .  
D u f f y  & R o e h l e r ,  1982;  D u r k i n ,  1 9 7 8 - 7 9 ;  Hodges,  1980;  S mi t h ,  
1 982 ) .  These opposi ng v i ews  may be due in p a r t  to the  
absence o f  a c l e a r ,  c o n c i s e  d e f i n i t i o n  of  r e a d i n g  
compr ehens i on  i n s t r u c t i o n .  F u r t h e r ,  e d u c a t o r s  have added to 
t he  c o n f u s i o n  by t r e a t i n g  r e a d i n g  as a s u b j e c t  m a t t e r  ar ea  
i n s t e a d  of  as a t oo l  to be used acr oss  c u r r i c u l u m  domains  
( S c h m i d t ,  C a u l ,  Byer s ,  & Buchmann,  1984) .  Tea c he r s  l i m i t  
r e a d i n g  c ompr ehens i on  i n s t r u c t i o n  to the r e a d i n g  p e r i o d .
They assume s t u d e n t s  a u t o m a t i c a l l y  t r a n s f e r  r e a d i n g  s k i l l s  
to s u b j e c t  m a t t e r  a r e a s  ( H e r b e r ,  1978;  R i t t e r  & L o f l a n d ,  
1 924 ) .  Resear ch has i n d i c a t e d  t h a t  s t u d e n t s  do not  t r a n s f e r  
r e a d i n g  s k i l l s  to s u b j e c t  m a t t e r  a r eas  w i t h o u t  a p p r o p r i a t e  
i n s t r u c t i o n  ( H e r b e r ,  1978;  K a r r i c k ,  1936;  T y l e r ,  1 9 3 0 ) .
On the o t h e r  hand,  p r e s e n t - d a y  models of  r e a d i n g  
compr ehe ns i on  i n s t r u c t i o n  appear  to have some s i m i l a r  
c h a r a c t e r i s t i c s .  Each model  ( d i r e c t  i n s t r u c t i o n ,  e x p l i c i t ,  
p r a c t i t i o n e r ' s ,  and s c i e n c e  c o n t e n t )  s t r e s s e s  the
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i m p o r t a n c e  o f  gu i ded p r a c t i c e  (Mason,  R o e h l e r ,  & D u f f y ,
1984;  Pearson & G a l l a g h e r ,  1983;  Rosenshi ne ,  1979;  Roth,  
S m i t h ,  & Ander son,  1 984 ) .  Ot h e r  components of  t he  d i f f e r e n t  
models i n c l u d i n g  gui ded p r a c t i c e  are  s uppor t ed  by the schema 
t h e o r y  ( A n d e r s o n ,  1 9 7 7 ) ,  the  m e t a c o g n i t i o n  t h e o r y  ( Brown,  
1 9 8 0 ) ,  and t he n o t i o n s  of  Vygot sky  ( 1 9 6 2 ,  1978)  on c o g n i t i v e  
d e v e l o p me n t .  These t h e o r e t i c a l  i deas  ar e  b a s i c  components  
of  many a s pec t s  found w i t h i n  t he r e a d i n g  compr ehensi on  
mode l s .  For  e xampl e ,  gu i ded p r a c t i c e ,  which i s  i n c l u d e d  in  
each mode l ,  i n v o l v e s  s o c i a l  i n t e r a c t i o n .  Vygot sky  s t a t e s  
t h a t  s o c i a l  i n t e r a c t i o n  i s  t he  p o i n t  a t  which c o g n i t i v e  
de v e l opment  o c c u r s .  L i k e w i s e ,  t he  p r e c e d i n g  t h e o r i e s  are  
not ed in t he  e x p l a n a t i o n  and a p p l i c a t i o n  phases of  
i n s t r u c t i o n  whi ch ar e  e v o l v e d  f rom each o f  the  r e s p e c t i v e  
mode l s .  These p r e s e n t - d a y  models are  c o n s i s t e n t  w i t h  i deas  
o f  e a r l i e r  t h e o r i s t s  ( McCa l 1 i s t e r ' s , 1930 & V y g o t s k y ' s ,
1 9 6 2 ,  1 9 7 8 ) .
M c C a l l i s t e r  ( 1 9 30 )  r easoned t h a t  a t t a i n m e n t  of  c o n t e n t  
knowl edge  i s  dependent  upon the a b i l i t y  to r ead and 
comprehend.  A b a s i c  c o n c l u s i o n  of  Vy got sk y ' s  ( 1 9 6 2 ,  1978)  
r e s e a r c h  i s  t h a t ,  w i t h o u t  i n s t r u c t i o n  in s u b j e c t - m a t t e r  
a r e a s ,  s t u d e n t s '  minds do not  f u l l y  de ve l op .  T h e r e f o r e ,  
r e a d i n g  compr ehens i on  i n s t r u c t i o n  i s  needed in the  c o n t e n t  
a r e a s  f o r  c o g n i t i v e  gr owt h  and l e a r n i n g  to occur .  However ,  
o n l y  l i m i t e d  r e s e a r c h  on the  e f f e c t  o f  r e a d i n g  compr ehens i on  
i n s t r u c t i o n  in t he c o n t e n t  ar ea  has been conduct ed (Vacca &
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Vacca ,  1 9 8 4 ) .  C e n t r a l  to t h i s  study i s  t he  f a c t  t h a t  
r e s e a r c h  has to da t e  o v e r l o o k e d  t he e x t e n t  to whi ch  
t e a c h e r s '  manual s  p r o v i d e  gu i dance  i n r e a d i n g  compr ehens i on  
i n s t r u c t i o n .  C o n s e q u e n t l y ,  the q u a l i t y  of  the  
r e co mme nda t i o ns  made w i t h i n  t he  manual s  has y e t  to be 
c o n s i d e r e d .  Thus,  t he  d e v e l o p me n t  o f  a model  to assess  
r e a d i n g  compr ehens i on  i n s t r u c t i o n  g u i d e l i n e s  as p r e s e n t e d  in 
t e a c h e r s '  manual s c ou l d  make an i m p o r t a n t  c o n t r i b u t i o n  to 
r e s e a r c h  l i t e r a t u r e .
I mpo r t a nc e  of  t he  Study
The i m p o r t a n c e  o f  d e v e l o p i n g  a model  f o r  a n a l y z i n g  
r e a d i n g  compr ehens i on  g u i d e l i n e s  in t e a c h e r s '  manual s  can be 
s u p p o r t e d  by i n v e s t i g a t i n g  the  i n f l u e n c e  t e a c h e r s '  manual s  
have on r e a d i n g  i n s t r u c t i o n .  The f o l l o w i n g  h y p o t h e t i c a l  
exampl e  i l l u s t r a t e s  t he  e f f e c t  manual s  have on t e a c h e r s '  
i n s t r u c t i o n a l  p r a c t i c e s .
A p r e s e r v i c e  t e a c h e r  obser ves  a s u p e r v i s i n g  t e a c h e r  
c o n d u c t i n g  s e v e r a l  r e a d i n g  l e s s o n s .  Both i n d i v i d u a l s  have 
s t u d i e d  under  t he  same p r o f e s s o r .  Dur i ng  t he  o b s e r v a t i o n  
t i m e ,  t he  u n d e r g r a d u a t e  n o t i c e s  t h a t  t he  t e a c h e r ' s  
i n s t r u c t i o n  does not  adher e  to the e d u c a t i o n a l  t h e o r i e s  and 
t e a c h i n g  p r a c t i c e s  t a u g h t  and u t i l i z e d  in t he  c o l l e g e  
methods r e a d i n g  c our s e s .  When asked about  t he  obse r v ed  
t e a c h i n g  t e c h n i q u e s ,  the  s u p e r v i s i n g  t e a c h e r  r esponds t h a t  
t he  methods used ar e  i n a p p r o p r i a t e ,  but  f o l l o w  t he  
i n s t r u c t i o n a l  g u i d e l i n e s  se t  f o r t h  in t he  t e a c h e r ' s  manua l .
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A d m i n i s t r a t o r s  and r e a d i n g  s p e c i a l i s t s  endeavor  to 
c r e a t e  a p r e d i c t a b l e  and s t a n d a r d  system in o r d e r  to 
r each t he goal  of  r e a d i n g  compet ence  whi ch t he p u b l i c  
demands (Shannon,  1 9 8 3 a ) .  Commer c i a l  r e a d i n g  m a t e r i a l s  
a f f o r d  a mechanism f o r  s t a n d a r d i z a t i o n .  Th i s  
s t a n d a r d i z a t i o n  occur s  because t he  manual s supp l y  a 
cont i nuum o f  t e s t a b l e  g o a l s ,  d i r e c t i o n s  to t e a c h e r s  on how 
to o b t a i n  t hose  g o a l s ,  and a s sessment  i n s t r u m e n t s  to c e r t i f y  
t he  a c h i e v e me n t  of  t hose  goa l s  ( Auker man,  1981) .  
C o n s e q u e n t l y ,  e mpl oyment  of  c omme r c i a l  m a t e r i a l s  enhances  
p r oc e dur e s  t o  g u a r a n t e e  s t u d e n t s '  r e a d i n g  compet ence  and to  
i n c r e a s e  p u b l i c  c o n f i d e n c e  in t he r e a d i n g  pr ogram (Shannon,  
1 983a )  .
The use o f  t e a c h e r s '  manual s can e i t h e r  enhance or  
i n h i b i t  c ompr e he ns i on  i n s t r u c t i o n .  Beck and Mc Ca s l i n  
( 1 9 78 )  b e l i e v e d  t h a t  t e a c h e r s '  manual s  p r o v i d e  a pedagogy  
f o r  t e a c h i n g  r e a d i n g .  Th i s  i dea  i s  f u r t h e r  e mpha s i z e d  by 
J e n k i n s  and Pany ( 1 9 7 8 ) ,  who s t a t e d  t h a t  basal  r e a d i n g  
s e r i e s  suppl y  t e a c h e r s  w i t h  d e f i n i t e  i n s t r u c t i o n a l  
g u i d e l i n e s  and m a t e r i a l s .  Manual s  p r es su ma b l y  e x e r t  a 
s t r o n g  i n f l u e n c e  on c l a s s r o o m pr oc e dur e s  ( D i e d e r i c h ,  1973;  
J e n k i n s  & Pany,  1 9 7 8 ) .  I n a d d i t i o n ,  t e a c h e r s  depend upon 
t he  c o n t e n t  sequence and i n s t r u c t i o n a l  p r oc e dur e s  s p e c i f i e d  
i n  t he  manual s  (Beck & B l o c k ,  1 9 76 ) .  J e n k i n s  and Pany 
( 1 9 7 8 )  s t r e s s e d  t h a t  a “pr ogr am' s  i n s t r u c t i o n a l  p r oc e dur e s
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wer e  c r i t i c a l  f e a t u r e s  a f f e c t i n g  the  de v e l op me nt  o f  r e a d i n g  
compr ehens i on"  ( p .  1 2 ) .
Why do manual s  have such an i n f l u e n c e  on t e a c h e r s ?  One 
reason i s  t h a t  t e a c h e r s  and p r i n c i p a l s  b e l i e v e  t h a t  the  
c o n t e n t s  of  the manual s  are  based upon s c i e n t i f i c  p r oo f  
( B a r t o n  & W i l d e r ,  1964;  Shannon,  1983a ) .  Shannon ( 1983b)  
b e l i e v e s  t h i s  v i ew c o u l d  o r i g i n a t e  f rom the f a c t  t h a t  80% of  
t he  r e a d i n g  methods t e x t b o o k s  c u r r e n t l y  in p r i n t  s upp or t  
c omme r c i a l  m a t e r i a l s  w i t h  l i t t l e  or  no c r i t i c a l  comment .
The a u t h o r s  o f  t he s e  methods books f i n d  the m a t e r i a l s  good 
i n s t r u m e n t s  f o r  t e a c h e r s  to u t i l i z e .  Th i s  dependency on the  
manual s i s  h e i g h t e n e d  by t he  t e a c h e r s '  i n s e c u r i t y  about  
p l a n n i n g  f o r  i n s t r u c t i o n  ( Cheek,  1982;  Kur t h  & S t r o mb e r g ,  
1983 ) .
Bar t on  and W i l d e r  ( 1964 )  and Shannon ( 1983a )  have noted  
t h a t  such a r e l i a n c e  on t e a c h e r s '  manual s i s ,  i n f a c t ,  
o b s e r v a b l e .  S i x t y - t h r e e  p e r c e n t  o f  t he  i n s t r u c t o r s  in 
Bar t on  and W i l d e r ' s  ( 1 9 6 4 )  sampl e  s t a t e d  t h a t  t e a c h e r s '  
manual s  had more i n f l u e n c e  on t h e i r  t e a c h i n g  than s t u d e n t  
t e a c h i n g ,  e x p e r i e n c e ,  r e a d i n g  books,  a r t i c l e s  about  r e a d i n g ,  
and t h e i r  u n d e r g r a d u a t e  r e a d i n g  methods cour s e s .  Even 
though Shannon's ( 1 9 8 3 a )  sampl e was s m a l l ,  he found the  
m a j o r i t y  of  the r e a d i n g  t e a c h e r s  and a d m i n i s t r a t o r s  
i n t e r v i e w e d  t h o u g h t  t e a c h e r s  f o l l o w  the c omme r c i a l  manual s  
"more or  l e s s  l i k e  a B i b l e "  ( p .  7 8 ) .
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Resear ch addr esses  the  i s sue  o f  d i r e c t  i n s t r u c t i o n  
( i . e . ,  t i me  on t a s k )  as i t  r e l a t e s  to t he  i mp o r t a n c e  of  
l e a r n i n g .  K a r w e i t  ( 1 9 84 )  noted a p o s i t i v e  r e l a t i o n  between  
t i m e  on t ask  and l e a r n i n g .  Some s t u d i e s ,  however ,  i n d i c a t e d  
management  in c l a s s r o o ms  was more p r e v a l e n t  than d i r e c t  
i n s t r u c t i o n  ( Goodl ad ,  1984;  Hughes,  1959;  N a t i o n a l  
Commi ssi on on E x c e l l e n c e  in E d u c a t i o n ,  1983;  Q u i r k ,  T r i s m e n ,  
N a l i n ,  & We i nbe r g ,  1 975 ) .  Dur k i n  ( 1 9 7 8 - 7 9 ) ,  in f a c t ,  found  
l i t t l e  or  no d i r e c t  i n s t r u c t i o n  p r o v i d e d  f o r  r e a d i n g  
compr ehe ns i on .  Tea c he r s  me r e l y  appear ed to m o n i t o r  p u p i l s '  
p r og r e ss  t hr ough commer ci a l  m a t e r i a l s .
Thus,  the p r e c e d i n g  d i s c u s s i o n  has suggest ed f o u r  
f a c t o r s  whi ch must  be c o n s i d e r e d  b e f o r e  g u i d e l i n e s  f o r  
t e a c h i n g  r e a d i n g  compr ehens i on  as p r e s e n t e d  in t e a c h e r s '  
manual s  can be e v a l u a t e d .  F i r s t ,  r e a d i n g  is an unobs e r v a b l e  
c o g n i t i v e  t ask  and,  t h e r e f o r e ,  must  be d e f i n e d  in o b s e r v a b l e  
t e r ms  in o r d e r  to un d e r s t a n d  t he  p r oc e s ses .  Second l y ,  
r e a d i n g  compr ehens i on has not  been d e f i n e d  c o n s i s t e n t l y  and 
c l e a r l y ,  and t he r e s u l t  has been t h a t  r e q u i r e m e n t s  f o r  
i n s t r u c t i o n  are  u n c l e a r .  T h i r d ,  the  r e l a t i o n s h i p  between  
t he  amount  o f  d i r e c t  i n s t r u c t i o n  in r e a d i n g  compr ehens i on  
and s t u d e n t  l e a r n i n g  must  e n t e r  the d i s c u s s i o n .  And 
f i n a l l y ,  what  i s  kncwn about  t e a c h e r s '  dependence on 
t e a c h i n g  manual s and the e f f e c t s  of  t h i s  dependence on 
i n s t r u c t i o n  l i k e w i s e  becomes a r e l a t e d  c on c e r n .
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The p r e c e d i n g  b r i e f  d i s c u s s i o n  suggest s  t he  
r e l a t i o n s h i p  between t hese  f a c t o r s ,  and reasons t h a t  i f  
r e a d i n g  compr ehens i on  i s  i ndeed an i m p o r t a n t  s k i l l  to t e a c h ,  
and t h a t  i f  t e a c h e r s  r e l y  on t e a c h e r s '  manual s to t each t h a t  
s k i l l ,  t hen what  i s  i n  t e a c h e r s '  manual s  can l o g i c a l l y  be 
e x pe c t e d  to i n f l u e n c e  i n s t r u c t i o n .  C o n s e q u e n t l y ,  an 
e v a l u a t i o n  of  s e l e c t e d  t e a c h e r s '  manual s  in t e r ms  of  what  
th e y  o f f e r  r e g a r d i n g  r e a d i n g  compr ehens i on  i n s t r u c t i o n  i s  
both j u s t i f i e d  and i m p o r t a n t .
I n t he  r e v i e w  of  l i t e r a t u r e  whi ch f o l l o w s ,  the f o u r  
f a c t o r s  r e l a t e d  to t he  t o p i c  o f  t h i s  study as p r e v i o u s l y  
s uggest ed w i l l  be f u r t h e r  a d d r e s s e d .  I n  a d d i t i o n ,  the  
f o l l o w i n g  c h a p t e r  w i l l  p r e s e n t  i n f o r m a t i o n  c o n c e r n i n g  
i n s t r u c t i o n ,  r e a d i n g  compr ehens i on  i n s t r u c t i o n ,  and 
c o n t e n t  a n a l y s i s  o f  books by r e v i e w i n g  l i t e r a t u r e  whi ch  
f ocuses  on: ge ne r a l  i n s t r u c t i o n ,  r e a d i n g  i n s t r u c t i o n ,  and 
c o n t e n t  a r ea  r e a d i n g  i n s t r u c t i o n ,  r e a d i n g  compr ehens i on  
i n s t r u c t i o n  d e f i n i t i o n s  and model s ;  and c o n t e n t  a n a l y s i s  of  
books i n c l u d i n g  d e s c r i p t i o n s  and exampl es  o f  c o n t e n t  
a n a l y s i s  of  t e a c h e r s '  manual s and t e x t b o o k s .
S t a t e me n t  o f  t he  Probl em
The purpose of  t h i s  study i s  to a n a l y z e  g u i d e l i n e s  f o r  
t e a c h i n g  r e a d i n g  compr ehens i on  as p r e s e n t e d  in s e l e c t e d  
e l e m e n t a r y  s o c i a l  s t u d i e s  t e a c h e r s ’ manual s .  The r e s e a r c h  
pr obl em i s  to assess and document  d i f f e r e n c e s  in
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r e a d i n g  c ompr ehens i on  g u i d e l i n e s  and p r oc e dur es  as put  f o r t h  
by s e l e c t e d  s o c i a l  s t u d i e s  s e r i e s  t e a c h e r s '  manua l s .
D e f i n i t i o n s  o f  Terms
For  t he  purposes of  t h i s  s t u d y ,  the  f o l l o w i n g  t e r ms  
have been g i ve n  s p e c i f i c  d e f i n i t i o n s :
C o mp r e h e n s i o n . The u n d e r s t a n d i n g  t he s t u d e n t  e l i c i t s  
f r om t he  p r i n t e d  t e x t .  I t  i s  a pr ocess o f  a s s o c i a t i n g  the  
new m a t e r i a l  ( e .g.  i d e a s ,  c o n c e p t s ,  knowl edge)  t o  the  
a l r e a d y  known ( e . g .  p r i o r  k nowl e dge ,  schema) .
D i r e c t  I n s t r u c t i o n  M o d e l . A model  o f  i n s t r u c t i o n  based 
on s u b s k i l l s  p r e s e n t e d  i n s e q u e n t i a l  o r d e r .  The f o r m a t  
c o n s i s t s  o f  d e m o n s t r a t i o n ,  gui ded p r a c t i c e ,  a p p l i c a t i o n ,  and 
f e e d b a c k .
E x p l i c a t i o n  D e f i n i t i o n . I n s t r u c t i o n  in whi ch the  
s t u d e n t  becomes an i n f o r m e d  p a r t i c i p a n t  t h r ough d e t a i l e d  
e x p l a n a t i o n  o f  t ask  p e r f o r ma n c e  by t he  t e a c h e r .
E x p l i c i t  M o d e l . A model  o f  i n s t r u c t i o n  based upon 
compl ex  s t r a t e g i e s .  The f o r m a t  c o n s i s t s  of  m o d e l i n g ,  gu i ded  
p r a c t i c e ,  and a p p l i c a t i o n .
Exposur e  D e f i n i t i o n . I n s t r u c t i o n  in whi ch i t  i s  
b e l i e v e d  t h a t  the s t u d e n t  i n h e r e n t l y  possesses t he  a b i l i t y  
t o  p e r f o r m  compr ehens i on  t asks  and needs on l y  be exposed to 
t he  s k i l l s  i n  o r d e r  f o r  comprehensi on a b i l i t i e s  to s u r f a c e .
Metacogn i t i  on . A c ons c i ous  c o n t r o l  o f  one's own 
c o g n i t i v e  a c t i o n s  whi ch i n v o l v e s  knowl edge  c o n c e r n i n g  one's  
own c o g n i t i v e  pr ocesses  and p r o d u c t s .  Exampl es of
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m e t a c o g n i t i o n  s k i l l s  a r e :  p r e d i c t i n g ,  c h e c k i n g ,  m o n i t o r i n g ,  
r e a l i t y  t e s t i n g ,  c o o r d i n a t i n g  and c o n t r o l l i n g  of  d e l i b e r a t e  
a t t e m p t s  to s t u d y ,  l e a r n ,  or  s o l v e  pr ob l ems.
Ot h e r  R e g u l a t i o n . The f i r s t  of  two phases of  c o g n i t i v e  
d e v e l o p m e n t ,  where  s u p p o r t i v e  e x p e r t s  v e r b a l l y  me d i a t e  and 
r e g u l a t e  the s t u d e n t ' s  pe r f or ma nce  e x t e r n a l l y .
P r a c t i t i o n e r ' s  M o d e l . A model  of  i n s t r u c t i o n  based  
upon an i n t e r a c t i v e  h i e r a r c h i c a l  c onc e pt .  The f o u r  ba s i c  
p r i n c i p l e s  i n v o l v e d  a r e  p l a n n i n g ,  seque nc i ng ,  c o m m u n i c a t i n g ,  
and i mp l e me n t i n g  a l e a r n i n g  t a s k .
Readi ng Compr ehensi on I n s t r u c t i o n  ( RCI ) .  I n s t r u c t i o n  
i n  whi ch a t e a c h e r  f a c i l i t a t e s  a s t u d e n t ' s  a c q u i s i t i o n  of  
new knowl edge  p r i o r  t o  r e a d i n g  and i n t e r a c t s  w i t h  the  
s t u d e n t  to he l p  t he  s t u d e n t  a c q u i r e  the a b i l i t y  to  
u n d e r s t a n d  or  work ou t  t he  meani ng o f  c onnect ed  t e x t  to  
f a c i l i t a t e  m e t a c o g n i t i o n .
S c i e n c e  C o n t e n t  Me t h o d . A model  of  i n s t r u c t i o n  based  
upon t e a c h e r s '  v e r b a l  s t r a t e g i e s  and v e r b a l  t e a c h e r - s t u d e n t  
i n t e r a c t i o n .  The f o r m a t  c o n s i s t s  o f  p r e p a r a t i o n / m o t i v a t i o n ,  
e x p l o r a t i o n ,  a c q u i s i t i o n ,  p r a c t i c e / a p p l i c a t i o n ,  and 
s y n t h e s i  s .
S p e c i f i c  Event s  D e f i n i t i o n s . I n s t r u c t i o n  whi ch  
i n v o l v e s  s p e c i f i c  e l e m e n t s  r e g a r d e d  as a s e t  o f  e x t e r n a l  
e v e n t s .  Exampl es ar e  t he  number o f  c ompr ehens i on  a c t i v i t i e s  
i n  t he  manual  and t he  number o f  e x e r c i s e s  in t he wor kbook .
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Se1f - R e g u l a t i o n . The second and f i n a l  phase o f  
c o g n i t i v e  d e v e l o p me n t  in whi ch a s t u d e n t  i n t e r n a l i z e s  the  
t a s k  and m o n i t o r s  and r e g u l a t e s  the t h i n k i n g  pr ocess  
a s s o c i a t e d  w i t h  t h a t  t a s k .  I t  i n v o l v e s  r o u t i n e s  s t ude nt s  
use to p l a n ,  m o n i t o r ,  and d i r e c t  t h e i r  own c o g n i t i v e  
b e h a v i o r  based on awar eness  th e y  have about  compr ehens i on  
s t r a t e g i  e s .
Zone o f  P r o x i ma l  D e v e l o p m e n t . The d i s c r e p a n c y  between  
t he  a c t u a l  de v e l o p me n t  l e v e l  o f  a s t u d e n t  as d e t e r m i n e d  by 
h i s / h e r  i n d e p e n d e n t  pr obl em s o l v i n g  and the l e v e l  o f  
p o t e n t i a l  d e v e l o p me n t  as e s t i m a t e d  by h i s / h e r  probl em  
s o l v i n g  under  t he  d i r e c t i o n  o f  a more c a p a b l e  i n d i v i d u a l .
L i m i t a t i o n s  o f  t he  Study
T h i s  study i s  l i m i t e d  by the  f o l l o w i n g  f a c t o r s :
1) t he  random sampl e  c o n s i s t e d  o f  ni ne  e l e m e n t a r y  
t e a c h e r s '  manual s f rom t h r e e  p u b l i s h e r s  f o r  grades one,  
t h r e e ,  and f i v e  w i t h  1 9 8 3 - 8 4  c o p y r i g h t s ;
2)  t h e  s a m p l e  was b a s e d  on s e r i e s  f r o m  o n l y  one 
c o n t e n t  a r e a ,  s o c i a l  s t u d i e s ;
3) the d e f i n i t i o n  of  r e a d i n g  compr ehens i on  i n s t r u c t i o n  
w h i c h  was d e v e l o p e d  f o r  t h i s  s t u d y  was s p e c i f i c ,  and as a 
r e s u l t  the f i n d i n g s  of  the study can on l y  be g e n e r a l i z e d  to 
s i t u a t i o n s  which u t i l i z e  t he same d e f i n i t i o n ;
4) the compr ehens i on  s k i l l s  whi ch were used in t h i s  
s tudy  were s e l e c t e d  by s p e c i f i c  per sonne l  f o l l o w i n g  c e r t a i n  
p r o c e d u r e s ,  and as a r e s u l t  t he  f i n d i n g s  can on l y  be
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g e n e r a l i z e d  to s i t u a t i o n s  whi ch u t i l i z e  t he  same 
c a t e g o r i z a t i o n  of  r e a d i n g  compr ehens i on s k i l l s .
O r g a n i z a t i o n  o f  t he  Study  
The study i s  o r g a n i z e d  i n t o  f i v e  c h a p t e r s .  In t h i s  
i n t r o d u c t o r y  c h a p t e r ,  t he  i n t r o d u c t i o n ,  i m p o r t a n c e  o f  t he  
s t u d y ,  s t a t e m e n t  o f  t he  p r o b l e m,  d e f i n i t i o n  of  t e r ms ,  
l i m i t a t i o n s  of  t he  s t u d y ,  and o r g a n i z a t i o n  o f  t he  study have 
been g i v e n .  In C h a p t e r  2 the  p e r t i n e n t  l i t e r a t u r e  i s  
r e v i e w e d .  The r e s e a r c h  pr oc edur es  and sour ces o f  da t a  are  
d e s c r i b e d  in Ch a p t e r  3.  I n c l u d e d  in Ch a p t e r  4 ar e  t he  
p r e s e n t a t i o n  and d e s c r i p t i o n  o f  da t a .  Ch a p t e r  5 p r e s e n t s  
t he  summary,  c o n c l u s i o n s ,  r ecommendat i ons  f o r  p o l i c y ,  and 
i m p l i c a t i o n s  f o r  f u r t h e r  s t u d i e s  r e l a t e d  to t h i s  p a r t i c u l a r  
r e s e a r c h .
CHAPTER 2
REVIEW OF THE PROFESSIONAL AND RESEARCH LITERATURE
The p r e v i o u s  c h a p t e r  p r e s e n t e d  the r a t i o n a l e ,  the need,  
and t he  purpose o f  t h i s  i n v e s t i g a t i o n .  Si nce  t he  focus of  
t h i s  study i s  the  assessment  of  r e a d i n g  compr ehens i on  
i n s t r u c t i o n a l  g u i d e l i n e s  found i n s e l e c t e d  e l e m e n t a r y  
s o c i a l  s t u d i e s  t e a c h e r s '  ma nua l s ,  t h i s  c h a p t e r  r e v i e w s  
l i t e r a t u r e  in the  a r e a s  of  i n s t r u c t i o n ,  r e a d i n g  
c ompr ehens i on  i n s t r u c t i o n ,  and c o n t e n t  a n a l y s i s  of  books.
The t h r e e  ma j o r  c a t e g o r i e s  ( i . e . ,  i n s t r u c t i o n ,  RC1, and 
c o n t e n t  a n a l y s i s  of  books)  a r e  used to addr ess  the f a c t o r s  
whi ch suggest  the  i m p o r t a n c e  of  t h i s  s t udy .  As me nt i oned  
i n  Ch a p t e r  1,  t h e r e  appear  to be f o u r  a r eas  whi ch shoul d be 
c o n s i d e r e d  b e f o r e  g u i d e l i n e s  in t e a c h e r s '  manual s  can be 
assessed.  These g e n e r a l  a r eas  ar e :  (1)  t h a t  t h e r e  is a n
e s t a b l i s h e d  r e l a t i o n s h i p  bet ween d i r e c t  i n s t r u c t i o n  and 
l e a r n i n g  outcomes;  (2)  t h a t  the absence of  a c l e a r ,  c onc i s e  
d e f i n i t i o n  of  RCI r e s u l t s  in ambiguous a s sessment ;  (3)  t h a t  
r e a d i n g  i s  an u n o b s e r v a b l e  c o g n i t i v e  t ask  and,  t h e r e f o r e ,  
must  be d e f i n e d  i n o b s e r v a b l e  t e r ms  in o r d e r  to a s c e r t a i n  
i n s t r u c t i o n a l  needs;  and (4)  t h a t  t e a c h e r s '  manual s  
i n f l u e n c e  t e a c h e r s  and c l a s s r o o m i n s t r u c t i o n  and ar e  wor t hy  
o f  e x p l o r a t i o n .
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I n s t r u c t i o n
Gener a l  I n s t r u c t i o n
The p r e s e n t  s e c t i o n  f ocuses  on t he  d i s p a r i t y  between  
i d e a l i z e d  p e da go g i c a l  conc e pt s  of  i n s t r u c t i o n  and what  
t r a n s p i r e s  in t he  c l a s s r o o m.  T h e r e f o r e ,  an e x a m i n a t i o n  of  
l i t e r a t u r e  r e l e v a n t  t o  p e da go g i c a l  conce pt s  and c l a s s r o om  
a c t i v i t i e s  i s  a p p r o p r i a t e .  Pe da gog i ca l  conce pt s  are  
a ddr essed  f i r s t ,  f o l l o w e d  by a p r e s e n t a t i o n  of  s t u d i e s  whi ch  
f ocuses  on c l a s s r oom a c t i v i t i e s .
Broudy and P a l me r  ( 1 9 6 5 ) ,  us i ng a summary o f  a 
h i s t o r i c a l  r e v i e w  of  i n s t r u c t i o n ,  de v e l oped  a l i s t  of  common 
i n s t r u c t i o n a l  t r a i t s .  F i v e  components of  i n s t r u c t i o n  were  
not ed t h r o u g h o u t  h i s t o r y :  (1)  p r e p a r a t i o n  o f  i n s t r u c t i o n ;
(2)  m o t i v a t i o n ;  (3)  p r e s e n t a t i o n  o f  l e a r n i n g  t a s k ;  (4)  
i n d u c e me n t  of  t r i a l  r esponse;  and (5)  c o r r e c t i o n  of  t r i a l  
r esponse  and e v a l u a t i o n .  On t he  o t h e r  hand,  Gagne and 
B r i g g s  ( 1 9 79 )  were  not  as e x p l i c i t  as Broudy and Pa l me r  
( 1965 )  i n  d e f i n i n g  i n s t r u c t i o n .  They d e f i n e d  i n s t r u c t i o n  as 
a s e r i e s  of  e v e n t s  whi ch e n a b l e  a s t u d e n t  who was i n v o l v e d  
i n  a l e s s o n  t o  make p r o g r e s s  f r o m  one moment  t o  t h e  n e x t .  
These e v e n t s  were u s u a l l y  e x t e r n a l  to t he l e a r n e r  
( i . e . ,  p r o v i d e d  by t he  t e a c h e r  or  by t he  t e x t  w i t h  whi ch  
t he  l e a r n e r  i n t e r a c t e d ) .  When the t e a c h e r  p r o v i d e d  
i n s t r u c t i o n ,  h e / s h e  was e x p e c t e d  t o  communi ca t e  
e f f e c t i v e l y  by p u t t i n g  e x p l a n a t i o n s  i n t o  words s t u d e n t s
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c o u l d  u n d e r s t a n d ,  t h e r e b y  e l i m i n a t i n g  m i s u n d e r s t a n d i n g  on 
t he  s t u d e n t s '  p a r t .
However ,  s t u d i e s  by Good!ad ( 1 9 7 6 ,  1 9 8 4 ) ,  and Q u i r k ,  e t  
a l . ( 1 9 75 )  i n d i c a t e d  t h a t  i n s t r u c t i o n  i n  t he  c l a s s r o o m was 
h i g h l i g h t e d  by t e l l i n g ,  q u e s t i o n i n g ,  t e s t i n g ,  and s e a t w o r k .  
Thus,  t h e r e  appear ed to be a d i s p a r i t y  be t ween p e da go g i c a l  
conc e pt s  of  i n s t r u c t i o n  and c l a s s r o o m i n s t r u c t i o n a l  
a c t i v i t i e s .  Se v e r a l  s t u d i e s  ar e  r e v i e w e d  t o  a s c e r t a i n  t he  
i n s t r u c t i o n a l  p a t t e r n s  found i n c l a s s r o o ms .
Goodl ad ' s  s t udy  ( 1 9 8 4 )  i n v o l v e d  ove r  1 , 000  c l a s s r o o m s ,  
8 , 6  24 p a r e n t s ,  1 , 350  t e a c h e r s ,  and 17 , 163  s t u d e n t s .
T h i r t e e n  c o m m u n i t i e s  in seven s e c t i o n s  of  t he  U n i t e d  S t a t e s  
wer e  i n v o l v e d .  The 38 t a r g e t  school s  d i f f e r e d  in s i z e ,  
c h a r a c t e r i s t i c s  o f  s t u d e n t  p o p u l a t i o n ,  i n d i v i d u a l  and f a m i l y  
economi c s t a t u s ,  and in o t h e r  ways.  More t han 20 t r a i n e d  
dat a  c o l l e c t o r s  were s e n t  to each communi t y  where t hey  
r e ma i n e d  f o r  a month c o m p i l i n g  da t a  about  t he  sc hoo l s .  
Goodl ad ' s  ( 1 9 8 4 )  s t udy  r e v e a l e d  i n s t r u c t i o n  r a r e l y  goes 
beyond mere " possess i on"  of  i n f o r m a t i o n ,  and school s  d i d  
not  appear  to be f o s t e r i n g  c o g n i t i v e  d e v e l o p me n t  ( i . e . ,  
t he  a b i l i t y  to t h i n k ,  use,  e v a l u a t e ,  and g a t h e r  kn o wl e d g e ) .  
A d d i t i o n a l l y ,  Goodl ad found t h a t  t e x t b o o k s  were t he  
p r e d o mi n a n t  i n s t r u c t i o n a l  m a t e r i a l .  Goodl ad ' s  
c o n c l u s i o n  was "One wonders about  t he  m e a n i n g f u l n e s s  of  
w h a t e v e r  i s  a c q u i r e d  by s t u d e n t s  who s i t  l i s t e n i n g  or
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p e r f o r m i n g  r e l a t i v e l y  r e p e t i t i v e  e x e r c i s e s ,  y e a r  a f t e r  year "  
( p .  2 3 1 ) .
In an e a r l i e r  s t u d y ,  Hughes ( 1959 )  r e p o r t e d  s i m i l a r  
f i n d i n g s .  Hughes'  s t udy  f ocused on t he  e n v i r o n m e n t  in whi ch  
the  s t u d e n t  was p l a c e d .  He a n a l y z e d  t he i n t e r a c t i o n  of  
t e a c h e r  and c h i l d ,  t e a c h e r  and gr oup,  and t e a c h e r  and c l a s s .  
T h i r t y - f i v e  e l e m e n t a r y  t e a c h e r s ,  25 o f  whom were s e l e c t e d  as 
good t e a c h e r s ,  were  used in t h i s  s t udy .  The ba s i c  dat a  
c o l l e c t e d  were g a t h e r e d  f rom t h r e e  3 0 - m i n u t e  r e c o r d s  of  
t e a c h e r  b e h a v i o r .  A n a l y s e s  o f  the e p i s ode s  found t h a t  
e l e m e n t a r y  t e a c h e r s  de v ot e d  40% o f  the  school  t i m e  to  
c o n t r o l  f u n c t i o n s  and s pe nt  20% o f  t h e i r  t i m e  d e v e l o p i n g  
c o n t e n t  knowl edge  ( i . e . ,  t e a c h i n g ) .  Based on t hese  
f i n d i n g s ,  Hughes conc l u de d  e l e m e n t a r y  t e a c h e r s  devot ed  more 
academi c  t i m e  to management  r o u t i n e s  than to i n s t r u c t i o n a l  
procedu r e s .
Even though Hughes'  ( A959)  and Goodl ad ' s  ( 1984)  s t u d i e s  
were 25 y e a r s  a p a r t ,  t h e i r  f i n d i n g s  were  e s s e n t i a l l y  the  
same.  I n s t r u c t i o n  was not  the  main f ocus of  c l a ss r o om  
a c t i v i t i e s .  When i n s t r u c t i o n  was p r o v i d e d ,  i t  c o n s i s t e d  of  
s t u d e n t s  l i s t e n i n g  and p e r f o r m i n g  r e p e t i t i v e  e x e r c i s e s .  
T h e r e f o r e ,  one o f  t he  main a t t r i b u t e s  o f  i n s t r u c t i o n  
( i n t e r a c t i o n )  was n e g l e c t e d .  When i n s t r u c t i o n  d i d  oc c ur ,  
s t u d e n t s  were v i e we d  as p a s s i v e  l e a r n e r s ,  " r e s pon d i n g  on 
cue" ( G o o d l a d ,  1984) .
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In the  r e v i e w  of  the  l i t e r a t u r e  whi ch f o l l o w s ,  f i n d i n g s  
s i m i l a r  to t hose  of  Hughes'  ( 1 9 59 )  and Goodl ad ' s  ( 1984)  
c o n c e r n i n g  i n s t r u c t i o n  were noted in r e a d i n g  i n s t r u c t i o n .  
Si nce  t h i s  s tudy i n v o l v e s  RCI ,  i t  i s  i m p o r t a n t  to r e v i e w  
s t u d i e s  r e l a t i v e  to r e a d i n g  i n s t r u c t i o n .
Readi ng I n s t r u c t i o n
A st udy u n d e r t a k e n  to a n a l y z e  i n s t r u c t i o n  s p e c i f i c a l l y  
re l a  t ed  t o  r e a d i n g  ( Q u i r k  e t  a l . ,  1975)  r e p o r t e d  s i m i l a r  
f i n d i n g s  to Hughes ( 1 9 5 9 ) .  Qu i r k  e t  a l .  ( 1975 )  f ocused on 
t he  c l a s s r o om b e h a v i o r  o f  135 t e a c h e r s  in compensat or y  
r e a d i n g  programs in gr ades  t wo ,  f o u r ,  and s i x  in 21 c i t i e s .  
F o r t y - s i x  t r a i n e d  o b s e r v e r s  used an o b s e r v a t i o n  i n s t r u m e n t  
de s i gn e d  to c a t e g o r i z e  t e a c h e r  b e h a v i o r  d u r i n g  r e a d i n g  
i n s t r u c t i o n .  Each c l a s s  was obser ved on ni ne  d i f f e r e n t  
oc c a s i ons  f o r  15 m i n u t e s  of  c od i ng .  The da t a  were r e p o r t e d  
i n  t e r m s  o f  t h e  a v e r a g e  a mo u n t  o f  t i m e  s p e n t  i n  each  
s i t u a t i o n  and c o n t e n t  a c t i v i t y .  The r e s u l t s  i n d i c a t e d  t h a t  
c ompe ns a t or y  r e a d i n g  c l a s s  t i me  obser ved  in the study was 
used f o r  management  30% o f  t he  t i m e ;  f o r  i n s t r u c t i o n  in word 
r e c o g n i t i o n  26% of  t he  t i m e ;  and f o r  compr ehens i on  
a c t i v i t i e s  12% o f  t he  t i m e .  The r e m a i n i n g  32% o f  t he  c l a s s  
t i m e  was spent  in v a r i o u s  a c t i v i t i e s  such as s p e l l i n g ,  
l angua ge  s t r u c t u r e ,  and l i s t e n i n g  i n s t r u c t i o n .  O v e r a l l ,  
t e a c h e r s  were t a l k i n g  45% o f  the t i m e  ( Qu i r k  e t  a l . ,  1975) .
Compar abl e  t e a c h e r  b e h a v i o r s  were  a l s o  not ed in the  
d e v e l o p me n t a l  r e a d i n g  c l a s s r o o m.  Mason's ( 1982 )
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o b s e r v a t i o n a l  s t udy used the f o l l o w i n g  f i v e  t ypes  o f  t e x t -  
r e l a t e d  e v e n t s  t o  c l a s s i f y  r e a d i n g  i n s t r u c t i o n  a c t i v i t i e s :  
(1)  a n a l y z i n g  and r e c o g n i z i n g  words f rom t e x t ;  ( 2)  d e a l i n g  
w i t h  t he  meani ngs of  t e x t  words in the  t e x t ;  (3)  s u r r o u n d i n g  
t he  i n t r o d u c t i o n  o f  t he  t e x t  ( e . g . ,  p r o v i d i n g  background  
i n f o r m a t i o n ,  a c t i v a t i n g  p r i o r  k n o wl e d g e ) ;  (4)  i n v o l v i n g  
s i l e n t  or  o r a l  t e x t  r e a d i n g ;  and (5)  i n v o l v i n g  d i s c u s s i o n  of  
the  t e x t .  Mason c o n s i d e r e d  t he  l a t t e r  t h r e e  of  t he  f i v e  
a c t i v i t i e s  as the cor e  o f  t he  r e a d i n g  pr ogram.  The purpose  
of  Mason's st udy  was to d e t e r m i n e  wh e t h e r  t h e r e  was a 
t y p i c a l  i n s t r u c t i o n a l  sequence to t e a c h i n g  r e a d i n g  in the  
t h i r d  o r  f o u r t h  g r a d e s  and t h e  e x t e n t  t o  w h i c h  t h e  c o r e  
t e x t - r e l a t e d  sequence was used.  Ten t h i r d  and f o u r t h  grade  
c l a s s r o o ms  were obse r ved  on t h r e e  d i f f e r e n t  o c c a s i ons .  The 
o b s e r v e r s  not ed what  m a t e r i a l s  were  used,  what  was t a u g h t ,  
how i t  was t a u g h t ,  and what  g r ou p i ng  t e c h n i q u e s  were used.
The r e s u l t s  o f  t he  study r e v e a l e d  the  cor e  sequence was 
obser ved  on l y  f i v e  t i m e s  out  o f  130 l e s s o n s .  T e x t - r e l a t e d  
sequences a c count ed  f o r  a p p r o x i m a t e l y  24% of  a l l  
i n s t r u c t i o n a l  e v e n t s .  The t i m e  a l l o t t e d  t o  the cor e  
a c t i v i t i e s  was l e s s  t han 4% f o r  t e x t  p r e p a r a t i o n ,  w h i l e  10% 
was used f o r  r e a d i n g  t he  t e x t  and 5% f o r  p o s t - r e a d i n g  
d i s c u s s i o n .  Mason a l s o  a s c e r t a i n e d  t h a t  80% o f  t he  
i n s t r u c t i o n a l  even t s  encompassed g i v i n g  d i r e c t i o n s ,  
s u p e r v i s i n g  t he f i l l i n g  in of  w o r k s h e e t s ,  and c he c k i ng  
w o r k s h e e t s .  F u r t h e r ,  Mason e s t a b l i s h e d  t h a t  e x e r c i s e s  not
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r e l a t e d  to prose  in t he  t e x t b o o k  were p r e v a l e n t .  Mason's  
c o n c l u s i o n  was ". . .  workbooks have a l l  bu t  t a k en  ove r  the  
whol e  r e a d i n g  i n s t r u c t i o n  p e r i o d  and l e s s ons  in manual s  do 
not  u s u a l l y  f e a t u r e  t e x t - c o o r d i n a t e d  sequences" (p.  82 ) .
E l o r i d g e  ( 1980)  r e p o r t e d  s i m i l a r  f i n d i n g s .  Dur i ng  a 
f o u r - m o n t h  p e r i o d ,  26 f o u r t h  and f i f t h  g r a d e r s  and t h e i r  
t e a c h e r s  were obse r ved  d u r i n g  r e a d i n g  and s o c i a l  s t u d i e s  
i n s t r u c t i o n .  They wer e  a l s o  i n t e r v i e w e d  by t he  r e s e a r c h e r  
to exami ne  and d e s c r i b e  t he  c u l t u r a l  k nowl e dge ,  i d e a s ,  
b e l i e f s ,  and a c t i o n s  o f  the  c h i l d r e n  in a c l a s s r o o m as t hey  
a c q u i r e d  and a p p l i e d  r e a d i n g  s k i l l s .  The c u l t u r a l  knowl edge  
phase o f  the  s t udy  a ddr e s se d  two q u e s t i o n s :  (1)  what
e x t e r n a l  b e h a v i o r s  d i d  s t u d e n t s  engage in when wo r k i n g  on 
r e a d i n g  t a s ks?  and (2)  how di d  t he  s t u d e n t s  f e e l  about  t h e i r  
p e r s p e c t i v e s  of  r e a d i n g ,  r e a d i n g  i n s t r u c t i o n ,  and 
a p p l i c a t i o n  o f  r e a d i n g  s k i l l s  to a c o n t e n t  a r ea  such as 
s o c i a l  s t u d i e s ?
E l d r i d g e ' s  f i n d i n g s  r e v e a l e d  s t u d e n t s  b e l i e v e d  
workbook e x e r c i s e s  wer e  o f  l i t t l e  i m p o r t a n c e  and t he s e  
e x e r c i s e s  had l i t t l e  r e l e v a n c e  to t he  s t o r i e s  t hey  were  
a s s i gne d  to r ead .  One reason s t u d e n t s  f o r m u l a t e d  t h i s  
b e l i e f  was the  t e a c h e r ' s  b e h a v i o r .  The s t u d e n t s  not ed t h a t  
t he  t e a c h e r  spent  l i t t l e  or  no t i m e  e x p l a i n i n g  or  r e v i e w i n g  
t he  workbook t a s k s .  T h e r e f o r e ,  t he  p u p i l s  v i e we d  the  
t e a c h e r ' s  i n d i f f e r e n c e  t o w a r d  the  workbook as s i g n i f i c a n t .
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So t he s t u d e n t s  i n f e r r e d  f rom t he t e a c h e r ' s  a c t i o n s  t h a t  
workbook e x e r c i s e s  were  u n i m p o r t a n t  in f a c i l i t a t i n g  t he  
r e a d i n g  p r oc e s s .  In a n o t h e r  phase of  the  s t udy ,  E l d r i d g e  
( 1980 )  found good r e a d e r s  were  a b l e  to i d e n t i f y  r e a d i n g  
s k i l l s ,  d e f i n e  t he  c o n t e n t  of  t he  s k i l l s ,  and u t i l i z e  
r e a d i n g  s k i l l s  i n d e p e n d e n t l y .  On t he o t h e r  hand,  a v e r a ge  
r e a d e r s  were  a b l e  to a pp l y  r e a d i n g  s k i l l s  but  were  
i n c a p a b l e  o f  d e f i n i n g  t hose  s k i l l s .  F i n a l l y ,  poor  
r e a d e r s  c ou l d  n e i t h e r  i d e n t i f y  nor a pp l y  r e a d i n g  s k i l l s .
The c o n c l u s i o n s  wer e  t h a t  a c l a s s r o o m o f  s t u d e n t s  
shou l d  be c o n s i d e r e d  as i n d i v i d u a l s  and not  as a whol e  
group;  and c u l t u r a l  k nowl edge  o f  s t u d e n t s  w i t h  r e g a r d  to  
r e a d i n g ,  r e a d i n g  s k i l l s ,  and t he  a p p l i c a t i o n  of  r e a d i n g  
a b i l i t i e s  was s ha pe d  by t h e  a c t i o n s  o f  t h e  t e a c h e r  and t h e  
i n s t r u c t i o n  p r o v i d e d  by t he  t e a c h e r .  Thus,  t he  c o n c l u s i o n s  
of  t h i s  s t udy  suggest ed  t h e r e  was a r e l a t i o n  between  
i n s t r u c t i o n  and r e a d i n g  d e v e l o p me n t .
A n ot he r  s t udy  whi ch exami ned t he i n t e r a c t i o n  bet ween  
s t u d e n t s  and t e a c h e r s  in r e a d i n g  groups was conduct ed by 
Guszak ( 1 9 6 7 ) .  The purpose of  h i s  s t udy was to d e t e r m i n e  
t he  s t a t e  of  r e a d i  n g - t h i  nki  ng s k i l l  d e v e l o p me n t .  A random 
sampl e  o f  f o u r  t e a c h e r s  was drawn f rom a p o p u l a t i o n  o f  106 
second,  f o u r t h ,  and s i x t h  gr ade t e a c h e r s  i n  a p u b l i c  school  
syst em.  Usi ng t h i s  s ma l l  sampl e ,  Guszak found t e a c h e r s  
expended t he  g r e a t e s t  shar e  o f  t h e i r  t i m e  (70.4%)  on the  
l i t e r a l  c ompr e he ns i on  r e a l ms  o f  " r e c a l l "  and " r e c o g n i t i o n . "
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T h i s  g e n e r a l  t r e n d  of  o v e r - r e l i a n c e  on l i t e r a l  q u e s t i o n s  
a ppear ed  to d e c r ea se  in t he  h i g h e r  g r a d e s .
D u r k i n  ( 1 9 7 8 - 7 9 )  conduct ed a study whi ch f ocused on a 
n a r r o w e r  component  o f  r e a d i n g  i n s t r u c t i o n ,  compr ehens i on .
Her  o b s e r v a t i o n a l  r e s e a r c h  i n v o l v e d  t h r e e  s u b s t u d i e s .  The 
aim o f  t he  s u b s t u d i e s  was to assess compr ehens i on  
i n s t r u c t i o n  d u r i n g  r e a d i n g  l e s s o n s .  The t h r e e  s u b s t u d i e s  
v i e we d  c ompr ehens i on  i n s t r u c t i o n  f rom t h r e e  p e r s p e c t i v e s :
(1)  t he  p e r i o d  common to s w i t c h i n g  f rom l e a r n i n g  to read to 
r e a d i n g  to l e a r n ;  (2)  the d i f f e r e n c e s  among e l e m e n t a r y  
s c hool s  and gr ades ;  and (3)  t he  i n s t r u c t i o n a l  programs f rom 
a s t u d e n t ' s  p e r s p e c t i v e .
Du r k i n  and two o t h e r  t r a i n e d  o b s e r v e r s  a n a l y z e d  45 
t e a c h e r  b e h a v i o r s  and 45 s t u d e n t  b e h a v i o r s .  When t e a c h e r s  
wer e  t he f o c u s ,  r e c o r d s  were k e p t  of  t i m e ,  a c t i v i t y ,  
a u d i e n c e ,  and sour ce .  When s t u d e n t s  were t he  c onc e r n ,  t i me  
and a c t i v i t y  were r e c o r d e d .  O v e r a l l ,  t e a c h e r s  were  obser ved  
f o r  175. 62 hour s ,  and i n d i v i d u a l  s t u d e n t s  were  obser ved f o r  
124. 33 hours.  The da t a  r e p o r t e d  were based on D u r k i n ' s  
d e f i n i t i o n  o f  r e a d i n g  compr ehens i on  i n s t r u c t i o n ,  t h a t  ‘ s , 
t he  ". . .  t e a c h e r  d o e s / s a y s  somet h i ng  to he l p  c h i l d r e n  
u n de r s t a nd  or  work out  the meani ng of  more than a s i n g l e  
i s o l a t e d  word" ( 1 9 7 8 - 7 9 ,  p. 4 8 8 ) .  The f i n d i n g s  o f  t h i s  
st udy  a r e  r e p o r t e d  a c c o r d i n g  to t he  r e s u l t s  o f  t he  
s u b s t u d i e s  w i t h  ge ne r a l  c o n c l u s i o n s  p r e s e n t e d  f o r  the
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e n t i r e  s t u d y .
The f i r s t  subst udy i n v o l v e d  o b s e r v a t i o n s  in 24 f o u r t h  
gr ade  c l a s s r o o ms  i n 13 d i f f e r e n t  school s  in c e n t r a l  
I l l i n o i s .  A t o t a l  o f  70 hours was spent  o b s e r v i n g  t hese  
c l a s s e s  d u r i n g  t he  r e a d i n g  p e r i o d .  From Sept ember  to mi d -  
May,  the c l a s s e s  were obser ved on t h r e e  s uc c es s i v e  days w i t h  
each day o f  t h e  sc h o o l  week u t i l i z e d  o v e r  t h e  d u r a t i o n  o f  t h e  
s t u d y .  The r e s u l t s  of  the  substudy suggest ed l i t t l e  
c ompr ehens i on  i n s t r u c t i o n  was p r o v i d e d .  Onl y  28 mi nu t es  
of  RCI were coded d u r i n g  70 hours of  o b s e r v a t i o n .  No t i me  
was g i ven  to st udy  s k i l l  i n s t r u c t i o n ,  w h i l e  o t h e r  a r eas  o f  
r e a d i n g  i n s t r u c t i o n  ( i . e . ,  p h on i c s ,  v o c a b u l a r y )  were coded 
f o r  44 mi n u t e s  o f  t he  r e a d i n g  p e r i o d .  Assessment  consumed 
17.65% o f  t e a c h e r  t i m e  d u r i n g  t he r e a d i n g  p e r i o d .  T h e r e f o r e ,  
RCI was not  n e g l e c t e d  f o r  o t h e r  a r eas  of  r e a d i n g  i n s t r u c t i o n  
but  was s l i g h t e d  f o r  as sessment .
The second substudy i n v o l v e d  t h r e e  s c h o o l s ,  grades  
t h r e e  t hr ough s i x .  Readi ng was obser ved f o r  a t o t a l  o f  36 
hours i n t he s e  s c hool s .  The focus of  t he  substudy was to  
a s c e r t a i n  i f  t h e r e  was a d i f f e r e n c e  in RCI bet ween school s  
and gr ades .  When the da t a  f rom t he  t h r e e  school s  were  
compar ed,  s i m i l a r i t i e s  emerged.  Thr ee  of  the s i m i l a r i t i e s  
i n v o l v e d  RCI ,  s tudy s k i l l s  and assessment .  A l l  school s  were  
l o w  i n  t i m e  s p e n t  on RCI ;  i n  f a c t ,  o n l y  f o u r  m i n u t e s  o f  
c ompr ehens i on  i n s t r u c t i o n  were coded a t  one school .  No
24
i n s t r u c t i o n  was p r o v i d e d  f o r  study s k i l l s .  However ,  t he  
s chool s  d i d  a l l o c a t e  5 . 0 1  hours to assessment .
The f i n a l  p a r t  o f  D u r k i n ' s  work c o n s i s t e d  of  o b s e r v i n g  
t h r e e  s t u d e n t s ,  a t h i r d  grade g i r l ,  a f i f t h  grade boy,  and a 
s i x t h  grade g i r l ,  f o r  a t o t a l  of  70 hour s .  The focus of  
t h i s  subst udy was to exami ne  what  i n d i v i d u a l  s t u d e n t s  d i d .  
The f i n d i n g s  i n d i c a t e d  the  t h r e e  s u b j e c t s  spent  most  of  
t h e i r  t i m e  w r i t i n g  and l i s t e n i n g .  Out  of  70 hour s ,  13 hours  
wer e  spent  in l i s t e n i n g  a c t i v i t i e s ,  33 hours in w r i t i n g  
a c t i v i t i e s ,  and 13 mi n u t e s  i n  r e a d i n g  compr ehens i on  
i n s t r u c t i o n .  As in t he  o t h e r  s u b s t u d i e s ,  RCI was pr eempt ed  
by o t h e r  c l a ss r o om a c t i v i t i e s  such as n o n - i n s t r u c t i o n ,  
a s se s s me n t ,  and t r a n s i t i o n .
The c o n c l u s i o n s  drawn f rom D u r k i n ' s  ( 1 9 7 8 - 7 9 )  s t udy  
were t h a t  r e a d i n g  p e r i o d s  p r o v i d e d  p r a c t i c a l l y  no RCI ,  w h i l e  
a ssessment  domi na t ed  t he  r e a d i n g  p e r i o d .  Mo r e o v e r ,  o t h e r  
k i nds  o f  r e a d i n g  i n s t r u c t i o n  wer e  l a c k i n g .  In a d d i t i o n ,  
t e a c h e r s  appear ed to be " i n t e r r o g a t o r s "  and " as s i g nme n t  
g i v e r s . "
As i n d i c a t e d  thus f a r ,  the  m a j o r i t y  of  e m p i r i c a l  
i n v e s t i g a t i o n s  concer ned w i t h  r e a d i n g  i n s t r u c t i o n  were  
l i m i t e d  to o b s e r v a t i o n s  o f  i s o l a t e d  b e h a v i o r s  o f  t e a c h e r s .  
The u t i l i t y  of  t hese  f i n d i n g s  i s ,  t h e r e f o r e ,  l i m i t e d .  
Re s e a r c h e r s  have not  c o n s i d e r e d  t he i n t e n t i o n s  of  t he  
t e a c h e r s  whi ch were an i m p o r t a n t  conc er n .  U n f o r t u n a t e l y ,  
t he  i n t e n t i o n s  of  t he  t e a c h e r s  i n v o l v e d  in r e a d i n g
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i n s t r u c t i o n  were u n o b s e r v a b l e  (Goodman,  1965;  S mi t h ,  1982) .  
I n v e s t i g a t o r s  can on l y  obser ve  i n d i r e c t  b e h a v i o r  t h a t  i s  
b e l i e v e d  to r e p r e s e n t  such i n t e r n a l  t h o u g h t s .  The pr obl em  
of  i d e n t i f y i n g  t he s e  b e h a v i o r s  i n v o l v e d  in i n s t r u c t i o n  
depends upon how one c o n c e i v e s  them and what  t h e o r i e s  ar e  
u t i l i z e d  ( D u f f y  & R o e h l e r ,  1982) .  Even i f  e v e n t s  and 
b e h a v i o r s  o f  r e a d i n g  i n s t r u c t i o n  are  d e f i n e d  and c l a r i f i e d ,  
t he  i n t e n t i o n s  behi nd  such a c t i v i t i e s  cannot  be i d e n t i f i e d .  
For  e x a mp l e ,  Heap ( 1 9 8 2 ,  p. 392)  cont ends  " Tha t  a t e a c h e r  i s  
a s k i n g  a q u e s t i o n  i s  ob v i ous .  T h a t  she i n t e n d s  t h e r e b y  to  
assess a c h i l d ' s  compr ehens i on  of  a s t o r y  i s  an i n f e r e n c e  
based on b e h a v i o r  and an i n t e r p r e t a t i o n  of  the  
c i r c u m s t a n c e s . "  C o n s e q u e n t l y ,  c o n s i d e r a t i o n  o f  t he  event s  
whi ch pr ecede  and f o l l o w  an a c t i v i t y  are  i m p o r t a n t  in 
c l a s s i f y i n g  the t e a c h e r ' s  i n t e n t i o n  (Heap,  1982) .
M e a n w h i l e ,  r e s e a r c h  suggest ed r e a d i n g  i n s t r u c t i o n  
a ppe a r ed  to be i n a d e q u a t e .  T h i s  i m p l i c a t i o n  was drawn f rom 
t he  f i n d i n g s  o f  t he  a f o r e m e n t i o n e d  s t u d i e s  i n  t h i s  a r e a .
A l l  s t u d i e s  r e v i e w e d  found a c t i v i t i e s  such as as se ss ment ,  
management ,  and t r a n s i t i o n  to be more p r e v a l e n t  than  
r e a d i n g  i n s t r u c t i o n  ( D u r k i n ,  1 9 7 8 - 7 9 ;  Guszak,  1967;
Qu i r k  e t  a l . ,  1 975 ) .  When i n s t r u c t i o n a l  pr oce dur e s  were  
used in t he  c l a s s r o o m ,  t hey  appear ed to l a c k  s t u d e n t  
i n v o l v e m e n t  and e x p l a n a t i o n  o f  t he  l e a r n i n g  t a s k ,  so the  
s t u d e n t  was d e p r i v e d  o f  be i ng an a c t i v e  p a r t i c i p a n t  in
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h i s / h e r  c o g n i t i v e  d e v e l o p me n t  ( D u r k i n ,  1 9 7 8 - 7 9 ;  Qu i r k  e t  
al  . , 1975)  .
However ,  K u r t h  and S t r o mb e r g  ( 1983 )  r e p o r t e d  
compr ehens i on  i n s t r u c t i o n  c ou l d  be i mpr ov ed .  They deve l oped  
model  p r oc e dur e s  de s i gn e d  to modi f y  p r a c t i c e s  of  i n s e r v i c e  
f o r  e l e m e n t a r y  t e a c h e r s  to use d u r i n g  r e a d i n g  i n s t r u c t i o n .  
The o b s e r v e r s  m o n i t o r e d  n i ne  s u b j e c t s  f o r  t h r e e  weeks d u r i n g  
t he  f a l l  s e me s t e r .  They r e c o r d e d  t he  t ype  o f  RCI g i ven by 
each t e a c h e r ,  the amount  o f  RCI g i ven  by each t e a c h e r ,  the  
amount  o f  t i m e  spent  on word r e c o g n i t i o n  a c t i v i t i e s ,  and 
o t h e r  f a c t o r s .  Then,  t he  i n t e r v e n t i o n  team worked w i t h  the  
t e a c h e r s  to d e v e l o p  l e s s o n  p l ans  f o r  compr ehens i on  and 
m o n i t o r e d  the  a p p l i c a t i o n  o f  t he  p l an .  The r e s u l t s  o f  t h i s  
r e s e a r c h  i n d i c a t e d  a 32% i n c r e a s e  in d i r e c t  compr ehens i on  
i n s t r u e t i o n .
Thus f a r ,  l i t e r a t u r e  p e r t a i n i n g  to ge n e r a l  i n s t r u c t i o n  
and to r e a d i n g  i n s t r u c t i o n  has been r e v i e w e d .  Si nce  t h i s  
st udy f ocuses  on RCI i n  s o c i a l  s t u d i e s  c l a s s e s ,  i t  i s  
i m p o r t a n t  to r e v i e w  key s t u d i e s  i n v o l v i n g  c o n t e n t  ar ea  
r e a d i n g  i n s t r u c t i o n .
Co n t e n t  Area Readi ng I n s t r u c t i o n
Readi ng i s  used t o  a c q u i r e  knowl edge ,  t h e r e f o r e ,  
r e a d i n g  becomes a ne c e s s a r y  t o o l .  M c C a l l i s t e r  ( 1930 )  s t a t e d  
t h a t  success in a c q u i r i n g  c o n t e n t  knowl edge was l a r g e l y  
dependent  upon t he  a b i l i t y  to r ead and comprehend  
e f f e c t i v e l y .  C o n s e q u e n t l y ,  c o n t e n t  i n s t r u c t i o n  c ou l d  be
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i mpr ov e d  by h e i g h t e n i n g  emphasi s  on the  t e a c h e r ' s  r o l e  as an 
a c t i v e  i n s t r u c t o r  of  r e a d i n g  ( Rot h ,  S m i t h ,  & Ander son,
1 9 84 ) .  F u r t h e r ,  Carney ( 1977)  and Moore,  Readence,  and 
Ri c k e l ma n  ( 1983 )  s t r e s s e d  t h a t  r easons f o r  p r o v i d i n g  r e a d i n g  
i n s t r u c t i o n  in the c o n t e n t  a r ea s  were m o t i v a t i o n  and t r a n s f e r  
of  r e a d i n g  s k i l l s  to c o n t e n t  m a t e r i a l s .
The n e c e s s i t y  f o r  c o n t e n t  a r ea  r e a d i n g  i n s t r u c t i o n  was 
not ed in t he  a n a l y s i s  o f  r e a d i n g  a c t i v i t i e s  in gene r a l  
s c i e n c e ,  m a t h e m a t i c s ,  and h i s t o r y  by Mc Ca l 1 i s t e r  ( 1 9 3 0 ) .
The p u r p o s e  o f  t h e  s t u d y  was t o  d e t e r m i n e  t h e  k i n d s  o f  
r e a d i n g  d i f f i c u l t i e s  p u p i l s  e n c o u n t e r e d  in s t u d y i n g  v a r i o u s  
j u n i o r  hi gh school  s u b j e c t s .  Methods empl oyed in the  
r e s e a r c h  i n c l u d e d  v i s i t i n g  c l a s s e s  f o r  a p e r i o d  o f  t i me  
s u f f i c i e n t  to exami ne t he t e a c h i n g  p r oc e dur e s  and 
m a t e r i a l s  and to s t udy t he  t e c h n i q u e s  and m a t e r i a l s  used f o r  
i n s t r u c t i o n  in o r d e r  to d e t e r m i n e  t he  r e a d i n g  a c t i v i t i e s  
r e q u i r e d .  In a d d i t i o n ,  s t u d e n t s '  w r i t t e n  r e p o r t s  and 
o b s e r v a t i o n s  of  s t u d e n t s '  s t udy  e x e r i c s e s  were  a n a l y z e d  to 
p i n p o i n t  t h e i r  d i f f i c u l t i e s  in p e r f o r m i n g  r e a d i n g  
a c t i v i t i e s .
The r e s u l t s  of  t he  above study i n d i c a t e d  t h a t  50 
r e a d i n g  d i f f i c u l t i e s  were obser v ed  in h i s t o r y ,  m a t h e m a t i c s ,  
and s c i e n c e .  These d i f f i c u l t i e s  were  a t t r i b u t e d  to the  
s t u d e n t s '  methods of  a t t a c k  in s t u d y i n g ,  i n a b i l i t y  to 
r e c o g n i z e  r e l a t i o n s ,  l a c k  o f  u n d e r s t a n d i n g  of  p r i n c i p l e s  and
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pr ocesses  ne c e s s a r y  to p e r f o r m r e a d i n g  a c t i v i t i e s ,  
d e f i c i e n c i e s  in v o c a b u l a r y ,  i n a c c u r a c y  in p e r f o r m a n c e ,  and 
l a c k  of  c l a r i t y  in d i r e c t i o n s  f rom t e a c h e r s .  M c C a l l i s t e r  
conc l uded  t h a t  t e a c h e r s  shoul d be c o g n i z a n t  o f  r e a d i n g  t a s ks  
r e q u i r e d  by t h e i r  c our se  and,  f u r t h e r ,  t e a c h e r s  shoul d  
p r o v i d e  gu i dance  f o r  r e a d i n g  t a s k s  i n t h e i r  c o n t e n t  a r ea .  
L i k e w i s e ,  t e a c h e r s  shoul d be r e s p o n s i b l e  f o r  gu i dance  of  
s t u d e n t s  w h i l e  a i d i n g  s t u d e n t s  in over comi ng r e a d i n g  
d i f f i c u l t i e s  in t h e i r  p a r t i c u l a r  d i s c i p l i n e .  These  
c o n c l u s i o n s ,  however ,  r e l a t e d  to t e a c h e r  knowl edge when the  
purpose of  t he  study was to a s c e r t a i n  r e a d i n g  d i f f i c u l t i e s  
i n the  c o n t e n t  a r e a .
To compensat e  f o r  t h i s  l i m i t a t i o n  of  Mc Ca l 1 i s t e r 1s 
wor k ,  M a t e j a  and Col 1 i n s - C h e e k  ( i n  pr ess)  r e a n a l y z e d  
Mc Ca l 1 i s t e r ' s  da t a  and r e p o r t e d  the f o l l o w i n g  c o n c l u s i o n s :
(1)  s t u d e n t s  met  w i t h  many k i nds  o f  d i f f i c u l t i e s  in r e a d i n g  
c o n t e n t  m a t e r i a l s ;  (2)  sevent h  and e i g h t h  g r a d e r s  had 
pr obl ems w i t h  a c t i v i t i e s  r e q u i r i n g  t h i n k i n g ,  p r o b l e m ­
s o l v i n g ,  maki ng c o n n e c t i o n s ,  and r e a s o n i n g ;  (3)  s t u d e n t s  
e n c o u n t e r e d  r e a d i n g  pr ob l ems a t  a p p r o x i m a t e l y  t he same r a t e  
in s c i e n c e ,  h i s t o r y ,  and m a t h e m a t i c s ;  and (4)  r e a d i n g  
d i f f i c u l t i e s  were p r i m a r i l y  p a r t i c u l a r  to a g i ven  c o n t e n t  
a r e a ,  a l t h o u g h  t h e r e  was a cor e  of  pr obl ems common to 
h i s t o r y ,  s c i e n c e ,  and m a t h e ma t i c s .
I n a study c ompa r a b l e  to Mc Ca l 1 i s t e r ' s  ( 1 9 3 0 ) ,  Jacobson  
( 1932 )  s t u d i e d  t he  e f f e c t s  o f  60 w o r k - t y p e  r e a d i n g  e x e r c i s e s
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i n ge ne r a l  s c i e nc e  on p u p i l s '  grade p o i n t  a v e r a g e ,  s c i e nc e  
knowl edge  g a i n e d ,  and r e a d i n g  compr ehens i on scor es .  The 
sampl e c o n s i s t e d  of  206 hi gh school  p u p i l s ,  111 in the  
e x p e r i m e n t a l  group and 95 in the  c o n t r o l  group.  A p r e t e s t  
and a p o s t t e s t  were g i v e n .  In the i n t e r i m ,  the e x p e r i m e n t a l  
group r e c e i v e d  r e a d i n g  e x e r c i s e s  aimed a t  d e v e l o p i n g  t he  
a b i l i t y  to comprehend w r i t t e n  m a t e r i a l  ( i . e . ,  one e x e r c i s e  a 
day f o r  s i x  days) .  The f i n d i n g s  suggest ed t h a t  r e a d i n g  in  
ge n e r a l  s c i e n c e  produced s u p e r i o r  knowl edge o f  ge ner a l  
s c i e n c e  be s i de s  hav i ng  a b e n e f i c i a l  e f f e c t  on ge ne r a l  
s c h o l a s t i c  a c h i e v e me n t  and was more b e n e f i c i a l  to poor  
r e a d e r s  t han r e g u l a r  i n s t r u c t i o n .
K a r r i c k ' s  ( 1 9 36 )  s t udy  s uppor t ed  Jacobson' s  f i n d i n g s .  
The purpose o f  t h i s  s tudy was to a s c e r t a i n  i f  a r e l a t i o n s h i p  
e x i s t e d  bet ween t he r e a d i n g  a b i l i t y  o f  n i n t h  gr ade  s t u d e n t s  
and t h e i r  a c h i e v e me n t  in s o c i a l  s t u d i e s .  More s p e c i f i c a l l y ,  
K a r r i c k  exami ned w h e t h e r  r e a d i n g  a b i l i t y  was a f a c t o r  in 
a c h i e v e me n t  i n  s o c i a l  s t u d i e s  and wh e t h e r  r e me d i a l  work in  
r e a d i n g  i mpr oved the a b i l i t y  o f  p u p i l s  to succeed in s o c i a l  
s t u d i e s .  P r e t e s t s  and p o s t t e s t s  were  g i ven  in r e a d i n g  
and s i x  s o c i a l  s c i e nc e  t e s t s  were a d m i n i s t e r e d  d u r i n g  the  
s t udy .  Du r i n g  t he  i n s t r u c t i o n a l  phase,  131 p u p i l s  used 
gui ded  r e a d i n g  p r oc e dur e s  f o r  s o c i a l  s t u d i e s .  The 
i n v e s t i g a t o r  obser ved t h a t  s t u d e n t s  made g r e a t e r  ga i ns  
t han n o r m a l l y  e x p e c t e d  in s o c i a l  s t u d i e s .  K a r r i c k  conc l uded
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v o c a b u l a r y  t r a i n i n g  i n f l u e n c e d  word meaning knowl edge w i t h  
d e f i n i t e  ga i n s  in s o c i a l  s c i e nc e  and v o c a b u l a r y  
u n d e r s t a n d i n g  and g r e a t e r  ga i ns  were made by t he  l e s s  ab l e  
r e a d e r s .
McCal l  i s t e r ' s  ( 1 9 3 0 ) ,  K a r r i c k ' s  ( 1 9 3 6 ) ,  and Jacobson' s  
( 1 9 32 )  s t u d i e s  have d e mo n s t r a t e d  both the  n e c e s s i t y  and the  
u t i l i t y  o f  c o n t e n t  a r ea  r e a d i n g  i n s t r u c t i o n .  The f o l l o w i n g  
l i t e r a t u r e  i n d i c a t e s  whi ch r e a d i n g  i n s t r u c t i o n  methods are  
most  p l a u s i b l e  and b e n e f i c i a l  f o r  s t u d e n t s  in the  c o n t e n t  
c u r r i c u l u m .
C o n t e n t  ar ea  r e a d i n g  i n s t r u c t i o n  i s  most  e f f e c t i v e  when 
i t  i s  based upon t he needs o f  t he  s t u d e n t s .  Thus,  t he  
o r g a n i z a t i o n  of  the  m a t e r i a l ,  t he  i n f o r m a t i o n  c o n t a i n e d  in 
i t ,  and t h e  c o n c e p t s  t o  be l e a r n e d  d e t e r m i n e  how t h e  
s t u d e n t s  read t he  m a t e r i a l  ( H e r b e r ,  1 9 78 ) .  T h e r e f o r e ,  
c o n t e n t  d e t e r m i n e s  r e a d i n g  pr ocesses  ( P a r k e r  & Rubi n ,  1966) .  
Her be r  ( 1 9 7 8 ) ,  M a l t e r  ( 1 9 5 2 ) ,  and R i t t e r  and L o f l a n d  ( 1 9 2 4 )  
suggest ed t h a t  c o n t e n t  r e a d i n g  i n s t r u c t i o n  shoul d be 
f u n c t i o n a l  ( i . e . ,  " . . .  t e a c h i n g  t he  process s t u d e n t s  need i f
t h e y  a r e  t o  u n d e r s t a n d  w h a t  you r e q u i r e  t hem t o r e a d  as t h e y  
a c t u a l l y  r ead i t , "  H e r b e r ,  1978 ,  p. 26 ) .  L i k e w i s e ,  Carney
( 1977 )  a dv oca t ed  a s i m i l a r  i n s t r u c t i o n a l  pr ocedur e  t h a t  
i n t e g r a t e d  t he t e a c h i n g  o f  v o c a b u l a r y ,  c ompr e he ns i on ,  and 
o r g a n i z a t i o n  in c o n t e n t  a r e a s .  He i m p l i e d  t he  i n t e g r a t e d  
appr oach a l l o w e d  f o r  r e c o g n i t i o n  o f  s p e c i a l i z e d  a p p l i c a t i o n  
of  r e a d i n g  b e h a v i o r s  i n  t he  d i f f e r e n t  s u b j e c t  m a t t e r  a r eas
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and p r o v i d e d  an i n s t r u c t i o n a l  f o r m a t  whi ch enhanced t r a n s f e r  
of  t r a i n i n g .
C o l w e l l  ( 1980)  conduct ed a study s i m i l a r  to K a r r i c k ' s  
s t udy .  The sample c o n s i s t e d  o f  68 s event h  g r a d e r s .  The 
r e s e a r c h  i n v o l v e d  the compar i son o f  “d i r e c t  and f u n c t i o n a l  
i n s t r u c t i o n "  and a “d i r e c t  r e a d i n g  a c t i v i t i e s  appr oach. "
The des i gn  o f  the  study was a p r e t e s t - p o s t t e s t  c o n t r o l  group  
w i t h  matched p a i r s .  The t r e a t m e n t  p e r i o d  was 10 c l a s s  
s e s s i o n s .  The d i f f e r e n c e  bet ween t r e a t m e n t s  was t h a t  the  
e x p e r i m e n t a l  group r e c e i v e d  d i r e c t  f u n c t i o n a l  i n s t r u c t i o n  in  
pa r a g r a p h  o r g a n i z a t i o n  w h i l e  t he  c o n t r o l  group answer ed  
q u e s t i o n s  and c o mp l e t e d  v o c a b u l a r y  e x e r c i s e s .  R e s u l t s  
r e v e a l e d  s t a t i s t i c a l l y  s i g n i f i c a n t  d i f f e r e n c e s ,  w i t h  the  
e x p e r i m e n t a l  group p e r f o r m i n g  b e t t e r .  Based on t h i s  d a t a ,  
C o l w e l l  c onc l ude d  t h a t  d i r e c t  f u n c t i o n a l  i n s t r u c t i o n  
f a c i l i t a t e d  r e a d i n g  a b i l i t y  and a c q u i s i t i o n  o f  c o n t e n t  
k n o w ! e d g e .
S i m u l t a n e o u s l y ,  however ,  o t h e r  s t u d i e s  suggest ed  
t e a c h e r s  have assumed t h a t  once s t u d e n t s  have l e a r n e d  how to  
r e a d ,  t hey  t r a n s f e r r e d  t h e i r  r e a d i n g  s k i l l s  to s u b j e c t  
m a t t e r  a r e a s .  As a r e s u l t ,  t e a c h e r s  have assumed t h a t  
s t u d e n t s  use the c o n t e n t  t e x t  f o r  gu i da nc e  and i n f o r m a t i o n  
( A r t l e y ,  1948;  H e r b e r ,  1978;  R i t t e r  & L o f l a n d ,  1924;  Roth,  
S mi t h ,  & Ander son,  1 9 8 4 ) .
32
C o n t r a r y  to t h i s  a s s u mp t i o n ,  r e s e a r c h  has i n d i c a t e d  
r e a d i n g  i n s t r u c t i o n  in t he  gener a l  sense and t he a b i l i t y  to  
a pp l y  r e a d i n g  s k i l l s  in d i f f e r e n t  c o n t e n t  ar eas  i s  not  
s u c c e s s f u l  ( G r i m ,  1940;  Jacobson,  1932;  T y l e r ,  1930) .  For  
i n s t a n c e ,  R i t t e r  and L o f l a n d  ( 1924)  i n v e s t i g a t e d  the  
r e l a t i o n s h i p  bet ween ge ne r a l  r e a d i n g  a b i l i t y  and t he a b i l i t y  
to r ead and to comprehend p r i n t e d  m a t t e r  in whi ch r e a s o n i n g  
was r e q u i r e d .  The Monroe S i l e n t  Readi ng T e s t  and Stone  
Reasoni ng T e s t  wer e  used in t he  f i r s t  phase o f  t h i s  s t udy .
The r e s u l t s  of  t h i s  segment  i n d i c a t e d  more t e s t s  were
ne c e s s a r y  to p r o v i d e  adequat e  d a t a .  Upon c o m p l e t i o n  o f  the  
second phase o f  t he  s t u d y ,  c o r r e l a t i o n  c o e f f i c i e n t s  were  
computed bet ween each r e a d i n g  t e s t  and each r e a s o n i n g  t e s t .  
R e s u l t s  suggest ed mode r a t e  r e l a t i o n s  e x i s t e d  bet ween r e a d i n g  
a b i l i t y  and r e a s o n i n g  a b i l i t y .  The da t a  were f u r t h e r  
a n a l y z e d  a c c o r d i n g  to ga i ns  made in r e a d i n g  and r e a s o n i n g .  
Gai ns o f  90% were  r e p o r t e d  in r e a s o n i n g  a b i l i t y  between t he  
s i x t h  and e i g h t h  gr ades  ver sus  a 13% i n c r e a s e  in 
compr ehens i on  a b i l i t y  f o r  the  same t i m e  p e r i o d .  R i t t e r  and 
L o f l a n d  h y p o t h e s i z e d  t h a t  the  d i f f e r e n c e s  in t he  r e s u l t s  
wer e  caused by unequal  d e v e l o p me n t  of  t hese  a b i l i t i e s  due to
t he  methods o f  t e a c h i n g  r e a d i n g .
In a s i m i l a r  s t u d y ,  Gr im ( 1940)  i n v e s t i g a t e d  the i dea  
of  s t u d e n t s '  r e a d i n g  a b i l i t y  as i t  may a f f e c t  t h e i r  a b i l i t y  
to i n t e r p r e t  s o c i a l  s c i e n c e  m a t e r i a l .  Readi ng scor es  o f  90 
s e v e n t h ,  e i g h t h ,  and n i n t h  g r a de r s  were c o r r e l a t e d  w i t h
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t h e i r  " i n t e r p r e t a t i o n - o f - d a t a "  t e s t  scor es .  The r e s u l t s  
i m p l i e d  a moder a t e  c o r r e l a t i o n  f o r  sevent h  g r a d e r s  ( r  =
. 3 2 ) ,  e i g h t h  g r a d e r s  ( r  = . 5 1 ) ,  and n i n t h  g r a d e r s  ( r  = . 3 2 ) .  
Grim c onc l ude d  r e a d i n g  a b i l i t y  and a b i l i t y  to i n t e r p r e t  da t a  
ar e  m o d e r a t e l y  r e l a t e d  in the  s o c i a l  s t u d i e s  ar ea and 
r e a d i n g  shoul d be an i m p o r t a n t  o b j e c t i v e  in t h i s  c u r r i c u l u m .  
D e s p i t e  t h i s  c o n c l u s i o n ,  Gr im r easoned r e a d i n g  a b i l i t y  may 
or  may not  equal  the  a b i l i t y  to i n t e r p r e t  s o c i a l  d a t a .
The p r e c e d i n g  s t u d i e s  i m p l i e d  a need f o r  RCI in c o n t e n t  
l e s s ons  and t he  most  e f f e c t i v e  k i nd  of  r e a d i n g  i n s t r u c t i o n  
f o r  c o n t e n t  l e s s o n s .  N e v e r t h e l e s s ,  t he  f o l l o w i n g  
o b s e r v a t i o n a l  s t u d i e s  suggest ed r e s e a r c h  f i n d i n g s  have not  
been u t i l i z e d  in c o n t e n t  l e s s o n s .  For  i n s t a n c e ,  a p o r t i o n  
of  D u r k i n ' s  ( 1 9 7 8 - 7 9 )  study i n v o l v e d  i n s t r u c t i o n  in s o c i a l  
s t u d i e s .  The purpose o f  t h i s  p a r t  o f  her  study was to 
assess t he  q u a l i t y  of  compr ehens i on  i n s t r u c t i o n  du r i ng  
s o c i a l  s t u d i e s  l e s s o n s .  A t o t a l  o f  106 hours was spent  
o b s e r v i n g .  D u r k i n  and her  t r a i n e d  o b s e r v e r s  found t e a c h e r  
t i m e  spent  on c ompr ehens i on  and study s k i l l s  d u r i n g  the  
s o c i a l  s t u d i e s  l e s s ons  was m a i n l y  u t i l i z e d  f o r  assessment .  
They d i d  not  r e c o r d  any compr ehens i on  i n s t r u c t i o n  du r i ng  
t hese  e p i s o d e s .  T w e n t y - f o u r  mi n u t e s  o f  s tudy s k i l l  
i n s t r u c t i o n  were coded.  F u r t h e r  a n a y l s e s  of  the  da t a  
i n d i c a t e d  t he  two most  common c a t e g o r i e s  noted d u r i n g  s o c i a l  
s t u d i e s  p e r i o d s  were " n o n - i n s t r u c t i o n "  and " t r a n s i t i o n . "
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N o n - i n s t r u c t i o n  was d e f i n e d  as " . . .  whenever  a t e a c h e r  
spends t i m e  doi ng somet h i ng  t h a t  i s  not  i n s t r u c t i n g  anybody  
i n  r e a d i n g  - f o r  i n s t a n c e ,  checks paper s  a t  desk,  c h a s t i s e s  
c h i l d ,  r e c o r d s  g r a d e s  . . . "  ( p .  5 2 9 ) .  " T r a n s i t i o n "  was  
r e f e r r e d  to when the " . . .  s u b j e c t  t ak es  m a t e r i a l  out  of  
desk,  l ooks  f o r  c e r t a i n  pages,  wa l k s  to r e a d i n g  a r ea  . . ."
( p .  5 2 9 ) .
Dur k i n  conc l uded t h a t  t e a c h e r s  v i e we d  t he s o c i a l  
s t u d i e s  p e r i o d  as a t i m e  t o  c o v e r  c o n t e n t  and have  s t u d e n t s  
m a s t e r  f a c t s .  Th i s  p e r i o d  was not  a t i m e  f o r  i m p r o v i n g  the  
p u p i l s '  compr ehens i on  a b i l i t i e s .  F u r t h e r ,  s o c i a l  s t u d i e s  
was t a u g h t  as a w h o l e - c l a s s  a c t i v i t y ,  and t e a c h e r s  r e l i e d  
on r o u n d - r o b i n  r e a d i n g .  Readi ng a b i l i t i e s  o f  t he  s t u d e n t s  
were not  c o n s i d e r e d  by t he  t e a c h e r .  The same m a t e r i a l s  
w e r e  used f o r  a l l  s t u d e n t s  i n  t h e  c l a s s  and t h e  same 
a s s i g n me n t s  g i v e n .  No p r e p a r a t i o n  f o r  r e a d i n g  the t e x t  
was p r o v i d e d .
N e i l s e n ,  Renni e ,  and Connel  ( 1982)  conduct ed  a 
c ompa r a b l e  study i n v e s t i g a t i n g  t he  p r o p o r t i o n  and 
d i s t r i b u t i o n  o f  t i me  devot ed  to r e a d i n g  c ompr ehens i on  and 
st udy s k i l l s  d u r i n g  s o c i a l  s t u d i e s  i n s t r u c t i o n .  They used a 
v o l u n t e e r  sampl e  of  e i g h t  t e a c h e r s  and s i x t e e n  s t u d e n t s  
r e p r e s e n t i n g  grades f o u r  t h r ough s i x .  A m o d i f i e d  subse t  of  
D u r k i n ' s  c a t e g o r i e s  ( i . e . ,  20 c a t e g o r i e s  i n s t e a d  o f  45)  was 
used.  Dur i ng  o b s e r v a t i o n s  of  t h r e e  c o n s e c u t i v e  l e ss ons  
( i . e . ,  24 l e s s o n s  i n  16 . 2  h o u r s ) ,  r e s e a r c h e r s  u s i n g  a
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c h e c k l i s t  coded t e a c h e r s '  a c t i o n s .  Data i n d i c a t e d  t e a c h e r s  
s pe nt  22.28% of  t he  s o c i a l  s t u d i e s  p e r i o d  on c o mp r e h e n s i o n -  
r e l a t e d  a c t i v i t i e s  w h i l e  5.02% o f  the  l es s on  was used f o r  
compr ehens i on  a s s e s s me n t ,  and 0.64% o f  t he  p e r i o d  was 
de v ot ed  to d i r e c t  compr ehens i on  i n s t r u c t i o n .  The same was 
noted f o r  study s k i l l s .  The f i n d i n g s  s u b s t a n t i a t e d  D u r k i n ' s  
( 1 9 7 8 - 7 9 )  work .  Both s t u d i e s  found a l a c k  o f  compr ehens i on  
i n s t r u c t i o n  d u r i n g  s o c i a l  s t u d i e s  l e s s o n s .  N e i l s e n ' s ,  e t  
a l .  ( 1 9 82 )  r e s u l t s ,  however ,  are  q u e s t i o n a b l e  due to a 
weakness in des i gn  ( i . e . ,  a smal l  and v o l u n t e e r  s a mp l e ) .
The s t u d i e s  r e v i e w e d  thus f a r  have suggest ed  f our  
ge ne r a l  p a t t e r n s  in t he  use o f  i n s t r u c t i o n a l  t i m e .  F i r s t ,  
p r o p o r t i o n a t e l y  l i t t l e  t i m e  was spent  on i n s t r u c t i o n  
i nasmuch as management  a c t i v i t i e s  do mi na t e d  academi c  t i m e  
( G o o d l a d ,  1 9 8 4 ;  Hu g h e s ,  1 9 5 9 ;  Q u i r k  e t  a l . ,  1 9 7 5 ) .
S e c ond l y ,  i n t e r a c t i o n  bet ween t e a c h e r  and s t u d e n t s  was 
m i n i ma l  and,  t h e r e f o r e ,  c o g n i t i v e  d e v e l o p me n t  was mi n i ma l  
( E l d r i d g e ,  1980;  Goodl ad ,  1984;  Mason,  1982;  V y g o t s k y ,
1 9 62 ) .  T h i r d ,  t he  a c q u i s i t i o n  of  f a c t s  appear ed  to be more 
i m p o r t a n t  than t he  de v e l o p me n t  of  h i g h e r  l e v e l  c o g n i t i v e  
s k i l l s  ( A l l i n g t o n ,  1976;  Goodl ad,  1984;  Hughes,  1 959 ) .  And 
f i n a l l y ,  t e x t b o o k s  wer e  t he  d o mi n a n t  i n s t r u c t i o n a l  m a t e r i a l  
used in t he  c l a s s r o om and become a r e l a t i v e  concer n  
( Go o d l a d ,  1964;  Mason,  1 9 8 2 ) .
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Readi ng Comprehensi on I n s t r u c t i o n
The purpose o f  t h i s  s e c t i o n  i s  t o  p r e s e n t  c oncept s  
c o n c e r n i n g  RCI .  D i s c u s s i o n  of  c o n f l i c t i n g  RCI d e f i n i t i o n s  
f ocuses  upon t he  more a b s t r a c t  p e r c e p t i o n s  of  RCI ,  whereas  
RCI model s addr ess  t he  c o n c r e t e  concept s  r e p r e s e n t a t i v e  of  
r e a d i n g  compr ehens i on i n s t r u c t i o n .
D e f i n i t i o n s
Resear ch in r e a d i n g  ( D u f f y  & R o e h l e r ,  1982;  D u r k i n ,  
1 9 7 8 - 7 9 ;  S m i t h ,  1982)  has suggest ed t h a t  t h e r e  were  s e v e r a l  
d e f i n i t i o n s  f o r  r e a d i n g  compr ehens i on  i n s t r u c t i o n .  The 
d e f i n i t i o n s  may be the  r e s u l t  o f  d i f f e r i n g  v i e ws  about  
r e a d i n g  c ompr e he ns i on .  One such v i ew of  r e a d i n g  i n s t r u c t i o n  
was t h a t  r e a d i n g  was u n t e a c h a b l e .  T h e r e f o r e ,  r e a d i n g  s k i l l s  
were a c q u i r e d  " s p o n t a n e o u s l y "  t h r ough  p r a c t i c e  ( S m i t h ,
1982) .  A n ot he r  v i ew c o n s i d e r e d  e x p l a n a t i o n  and p r a c t i c e  of  
t he  r e a d i n g  t ask  i m p o r t a n t  f a c t o r s  in r e a d i n g  i n s t r u c t i o n  
( D u f f y  & R o e h l e r ,  1982 ) .  S t i l l ,  t he  c onc e pt  t h a t  r e a d i n g  
c ompr e hens i on  was u n o b s e r v a b l e  and,  t h e r e f o r e ,  must  be 
d e f i n e d  by o b s e r v a b l e  c h a r a c t e r i s t i c s  l i k e w i s e  becomes a 
p l a u s i b l e  v i e w .  From the d i f f e r i n g  p e r s p e c t i v e s  o f  t hese  
t h r e e  v i e ws  o f  r e a d i n g  i n s t r u c t i o n ,  t h r e e  d e f i n i t i o n s  o f  RCI  
and t h e i r  v a r i a t i o n s  a r e  c o n s i d e r e d  to be r e l e v a n t  to t h i s  
s t u d y .
The t h r e e  c o n c e p t u a l  f r a me wo r k s  have been t e r med  
" e x po su r e , "  " e x p l i c a t i o n , "  and " s p e c i f i c  e v e n t s . "  The 
s p e c i f i c  e v e n t s  d e f i n i t i o n  was based upon the v i ew t h a t
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r e a d i n g  compr ehens i on was u n o b s e r v a b l e  and,  t h e r e f o r e ,  must  
be assessed t hr ough o b s e r v a b l e  b e h a v i o r s .  The exposur e  
d e f i n i t i o n  was based on t he  p r e mi s e  t h a t  r e a d i n g  was 
u n t e a c h a b l e .  And f i n a l l y ,  t he  e x p l i c a t i o n  d e f i n i t i o n  
a ppe a r e d  to encompass t he  v i ew of  r e a d i n g  i n s t r u c t i o n  whi ch  
e mpha s i z e d  e x p l a n a t i o n  and p r a c t i c e .
S p e c i f i c  Event s  D e f i n i t i o n . Dur k i n  ( 1 9 7 8 - 7 9 ) ,  Hodges 
( 1 9 8 0 ) ,  J e n k i n s  and Pany ( 1 9 78 )  and Johnst on and Byrd ( 1982)  
suggest ed  t h a t  compr ehens i on  i n s t r u c t i o n  shoul d i n v o l v e  
s p e c i f i c  e l e m e n t s  and t h a t  i n s t r u c t i o n  cou l d  be r e g a r d e d  as 
a s e t  o f  e x t e r n a l  e v e n t s .  The r e s e a r c h e r s  o p e r a t i n g  f rom 
t h i s  c o n c e p t u a l  d e f i n i t i o n  assess compr ehens i on  i n s t r u c t i o n  
i n t e r ms  of  t he  number  o f  a c t i v i t i e s  in the manual  and the  
number of  e x e r c i s e s  i n t he  workbook.  Beck and Mc Ca s l i n
( 1978 )  s t a t e d  t h a t  c ompr ehens i on  c ou l d  not  be obser ved .  
T h e r e f o r e ,  programs used t he  n o t i o n  o f  "compr ehens i on"  as i t  
p e r t a i n e d  to s p e c i f i c  a c t i v i t i e s  des i gne d  to assess  
s t u d e n t s '  u n d e r s t a n d i n g .  The most  c u r r e n t  and c o n t r o v e r s i a l  
s p e c i f i c  e v en t s  d e f i n i t i o n  of  RCI was de v i s e d  by Du r k i n  
( 1 9 7 8 - 7 9 ) .  She d e f i n e d  RCI as ". . .  whenever  a t e a c h e r  
d o e s / s a y s  s omet h i ng  t o  he l p  one or  more c h i l d r e n  unde r s t a nd  
or  work out  t he  meani ng of  more t han a s i n g l e  word" (p.
5 2 8 )  .
Hodges ( 1 9 8 0 ) ,  on t he  o t h e r  hand,  t h o u g h t  D u r k i n ' s  
d e f i n i t i o n  was too na r r o w.  She b e l i e v e d  RCI shoul d be
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d e f i n e d  in t e r ms  of  e x t e r n a l  e v e n t s  i n c l u d i n g  a t e a c h e r  
h e l p i n g  w i t h  an a s s i g n m e n t ,  a t e a c h e r  g i v i n g  d i r e c t  v e r b a l  
i n s t r u c t i o n  and mode l s ,  a t e a c h e r  p r e p a r i n g  a c h i l d  f o r  
compr ehens i on  b e f o r e  r e a d i n g ,  a t e a c h e r  p r e s e n t i n g  p r a c t i c e  
a c t i v i t i e s ,  a t e a c h e r  as k i ng  q u e s t i o n s  a f t e r  r e a d i n g ,  and a 
t e a c h e r  p r e s e n t i n g  f e e d b a c k .  Hodges'  t h e o r y  o f  RCI agr eed  
w i t h  t he  f i n d i n g s  o f  Broudy and P a l me r  ( 1965 )  inasmuch as 
i n s t r u c t i o n  shoul d be c h a r a c t e r i z e d  by m o t i v a t i o n ,  
p r e s e n t a t i o n  of  l e a r n i n g  t a s k s ,  i n duc e me n t  of  t r i a l  
r e sponse s ,  c o r r e c t i o n  of  t r i a l  r e s p o n s e ,  and e v a l u a t i o n .
The one component  t h a t  Broudy and P a l me r  l i s t e d  t h a t  Hodges 
di d  not  addr ess  was p r e p a r a t i o n  f o r  i n s t r u c t i o n .
Heap ( 1982)  suggest ed  o t h e r  p r ob l ems w i t h  D u r k i n ' s  
( 1 9 7 8 - 7 9 )  d e f i n i t i o n .  One d i f f i c u l t y  noted was t h a t  t he  
d i s t i n c t i o n  bet ween i n s t r u c t i o n  and a ssessment  was not  
c l e a r l y  a p p a r e n t .  In essence ,  the  d i s t i n c t i o n  depended upon 
t he  o b s e r v e r ' s  i n t e r p r e t a t i o n  of  t he  t e a c h e r ' s  i n t e n t .  Heap 
f u r t h e r  q u e s t i o n e d  D u r k i n ' s  d e f i n i t i o n  w i t h  r e s p e c t  to one 
f u n c t i o n  per  e v e n t  w i t h  no f u n c t i o n  o u t l i v i n g  i t s  e v e n t  and 
t he  i r r e l e v a n t  concer n f o r  s e q u e n t i a l  o r g a n i z a t i o n  of  
e v e n t s .  Heap suggest ed one must  t a k e  i n t o  a ccount  the  
a c t i v i t i e s  whi ch o c c u r r e d  b e f o r e  and a f t e r  an e v e n t  in o r d e r  
to d e t e r m i n e  the e v e n t ' s  c l a s s i f i c a t i o n .  Heap used a 
c o n c e p t i o n  of  RCI i n s t e a d  of  a d e f i n i t i o n  because i t  was 
" n o n p r e s c r i p t i v e . "  T h i s  c onc e pt  was based upon an
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i n s t r u c t i o n a l  sequence i n v o l v i n g  i n i t i a t i o n ,  r e spons e ,  and 
f e e d b a c k .
I n o t h e r  wor ds ,  t h e r e  was d i s a g r e e m e n t  among those who 
s u b s c r i b e d  to t he  s p e c i f i c  e v e n t s  d e f i n i t i o n .  D u r k i n  (197 8-  
79)  p e r c e i v e d  RCI in a more r e s t r i c t e d  f i e l d  than Heap 
( 1 9 82 )  and Hodges ( 1 9 8 0 ) .  The l a t t e r  two i n d i v i d u a l s  
t h o u g h t  RCI shoul d  encompass e v en t s  whi ch f a c i l i t a t e d  
r e a d i n g  c ompr e he ns i on .
Exposure  D e f i n i t i o n . C a r v e r  and Hof fman ( 1 9 8 1 ) ,
Samuel s ( 1 9 7 9 ) ,  and Smi t h  ( 1982)  suggest ed t h a t  c l as s r oom  
t e a c h i n g  and r e a d i n g  i n s t r u c t i o n  r e s e a r c h  i m p l i e d  t h a t  
s t u d e n t s  i n h e r e n t l y  possessed t he  a b i l i t y  to pe r f o r m  
compr ehens i on  t a s k s .  The t e a c h e r  needed onl y  t o  expose the  
s t u d e n t s  to t a s k s  i n o r d e r  f o r  t hese  a b i l i t i e s  to s u r f a c e .  
T h i s  p r e mi s e  ". . .  seems to be based on the e x p e c t a t i o n  t h a t  
a l l  p u p i l s ,  r e g a r d l e s s  o f  background a n d / o r  a p t i t u d e ,  w i l l  
l e a r n  to do t he  s e l e c t e d  t ask  i f  exposed enough and t h a t  
i n s t r u c t i o n  i s  t he  pr ocess  o f  p r o v i d i n g  t h i s  exposure"
( D u f f y  & R o e h l e r ,  1 9 82 ,  p.  4 3 9 ) .
E x p l i c a t i o n  D e f i n i t i o n . Even though r e p e a t e d  exposur e  
to a r e a d i n g  c ompr ehens i on  s k i l l  mi g h t  f a c i l i t a t e  
u n d e r s t a n d i n g  o f  a passage ,  some a u t h o r i t i e s  b e l i e v e d  t h e r e  
needed t o  be more d i r e c t  i n s t r u c t i o n  ( D u f f y  & R o e n l e r ,
1 9 82 ) .  The f o l l o w i n g  o f f e r s  an a l t e r n a t i v e  p e r s p e c t i v e  of  
R C I :
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Expos i ng t he  l e a r n e r  to a v a r i e t y  of  pr ocesses  
w i l l  not  ser ve  our  purpose.  He must  grasp t he  
n a t u r e  o f  t h e  p r o c e s s  and g r a s p  how i t  g o t  t h a t  
way;  he mus t  know w h e r e  i t  has been used i n  t h e  
p a s t  and w h e r e  i t  m i g h t  be used i n  t h e  f u t u r e ;  he 
mus t  know how t o  use i t  i n  d i v e r s e  c o n t e x t s ,  how 
t o  m o d i f y  i t  as c i r c u m s t a n c e s  de ma nd ,  t o  f i t  i t  t o  
h i s  pu r pos e ,  and to assess i t s  r e s u l t s .  ( P a r k e r  & 
R u b i n ,  1 96 6 ,  p.  13)
The p r e c e d i n g  p a r a g r ap h  d e s c r i b e d  e l e m e n t s  o f  the
e x p l i c a t i o n  d e f i n i t i o n  whi ch were  suppor t ed  by F i s h e r ,
B e r l i n g e r ,  F i l b y ,  M a r l i a v e ,  Cahen,  and Dishaw ( 1 9 8 0 ) ;  Good
and Grouws ( 1 9 7 9 ) ;  and Johnst on and Byrd ( 1 9 8 2 ) .
T h e r e f o r e ,  t he  e x p l i c a t i o n  d e f i n i t i o n  advoca t ed
i n s t r u c t i o n  in whi ch t he  s t u d e n t  becomes an i n f o r me d
p a r t i c i p a n t  t hr ough  d e t a i l e d  e x p l a n a t i o n s .  An i m p o r t a n t
c o n s i d e r a t i o n  in t h i s  t ype  of  i n s t r u c t i o n  concer ned t he
n e c e s s i t y  of  t he  c o n n e c t i o n  bet ween s p e c i f i c  and l o n g - t e r m
goal s  whereby t he  s t u d e n t  was i n f o r m e d  about  p r e s e n t  and
f u t u r e  u s e f u l n e s s  o f  t he  s k i l l .  M e t a c o g n i t i o n  in whi ch the
s t u d e n t  m o n i t o r e d  and r e g u l a t e d  h i s / h e r  own l e a r n i n g  was
t he  u l t i m a t e  r e s u l t  o f  t he  e x p l i c a t i o n  d e f i n i t i o n .
The l i t e r a t u r e  has r e v e a l e d  t h a t  t he  c o n t r o v e r s y  among
r e s e a r c h e r s  has l e d  to s e v e r a l  d e f i n i t i o n s  o f  RCI -  s p e c i f i c
e v e n t s ,  e x pos ur e ,  and e x p l i c a t i o n  - ( D u f f y  & R o e h l e r ,  1982;
D u r k i n ,  1 9 7 8 - 7 9 ;  Hodges,  1980;  S m i t h ,  1982) .  C o n s e q u e n t l y ,
the  d e v e l o p me n t  of  a c l e a r ,  c o n c i s e  d e f i n i t i o n  o f  RCI
r e ma i n s  a c e n t r a l  concer n to t h i s  s t udy .  Havi ng r e v i e w e d
t he  c o n t r o v e r s y  and v a r i o u s  d e f i n i t i o n s  of  RCI ,  t he
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n e c e s s i t y  f o r  e x p l i c a t i n g  model s o f  a c t u a l  RCI shoul d be 
a p p a r e n t .
Model s o f  Readi ng Comprehensi on I n s t r u c t i o n
Model s  of  RCI have e v o l v e d  f rom a s s u mp t i o n s  about  
r e a d i n g ,  c o g n i t i v e  p s y c h o l o g y ,  i n s t r u c t i o n a l  m a t e r i a l s ,  and 
c h i l d  d e v e l o p me n t  ( Mason,  R o e h l e r ,  & D u f f y ,  1984;  Pearson & 
G a l l a g h e r ,  1983;  Rosensh i ne ,  1979;  Rot h ,  S m i t h ,  & Ander son,  
1984 ) .  Four  mode l s ,  t he  d i r e c t  i n s t r u c t i o n  model  
( Ro s e n s h i n e ,  1979) ;  t he  e x p l i c i t  i n s t r u c t i o n  model  ( Pear son  
& G a l l a g h e r ,  1 9 83 ) ;  t he  p r a c t i t i o n e r ' s  model  (Mason,
R o e h l e r ,  & D u f f y ,  1 9 8 4 ) ;  and t he s c i e n c e  c o n t e n t  a r ea  model  
( R o t h ,  S m i t h ,  & Ande r s on ,  1984)  r e p r e s e n t  c u r r e n t  t h e o r y .
D i r e c t  I n s t r u c t i o n  M o d e l . The d i r e c t  i n s t r u c t i o n  model  
i n v o l v e d  t he  breakdown of  compl ex  compr e he ns i on  s t r a t e g i e s  
i n t o  s u b s k i l l s ,  whi ch were  t hen p r e s e n t e d  in s e q u e n t i a l  
o r d e r  to s t u d e n t s .  The pr oc e dur e  f o l l o w e d  by the t e a c h e r  
c o n s i s t e d  of  d e m o n s t r a t i o n ,  gu i de d  p r a c t i c e ,  a p p l i c a t i o n ,  
and f e e d b a c k .  Th i s  model  a s s i g n e d  t he  r e s p o n s i b i 1 i t y  f o r  
c o m p l e t i n g  t he compr ehens i on  t a s k  a t  t he  d e m o n s t r a t i o n  l e v e l  
t o  t he  t e a c h e r .  Du r i n g  gu i ded p r a c t i c e ,  howe ve r ,  t he  
t e a c h e r  g r a d u a l l y  t r a n s f e r r e d  the r e s p o n s i b i 1 i t y  o f  the  
s k i l l  to the  s t u d e n t s .  In t he  a p p l i c a t i o n  s t a g e ,  the  
s t u d e n t s  assumed t o t a l  r e s p o n s i b i l i t y  f o r  c o m p l e t i o n  o f  t he  
t a s k  w h i l e  p r a c t i c i n g  and a p p l y i n g  t he  s k i l l  in r e a d i n g  
s i t u a t i o n s .  Feedback ,  in t he  f orm o f  c o r r e c t i o n  and
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i n f o r m a t i o n ,  was g i ve n  t h r o u g h o u t  i n s t r u c t i o n  
( Rosenshi  ne , 1979 ) .
E x p l i c i t  M o d e l . The e x p l i c i t  model  a l s o  assumed 
compl ex  s t r a t e g i e s  c ou l d  be t a u g h t  ( Pear son & G a l l a g h e r ,
1 983 ) .  T h i s  a s s u mp t i on  was e x p l a i n e d  by Dav i s  ( 1 9 7 2 ) ,  who 
s t r e s s e d  t h a t  d i s c r e t e  s u b s k i l l s  were not  i n d e p e n d e n t  o f  one 
a n o t h e r  and t h a t  compr ehens i on  s k i l l s  were  h i g h l y  
i n t e r a c t i v e .  From t h i s  s t a n d p o i n t ,  t he  model  suggest ed  
t h a t  i n s t r u c t i o n  p r o g r e s s e d  f rom t o t a l  r e s p o n s i b i l i t y  of  
t a s k  c o m p l e t i o n  by t he  t e a c h e r  to gr adua l  t r a n s f e r  of  the  
r e s p o n s i b i l i t y  to the  s t u d e n t s  u n t i l  t he  s t u d e n t s  were  
a c c o u n t a b l e  f o r  t he  c o m p l e t i o n  o f  t he  t a s k .  The pr ocedur es  
o f  t h i s  model  i n c l u d e d  m o d e l i n g ,  gu i ded  p r a c t i c e ,  and 
a p p l i c a t i o n .
Gordon and G a l l a g h e r  ( n o t e d  in Pearson «S G a l l a g h e r ,
1983)  e s t a b l i s h e d  g u i d e l i n e s  f o r  t he  t r a n s f e r  of  
r e s p o n s i b i 1 i t y .  Four  components of  a t a s k  were  i n v o l v e d :
" (a)  pos i ng  a q u e s t i o n ,  (b)  a n s w e r i n g  i t ,  ( c)  f i n d i n g  
e v i d e n c e ,  and (d)  g i v i n g  t he  r e a s o n i n g  f o r  how to g e t  f rom 
t he  e v i d e n c e  to t he  answer"  ( 1 9 8 3 ,  p. 33 7 ) .  Dur i ng  t he  
mo d e l i n g  s t a g e ,  the t e a c h e r  p e r f o r me d  t a s ks  ( a )  t hr ough ( d) .  
The gu i ded p r a c t i c e  s t age  c o n t a i n e d  two phases.  In t he  
f i r s t  phase,  t he  t e a c h e r  a c c o mp l i s h e d  s t eps  (a)  and ( b ) ;  t he  
s t u d e n t  had r e s p o n s i b i 1 i t y  f o r  (c)  and ( d ) .  I n  the  second  
phase,  t he  t e a c h e r  c a r r i e d  out  s t eps  (a)  and ( c ) ;  t he  
s t u d e n t  t ook r e s p o n s i b i l i t y  f o r  s t eps  (b)  and ( d) .  I n t he
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a p p l i c a t i o n  s t a g e ,  t he  s t u d e n t  c o m p l e t e d  a l l  t asks  e x c e p t  
( a ) .  Anot he r  model  whi ch i s  s i m i l a r  i n  many a s p e c t s ,  y e t  
more compl ex ,  i s  t he  p r a c t i t i o n e r ' s  model .
P r a c t i t i o n e r ' s  M o d e l . The p r a c t i t i o n e r ' s  model  was 
based upon an i n t e r a c t i v e  h i e r a r c h i c a l  conc e pt  in whi ch each 
p r e c e d i n g  l a y e r  d i r e c t l y  a f f e c t s  t he  n e x t  i n n e r  l a y e r .  The 
model  c o n s i s t e d  of  f o u r  l a y e r s ,  b e g i n n i n g  w i t h  an o u t e r  
g r o u p i n g ,  t h a t  d e s c r i b e d  school  e f f e c t s  and t e a c h e r  
p r e p a r e d n e s s .  The second l a y e r  had two component s ,  
c l a s s r o o m m i l i e u  and i n s t r u c t i o n a l  m a t e r i a l s .  The nex t  
l a y e r  i n v o l v e d  t he  a c t  o f  i n s t r u c t i o n  whi ch was based upon 
t he  p r i n c i p l e s  o f  p l a n n i n g ,  se que nc i n g ,  c o m m u n i c a t i n g ,  and 
i m p l e m e n t i n g  a l e a r n i n g  t a s k .  The f i n a l  l a y e r  c o n s i d e r e d  
t he  l e a r n i n g  out comes ,  " . . .  t he  d e v e l o p me n t  o f  s t u d e n t s '  
awar eness  about  how compr ehens i on  o c c u r s ,  and the  
de v e l op me nt  of  e x pa ns i on  of  s t u d e n t s '  knowl edge about  what  
i s  be i ng r ead"  (Mason,  R o e h l e r ,  & D u f f y ,  19 8 4 ,  p.  3 3 7 ) .
The d i s c u s s i o n  o f  t he  p r a c t i t i o n e r ' s  model  t hus f a r  has 
been g e n e r a l .  I n o r d e r  to u n de r s t a nd  the t h e o r e t i c a l  bases  
o f  t h i s  model ,  f o u r  i n s t r u c t i o n a l  p r i n c i p l e s  u n d e r g i r d i n g  
t he  model  w i l l  be e x p l a i n e d .  The f i r s t  p r i n c i p l e ,  the  zone 
o f  p r o x i ma l  d e v e l o p me n t ,  i n v o l v e s  s o c i a l  i n t e r a c t i o n  between  
s t u d e n t  and t e a c h e r .  The c o n t e x t  of  t he  i n t e r a c t i o n  shoul d  
c o n t a i n  knowl edge  unknown by t he  s t u d e n t .  A c c o r d i n g l y ,  
i n s t r u c t i o n  shoul d i n v o l v e  s o c i a l  i n t e r a c t i o n  which
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h i g h l i g h t s  new knowl edge .  The second p r i n c i p l e  suggests  
t h a t  i n s t r u c t i o n  moves f rom o t h e r - r e g u  1 a t ed ( t e a c h e r )  to 
s e l f - r e g u l a t e d  ( s t u d e n t )  ( V y g o t s k y ,  1978;  We r t s c h ,  1979) .  
Gui ded p r a c t i c e  p r o v i d e s  t he  means f o r  i n s t r u c t i o n  to move 
f rom t e a c h e r  to s t u d e n t  because ,  d u r i n g  t h i s  phase of  
i n s t r u c t i o n ,  t he  t e a c h e r  g r a d u a l l y  r e l e a s e s  r e s p o n s i b i l i t y  
f o r  c o m p l e t i n g  a t a s k  to the  s t u d e n t .  The t h i r d  p r i n c i p l e ,  
m e t a c o g n i t i o n ,  i n v o l v e s  the  l e a r n e r ' s  awar eness  o f  h i s / h e r  
c o g n i t i v e  pr ocesses  wh i ch  i n c l u d e  the  sel  f - r e g u l  a t ed  
mechanism the r e a d e r  u t i l i z e s  in h i s / h e r  e f f o r t s  to 
comprehend what  i s  r ead (Brown,  1980;  F l a v e l l ,  1 976 ) .  Th i s  
process emerges d u r i n g  the  t r a n s i t i o n  f rom o t h e r - r e g u l a t e d  
t o  s e l f - r e g u l a t e d  l e a r n i n g  (Mason,  R o e h l e r ,  & D u f f y ,  1984) .  
The f i n a l  p r i n c i p l e  concer ns  a l o g i c a l  sequence o f  
i n s t r u c t i o n  whi ch i n c l u d e s  a c t i v a t i n g  the s t u d e n t s '  p r i o r  
k nowl e dge ,  mo d e l i n g  t he  use o f  the  s t r a t e g y ,  and a p p l y i n g  
and p r a c t i c i n g  the s t r a t e g y  ( Mason,  R o e h l e r ,  & D u f f y ,  1984) .  
These p r e c e d i n g  p r i n c i p l e s  a r e  s uppor t ed  by t he r e s e a r c h  of  
A l l i n g t o n  ( 1 9 7 6 ) ,  Page and P i n n e l l  ( 1 9 7 9 ) ,  Raphael  and 
Gave l ek  ( 1 9 8 4 ) ,  Vy got sk y  ( 1 9 7 8 ) ,  and Wer tsch ( 1 9 7 9 ) .
Sc i e nc e  Cont e n t  M o d e l . Rot h,  S m i t h ,  and Anderson  
( 1984)  based t h e i r  model  o f  RCI in the c o n t e n t  ar ea  on the  
r e s u l t s  o f  t h e i r  t w o - y e a r  s t udy  of  f i f t h  gr ade s c i e nc e  
i n s t r u c t i o n ,  as w e l l  as upon r e s e a r c h  in c o g n i t i v e  
psychol ogy  and i n s t r u c t i o n a l  ps ychol ogy .  T h e i r  r e s e a r c h  
c o n s i s t e d  o f  case s t u d i e s  i n v o l v i n g  a c t i v i t y - b a s e d  c o n t e n t
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a r ea  i n s t r u c t i o n  ( o r i g i n a l  program m a t e r i a l  ver sus  r e v i s e d  
t e a c h e r s '  gu i de s )  and t e x t b o o k - c e n t e r e d  a r ea  i n s t r u c t i o n  
( t e x t b o o k  ver sus  t r a n s p a r e n c y  s e t ) .  The c o n c l u s i o n s  drawn 
were t h a t  t e a c h e r s '  v e r b a l  s t r a t e g i e s  and v e r b a l  t e a c h e r -  
s t u d e n t  i n t e r a c t i o n  were i m p o r t a n t  and t h a t  c e r t a i n  p a t t e r n s  
of  i n t e r a c t i o n  appear ed  to f a c i l i t a t e  compr ehens i on  b e t t e r  
than o t h e r s .  Based on t h e i r  r e s e a r c h ,  Roth e t  a l .  suggest ed
t he  f o l l o w i n g  model  ( see  F i g u r e  1 ) .
The o u t e r  r i n g  o f  t h e  model  n o t e d  i n  F i g u r e  1 c o n t a i n e d
t he  p r e r e q u i s i t e s  f o r  t he  e s t a b l i s h m e n t  of  the  i n s t r u c t i o n a l
p r o c e d u r e s .  A l l  p r e r e q u i s i t e s  p e r t a i n  to the t e a c h e r ' s  
knowl edge  and a b i l i t i e s .  The i n n e r  c i r c l e  c o n t a i n e d  the  
i n s t r u c t i o n a l  sequence of  p r e p a r a t i o n ,  e x p l o r a t i o n ,  
a c q u i s i t i o n ,  a p p l i c a t i o n ,  and s y n t h e s i s  ( a da pt e d  f rom 
Gagne ' , 1970 ) .
Du r i n g  the i n i t i a l  phase o f  i n s t r u c t i o n ,  t he  t e a c h e r  
p r o v i d e d  an o v e r v i e w  and e x p l o r e d  backgr ound knowl edge  f o r  
t he  l e s s o n .  E x p l o r a t i o n  encompassed s t u d e n t s '  r e c k o n i n g  
w i t h  and becomi ng awar e  o f  t h e i r  own i deas  about  the  t o p i c  
of  s t udy .  D i r e c t  i n s t r u c t i o n  and e x p l a n a t i o n  were i m p o r t a n t  
f e a t u r e s  of  t he  a c q u i s i t i o n  phase.  N e x t ,  s t u d e n t s  used the  
new concept s  and s t r a t e g i e s  u n t i l  t hey  became s e l f ­
r e g u l a t e d .  S e l f - r e g u l a t i o n  o c c u r r e d  i n c o n j u n c t i o n  w i t h  t he  
p r a c t i c e  and a p p l i c a t i o n  phase.  The f i n a l  phase was 
s y n t h e s i s ,  d u r i n g  whi ch t i m e  t he  s t u d e n t s  i n t e g r a t e d  new and
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F i g u r e  1 










Not e:  From Ver ba l  p a t t e r n s  o f  t e a c h i n g :  Compr ehensi on
i n s t r u c t i o n  i n  c o n t e n t  a r e a s  ( p .  2 8 8 )  by R o t h ,  K. J . ,  S m i t h ,  
E. L . ,  & A n d e r s o n ,  C. W. I n  G. D u f f y ,  L.  R o e h l e r ,  & J .
Mason ( E d s . ) ,  Compr ehensi on i n s t r u c t i o n  p e r s p e c t i v e s  and 
s u g g e s t i o n s , 1 9 8 4 ,  New Y o r k : Longman.
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ol d  i n f o r m a t i o n  i n t o  m o d i f i e d  or  r e v i s e d  schema f o r  t he  
purpose o f  r e t r i e v a l  f o r  f u t u r e  use ( R o t h ,  S m i t h ,  & 
Anderson , 1984)  .
I n  summary,  f o u r  models of  r e a d i n g  compr ehens i on  
i n s t r u c t i o n  have been p r e s e n t e d .  A l l  model s were  
f o r m u l a t e d  f rom t h e o r e t i c a l  bases f rom d i f f e r e n t  f i e l d s .  
S e v e r a l  c h a r a c t e r i s t i c s  appear ed common to a l l  model s:  
mo d e l i n g  o f  s k i l l  by t he  t e a c h e r ,  gu i de d  p r a c t i c e ,  and 
a p p l i c a t i o n .  The on l y  d i f f e r e n c e  bet ween t he d i r e c t  
i n s t r u c t i o n  model  and e x p l i c i t  model  seemed t o  be t h a t  
t he  l a t t e r  was h o l i s t i c ,  w h i l e  t he  f o r m e r  was s k i l l - b a s e d .  
These two models concer ned t h e ms e l v e s  w i t h  i n s t r u c t i o n a l  
a s p e c t s ,  w h i l e  t he  p r a c t i t i o n e r ' s  model  and the c o n t e n t  
model  i n c l u d e d  components whi ch pr eceded and f o l l o w e d  the  
i n s t r u c t i o n a l  p r ocess .  As w i t h  t he  v a r i a t i o n s  in 
d e f i n i t i o n s  o f  RCI ,  c u r r e n t  r e s e a r c h  has not  i n d i c a t e d  
whi ch mode l ,  i f  any,  i s  c l e a r l y  most  a p p r o p r i a t e  to most  
r e a d i n g  e d u c a t o r s  who d i sc us s  RCI .
Summary o f  RCI . Th i s  s e c t i o n  r e v i e w e d  s e l e c t e d  
l i t e r a t u r e  and r e s e a r c h  c on c e r n i n g  RCI .  Conf us i on  whi ch  
emanat ed f rom RCI d e f i n i t i o n s  l e f t  r e s e a r c h e r s  w i t h  an 
u n c l e a r ,  i n d e c i s i v e  d e f i n i t i o n  o f  RCI .  On t he  o t h e r  hand,  
RCI model s '  common components ( r e a d i n e s s ,  gu i ded p r a c t i c e ,  
and a p p l i c a t i o n )  have f a c i l i t a t e d  t he  c o n c e p t u a l i z a t i o n  of  
R C I .
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In the f o l l o w i n g  s e c t i o n ,  l i t e r a t u r e  r e l e v a n t  to 
c o n t e n t  a n a l y s i s  o f  books i s  addr essed .  T h i s  r e v i e w  focuses  
on c o n t e n t  a n a l y s i s  as a v i a b l e  r e s e a r c h  method f o r  
a n a l y z i n g  t e a c h e r s '  manual s  and t e x t b o o k s .
C o n t e n t  A n a l y s i s  o f  Books
The purposes o f  t h i s  p o r t i o n  of  t he  l i t e r a t u r e  r e v i e w  
a r e  to e x p l a i n  the c o nc e pt  o f  c o n t e n t  a n a l y s i s  and to 
d e m o n s t r a t e  how i t  has been used i n a s s e s s i n g  c o n t e n t  
t e x t b o o k s  and t e a c h e r s '  manual s .
D e s c r i p t i o n  o f  Co n t e n t  A n a l y s i s
To i n i t i a t e  any e m p i r i c a l  r e s e a r c h ,  the  r e s e a r c h e r  must  
de c i de  what  to o b s e r v e ,  r e c o r d ,  and c o n s i d e r  as d a t a .  The 
g e n e r a l  r ecomme ndat i on  f o r  d e s i g n i n g ,  i m p l e m e n t i n g ,  and 
i n t e r p r e t i n g  c o n t e n t  a n a l y s i s  i s  f o r  the  i n v e s t i g a t o r  to aim 
f o r  t he  most  m e a n i n g f u l  and p r o d u c t i v e  e m p i r i c a l  u n i t s  t h a t  
s a t i s f y  t he  r e q u i r e m e n t s  needed to answer  the  q u e s t i o n  
g u i d i n g  the r e s e a r c h  p r o j e c t  ( K r i p p e n d o r f f , 1 9 8 0 ) .
I f  c o n t e n t  a n a l y s i s  i s  t he  i n v e s t i g a t i v e  s t r a t e g y ,  then  
i t  i s  i m p o r t a n t  to u n d e r s t a n d  the d e f i n i t i o n  and g u i d e l i n e s  
f o r  u t i l i z i n g  i t .  Over  t he  y e a r s ,  s e v e r a l  d e f i n i t i o n s  of  
c o n t e n t  a n a l y s i s  have been pr oposed .  For  exampl e:
1.  " Co n t e n t  a n a l y s i s  i s  t he  s t a t i s t i c a l  s e ma n t i c s  o f  
p o l i t i c a l  d i s c o u r s e  ( K a p l a n ,  1943 ,  p.  2 3 0 ) .
2 .  " Con t en t  a n a l y s i s  i s  a r e s e r c h  t e c h n i q u e  f o r  the  
o b j e c t i v e ,  s y s t e m a t i c ,  and q u a n t i t a t i v e  d e s c r i p t i o n  o f  t he  
m a n i f e s t  c o n t e n t  o f  c ommuni ca t i on"  ( B e r e l s e n ,  1952 ,  p.  1 8 ) .
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3 .  " Con t en t  a n a l y s i s  i s  a r e s e a r c h  t e c h n i q u e  f o r  
maki ng r e p l i c a b l e  and v a l i d  i n f e r e n c e s  f rom dat a  to t h e i r  
c o n t e x t "  ( K r i p p e n d o r f f , 1980 , p.  1 2 ) .
The c o n t e x t  of  t he  c o n t e n t  a n a l y s i s  d e f i n i t i o n s  appear s  
to be b a s i c a l l y  t he  same,  y e t  the n a t u r e  o f  t he  d e f i n i t i o n s  
seems to have changed somewhat  over  t i m e .  I n  t he  s i m p l e s t  
t e r m s ,  c o n t e n t  a n a l y s i s  c ou l d  be p e r c e i v e d  as an o b j e c t i v e ,  
s y s t e m a t i c  r e s e a r c h  t e c h n i q u e  used t o  assess c ommuni c a t i o n  
c o n t e n t .
Mo r e o v e r ,  t h e r e  a r e  t h r e e  t y pe s  o f  r e s e a r c h  des i gns  
most  f r e q u e n t l y  empl oyed in c o n t e n t  a n a l y s i s .  One des i gn  
f ocuses  on e s t i m a t i o n ,  whi ch i n v o l v e s  some phenomenon i n the  
c o n t e x t  o f  t he  most  b a s i c  da t a .  Des i gns  o f  t h i s  t ype  
u t i l i z e  c o n t e n t  a n a l y s i s  as t he  s i n g u l a r  method.  Anot her  
desi gn t e s t s  t he  s u b s t i t u t a b i l i t y  o f  one method.  Two or  
more methods ar e  a p p l i e d  to the  same da t a  or  to d i f f e r e n t  
dat a  o b t a i n e d  f rom t he  same source to t e s t  wh e t h e r  t he  two 
methods pr oduce s i m i l a r  r e s u l t s .  The l a s t  des i gn  t e s t s  
hypot heses .  Such a des i gn  compares t he  r e s u l t s  o f  a c o n t e n t  
a n a l y s i s  w i t h  da t a  s ecur ed  i n d e p e n d e n t l y  and about  phenomena 
not  i n f e r r e d  by t he  t e c h n i q u e  ( K r i p p e n d o r f f ,  1 9 8 0 ) .
I n  a d d i t i o n ,  c o n t e n t  a n a l y s i s  can be a p p l i e d  to t h r e e  
k i nd s  of  u n i t s :  (1)  s a mp l i n g  u n i t s ,  ( 2)  r e c o r d i n g  u n i t s ,
and (3)  c o n t e x t  u n i t s .  Sampl i ng  u n i t s  a r e  e l e m e n t s  of  
obser ved d o c u me n t a t i o n  or  c o mmu n i c a t i o n  t h a t  are assumed to
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be i n d e p e n d e n t  of  each o t h e r  ( i . e . ,  a t e l e v i s i o n  p o l i t i c a l  
speech,  a newspaper ,  and a book) .  Rec or d i ng  u n i t s ,  
m e a n w h i l e ,  a r e  i n d e p e n d e n t l y  d e s c r i b e d  and ar e  c o n s i d e r e d  as 
t he  s e p a r a t e l y  a n a l y z a b l e  components o f  a s a mp l i n g  u n i t .  
H o l s t i  ( 1969 )  s t a t e s  t h e r e  are  f i v e  k i nds  o f  r e c o r d i n g  
u n i t s :  ( 1 )  t h e  s i n g l e  w o r d ,  ( 2 )  t h e  t h e m e ,  ( 3 )  t h e
c h a r a c t e r ,  (4)  t he  sent ence  or  p a r a g r a p h ,  and (5)  t he  i t e m .  
C o n t e x t  u n i t s  e s t a b l i s h  l i m i t s  to t he  c o n t e x t u a l  da t a  t h a t  
may be p a r t  of  the d e s c r i p t i o n  of  a r e c o r d i n g  u n i t .  U n i t s  
a r e ,  t h e r e f o r e ,  c h a r a c t e r i z e d  by t he  f u n c t i o n  t h e y  s e r v e  in  
c o n t e n t  a n a l y s i s  ( K r i p p e n d o r f f ,  1 9 8 0 ) .
Anot he r  f a c t o r  o f  c o n t e n t  a n a l y s i s  t h a t  i s  i m p o r t a n t  i s  
c a t e g o r i e s .  H o l s t i  ( 1 9 6 9 ,  p. 59)  sa i d  c a t e g o r i e s  shoul d  
r e f l e c t  t he  purpose o f  t he  r e s e a r c h ,  and be e x h a u s t i v e ,  
e x c l u s i v e ,  and i n d e p e n d e n t .  The ma j o r  r e q u i r e m e n t  f o r  
c a t e g o r i e s  i s  t h a t  t h e y  mu s t  be a d e q u a t e  f o r  t h e  p u r p o s e  o f  
t he  s t udy .
The l a s t  e l e m e n t  of  c o n t e n t  a n a l y s i s  d i s c u s s e d  i s  the  
system o f  e n u m e r a t i o n .  I t  i s  t he  means f o r  q u a n t i f y i n g  the  
d a t a .  Four  main methods used to e nume r a t e  t he  da t a  are  
wh e t h e r  i t  appear s  or  n o t ,  f r e q u e n c y ,  amount  of  space  
d e v o t e d ,  and s t r e n g t h  or  i n t e n s i t y  of  s t a t e m e n t  ( B a i l e y ,  
1 9 7 8 ) .
Even though r e s e a r c h e r s  agr eed about  t h e  components of  
c o n t e n t  a n a l y s i s ,  a r gument s  c o n c e r n i n g  c o n t e n t  a n a l y s i s  do 
e x i s t .  L a s s w e l l ,  L e r n e r ,  and Pool  ( 1952)  a r gued t h a t  t h e r e
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was no c l e a r  j u s t i f i c a t i o n  f o r  c o n t e n t  a n a l y s i s  un l e ss  the  
pr ob l em was q u a n t i t a t i v e  in n a t u r e .  A c r i t i c i s m ,  howe ve r ,  
of  q u a n t i t a t i v e  c o n t e n t  t e c h n i q u e s  was t h a t  o f t e n  more 
me a n i n g f u l  i n f e r e n c e s  can be drawn by q u a l i t a t i v e  methods  
( Ge o r g e ,  1959;  H o l s t i ,  1969 ,  K r a c a u e r ,  1 9 5 2 - 5 3 ) .  Pool  
( 1 9 5 9 ,  p. 192)  r e i t e r a t e d  a r e l a t i o n s h i p  whi ch e x i s t s  
bet ween methods:  " I t  shoul d be assumed t h a t  q u a l i t a t i v e  
methods a r e  i nsi  g h t f u l , and q u a n t i  t a t i  ve ones m e r e l y  
me ch a n i c a l  methods f o r  c he c k i ng  hy po t he se s .  The 
r e l a t i o n s h i p  i s  a c i r c u l a r  one;  each p r o v i d e s  new i n s i g h t s  
on whi ch t he  o t h e r  can f eed. "
The l i t e r a t u r e  r e v i e w e d  suggest ed t h e r e  are  f o u r  b a s i c  
t a s k s  f a c i n g  a c o n t e n t  a n a l y s t .  Those t a s k s  ar e  d e f i n i n g  
t he  s a mp l i n g  u n i t ,  e s t a b l i s h i n g  c o n t e n t  of  c a t e g o r i e s ,  
d e t e r m i n i n g  t he  r e c o r d i n g  u n i t ,  and d e v e l o p i n g  a system of  
e n u m e r a t i o n  ( B a i l e y ,  1 978 ) .  T h e r e f o r e ,  i t  i s  i m p o r t a n t  to  
c o n s i d e r  t he s e  t a s k s  when r e v i e w i n g  c o n t e n t  a n a l y s i s  
s t u d i  e s .
R e s e a r c h e r s  i n v o l v e d  i n t he  f o l l o w i n g  s t u d i e s  appear ed  
to have c o n s i d e r e d  t he  f o u r  p r e c e d i n g  t a s k s  in d e s i g n i n g  
t h e i r  r e s e a r c h .  For  e x a mp l e ,  many s t u d i e s  u t i l i z e d  books as 
t h e i r  s a mp l i n g  u n i t  ( A r m b r u s t e r  & Gudbr andsen,  1984;  D u r k i n ,  
1981;  R i t t e r ,  1 9 41 ) .  A r m b r u s t e r  and Gudbrandsen ( 1 984 )  and 
D u r k i n  ( 1981 )  used t he  theme as t h e i r  r e c o r d i n g  u n i t ;  R i t t e r  
( 1 9 41 )  and A r n s d o r f  ( 1 9 63 )  used s i n g l e  words f o r  r e c o r d i n g
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u n i t s .  The e n u m e r a t i o n  system commonly used was f r eq ue nc y  
( C h a l l ,  1967;  J e n k i n s  & Pany,  1978;  R i t t e r ,  1941) .  Davi dson  
(as c i t e d  in D u r k i n ,  1981)  u t i l i z e d  the  e n u me r a t i o n  system 
of  " appear  or  not  a ppear . "  C a t e g o r i e s  were  deve l oped f o r  
s t u d i e s  (Beck & B l o c k ,  1976;  D u r k i n ,  1981;  R i t t e r ,  1941) .
The f o u r  t a s k s  f a c i n g  a c o n t e n t  a n a l y s t  are  r e v i e w e d  in 
t he  f o l l o w i n g  s e c t i o n .
Text book  A n a l y s i s
Resear ch suggest ed  c o n t e n t  t e x t b o o k s  were d i f f i c u l t  to  
r ead and comprehend.  Cheek and Cheek ( 1 9 83 )  and Her ber  
( 1 9 7 8 )  s t a t e d  t h a t  f a c t o r s  c a us i ng  r e a d i n g  d i f f i c u l t y  in  
c o n t e n t  m a t e r i a l s  wer e  t h a t  the r e a d a b i l i t y  l e v e l  o f  m a t e r i a l  
was too h i g h ,  a h i gh l e v e l  o f  c ompr ehens i on  and study s k i l l s  
was r e q u i r e d ,  and t he c onc e pt  l o a d  was too g r e a t .  In 
a d d i t i o n ,  t he  compact  p r e s e n t a t i o n  o f  i n f o r m a t i o n  a l ong w i t h  
t he  s o p h i s t i c a t e d  m a t e r i a l  and d i f f e r e n t  w r i t i n g  s t y l e s  and 
o r g a n i z a t i o n  were o t h e r  f a c t o r s  whi ch caused r e a d i n g  
d i f f i c u l t y  i n  c o n t e n t  t e x t .  C o n t e n t  a n a l y s i s  of  t e x t b o o k s  
s u b s t a n t i a t e d  t he s e  f a c t o r s .
For  e x a mp l e ,  S e r r a  ( 1953 )  r e v i e w e d  13 s t u d i e s  whi ch  
e x p l o r e d  compr ehens i on  of  c onc e pt s  in s o c i a l  s t u d i e s  books,  
t he  c onc ept  burden in r e a d i n g  m a t e r i a l ,  t he  v o c a b u l a r y  l oad  
of  t e x t b o o k s ,  and the conc e pt s  o f  wor ds,  phr a s e s ,  and 
s e n t e n c e s .  She conc l ude d  t h a t  t he  concept  burden of  s o c i a l  
s t u d i e s  mate r i a l s  was too heavy,  t h a t  t he  d i f f i c u l t  concept s  
were not  r e p e a t e d  s u f f i c i e n t l y  o f t e n  in t e x t b o o k s ,  and t h a t
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t he  c once pt  de v e l o p me n t  was c o m p l i c a t e d  by v o c a b u l a r y  
bu r d e n .
One of  the  s t u d i e s  r e v i e w e d  by S e r r a  ( 1953 )  
i n v e s t i g a t e d  the  e f f e c t s  of  t e c h n i c a l  t e r ms  as a f a c t o r  in 
d i f f i c u l t y  o f  c o n t e n t  t e x t b o o k s .  R i t t e r  ( 1941)  a n a l y z e d  two 
f o u r t h  grade geography t e x t s  to d e t e r m i n e  the spread and 
f r e q u e n c y  o f  t e c h n i c a l ,  d i f f i c u l t ,  and unusual  words.  The 
P r e s s e y ,  Bu c k i n g h a m- Do l c h ,  and Burnham l i s t s  were  used to  
e s t a b l i s h  the t e c h n i c a l  word l o ad  o f  the  geography books 
(Books I & I I ) .  A f r e q u e n c y  count  was u t i l i z e d  to t a b u l a t e  
t he  d a t a .  The r e s u l t s  d i s c l o s e d  Book I had a t o t a l  of  
75 , 8 0 5  r unn i ng  words w i t h  2 , 195  t e c h n i c a l ,  u n u s u a l ,  and 
d i f f i c u l t  words.  The a v er age  was one hard word f o r  ever y  
34.5 r u n n i n g  words.  Book I I  had a t o t a l  of  53 , 787  r unn i ng  
words to 1 , 093  t e c h n i c a l  words.  The a v er a ge  f o r  t h i s  book 
was one d i f f i c u l t  word f o r  e v e r y  49 r u nn i ng  words.  The 
c o n c l u s i o n  drawn was t h a t  t he  v o c a b u l a r y  l oad in s o c i a l  
s t u d i e s  books was too g r e a t .
R e a d a b i l i t y  of  s o c i a l  s t u d i e s  m a t e r i a l s  was a n o t h e r  
ar ea  r e s e a r c h e d .  A r n s d o r f  ( 1963 )  s t u d i e d  f o u r  s o c i a l  
s t u d i e s  s e r i e s  ( i . e . ,  25 books) .  The books were s e l e c t e d  
f rom i n t e r m e d i a t e  and p r i m a r y  gr ades .  In t h i s  s t u d y ,  two  
f o r m u l a s  were used,  t he  D a l e - C h a l l  Fo r mul a  f o r  p r e d i c t i n g  
r e a d a b i l i t y  f o r  i n t e r m e d i a t e  g r a d e s ,  and Spache R e a d a b i l i t y  
Fo r mu l a  f o r  p r i m a r y  gr ade m a t e r i a l s .  Both f o r m u l a s  were
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based upon two t r a i t s ,  the  a v er a ge  s ent ence  l e n g t h  and the  
p e r c e n t a g e  of  u n f a m i l i a r  words.  Each t e x t  was d i v i d e d  i n t o  
t h i r d s ,  and a random s e l e c t i o n  was made f rom each s e c t i o n  
f o r  a n a l y s i s .  A r n s d o r f  ( 1963 )  found:  (1)  t he  r e a d a b i l i t y
l e v e l  o f  the  s e r i e s  g e n e r a l l y  p r o g r e s s e d  a c c o r d i n g  to t he  
p u b l i s h e r ' s  sequence;  (2)  t he  d i s c r e p a n c i e s  bet ween the  
r e a d i n g  l e v e l s  o f  p r i m a r y  and i n t e r m e d i a t e  gr ade  t e x t s  were  
g r e a t ;  and (3)  t he  r e a d e r  c o n f r o n t e d  p r i n t e d  m a t e r i a l s  a t  
v a r i o u s  l e v e l s  of  d i f f i c u l t y  w i t h i n  each book.  The 
c o n c l u s i o n s  drawn wer e  t h a t  a t t e n t i o n  needed to be g i ve n  to  
c o n t i n u i t y  bet ween and w i t h i n  t he  l e v e l s  of  s o c i a l  s t u d i e s  
m a t e r i a l s  and c o n t r o l  o f  t he  r e a d a b i l i t y  between l e v e l s .
The p r e c e d i n g  s t u d i e s  s uggest ed  c o n t e n t  t e x t b o o k s  were  
d i f f i c u l t  to r ead and comprehend because of  t he  c oncept  
l o a d ,  d i f f i c u l t  v o c a b u l a r y ,  w r i t i n g  s t y l e ,  and s o p h i s t i c a t e d  
m a t e r i a l .  C o n s e q u e n t l y ,  i f  t e x t b o o k s  wer e  the  p r e d o mi n a t e  
i n s t r u c t i o n a l  m a t e r i a l  used in t he  c l a s s r o o m ,  t he  r o l e  of  
t e a c h e r s '  manual s  whi ch accompany t he s e  t e x t b o o k s  becomes a 
s i g n i f i c a n t  f a c t o r  to be c o n s i d e r e d .
T e a c h e r s ' Manuals
Because r e s e a r c h e r s  have r e p o r t e d  t h a t  t e a c h e r s  r e l i e d  
on m a n u a l s  t o  such a l a r g e  e x t e n t ,  i t  seems l o g i c a l  t o  
e v a l u a t e  what  t he s e  h i g h l y  i n f l u e n t i a l  i n s t r u m e n t s  p r o v i d e  
i n  t he  way of  compr ehens i on  i n s t r u c t i o n  g u i d e l i n e s  ( Bar t on  & 
W i l d e r ,  1963;  Shannon,  1 9 83 a ) .  T h e r e f o r e ,  t he  f o l l o w i n g
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r e v i e w  of  l i t e r a t u r e  i s  used to a s c e r t a i n  the  q u a l i t y  o f  RCI 
g u i d e l i n e s  found in manua l s .
Basal  M a n u a l s . Basal  manual s  a r e  a “c o mp r e h e n s i v e ,  
i n t e g r a t e d  s e t  o f  t e a c h e r s '  manual s  f o r  d e v e l o p me n t a l  
r e a d i n g  i n s t r u c t i o n  used c h i e f l y  in e l e m e n t a r y  and mi d d l e  
school  grades"  ( H a r r i s  & Hodges,  1981) .  These books 
n o r m a l l y  c o n t a i n  g o a l s ,  o b j e c t i v e s ,  and i n s t r u c t i o n a l  
g u i d e l i n e s  and a c t i v i t i e s  to a s s i s t  t he  t e a c h e r  in 
i n s t r u c t i  o n .
Based on a c omp r e h e n s i v e  c o n t e n t  a n a l y s i s  o f  two 
b e g i n n i n g  r e a d i n g  pr ogr ams,  Beck and Bl ock ( 1 9 76 )  found t h a t  
Ginn p u b l i s h e r s  l a b e l e d  compr ehens i on  i n s t r u c t i o n  a c c o r d i n g  
to t he  s k i l l  to be l e a r n e d ,  w h i l e  Pa l o  A l t o  p u b l i s h e r s  
c h a r a c t e r i z e d  compr ehens i on  i n s t r u c t i o n  in t e r ms  of  t e s t  
p e r f o r m a n c e .  They suggest ed t h a t  both pr ograms l a c k e d  
a de qua t e  d e s c r i p t i o n s  of  i n s t r u c t i o n a l  a c t i v i t i e s  c on c e r n i n g  
s t o r y  c ompr e he ns i on .  A d d i t i o n a l l y ,  t he  manual s had not  
p r o v i d e d  s u f f i c i e n t  t a s k  r e p r e s e n t a t i o n  a t  a l e v e l  of  
a n a l y s i s  s u f f i c i e n t  f o r  t e a c h e r s  to ga i n  i n s i g h t  i n t o  t he  
de v e l op me nt  of  r e a d i n g  compr e he ns i on .  Beck and Bl ock  ( 1 9 7 6 ) ,  
howeyer ,  not ed manual s  p r o v i d e d  f o r  some c oncept  b u i l d i n g  
p r i o r  to r e a d i n g .  Beck and Bl ock  ( 1976 )  conc l uded  manual s  
do not  d i r e c t  t e a c h e r s  to e x p l a i n  e i t h e r  t he  purpose o f  a 
s k i l l  nor  to d e m o n s t r a t e  the s k i l l .  They recommended,  " . . .  
t h a t  c ompr e he ns i on  ( i . e . ,  q u e s t i o n  a n s we r i n g )  be e x p l i c i t l y
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t a u g h t ,  r a t h e r  t han l e f t  to t he c h i l d  to i nduce  as he t r i e s  
answers and get s  c o r r e c t i v e  f e e dba c k"  ( 1 9 7 6 ,  p.  4 6 ) .
I n  a s t udy i n v o l v i n g  t h r e e  basal  s e r i e s '  manua l s ,  
Johnst on  and Byrd ( 1 9 8 2 )  found v e r y  few i n s t a n c e s  in whi ch  
p u p i l s  were  g i ve n  an e x p l a n a t i o n  r e g a r d i n g  t he  r eason f o r  
doi ng a t a s k .  The f o l l o w i n g  exampl e  (as r e p o r t e d  in  
J ohnst on  and Byr d ,  1982)  r e p r e s e n t e d  t he  most  common f orm of  
d i r e c t i o n s  found in manua l s :  "Have p u p i l s  read t he  t i t l e
and l o o k  a t  t h e  p i c t u r e s  on page 2 07"  ( p .  3 ) .  J o h n s t o n  and 
Byrd suggest ed t h a t  manual s  u s u a l l y  had not  f u r n i s h e d  
s t u d e n t s  w i t h  purposes to gu i de  t h e i r  b e h a v i o r .  Mo r e o v e r ,  
when go a l s  wer e  s u p p l i e d ,  t hey  t ended to be s h o r t - t e r m ,  
r a t h e r  t han l o n g - t e r m .  T h i s  f i n d i n g  was s u p p o r t e d  by t he  
f a c t  t h a t  a c t i v i t i e s  wer e  r e p e a t e d  and p r a c t i c e d ,  but  t he  
a s s o c i a t i o n  w i t h  u n d e r l y i n g  purposes o f  i n s t r u c t i o n  was 
a b s e n t .  Johnst on  and Byrd s t a t e d  s t r u c t u r e d  b e h a v i o r s  had 
not  appe a r ed  to be a p a r t  o f  t he  c ompr ehens i on  d e v e l o p me n t  
i n  t he  b a s a l s .  They conc l ude d  c h i l d r e n  wer e  not  i n f o r m e d  
p a r t i c i p a n t s  in t h e i r  own i n s t r u c t i o n .
A f t e r  e x a m i n i n g  manual s f rom s e v e r a l  s e r i e s ,  C h a l l  
( 1 9 6 7 )  r e p o r t e d  t h a t  t he s e  gu i debooks  suggest ed  a t e a c h e r  
ask a b o u t  50 q u e s t i o n s  p e r  s t o r y  no m a t t e r  t h e  l e n g t h  o f  t h e  
s t o r y  or  t he  a p p r o p r i a t e n e s s  o f  t he  q u e s t i o n s .  In a t y p i c a l  
p r e p r i m e r  s t o r y ,  t he  a v e r a ge  r a t e  of  q u e s t i o n s  asked was one 
q u e s t i o n  f o r  e v e r y  word the c h i l d  r e ad .  The t e a c h e r  was
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a l s o  encour aged to v e r b a l i z e  seven words to e v e r y  one word 
r ead by the p u p i l  .
E l e v e n  y e a r s  l a t e r ,  J e n k i n s  and Pany ( 1978 )  found  
r e s u l t s  s i m i l a r  to C h a l l ' s .  They i d e n t i f i e d  the  number of  
a c t i v i t i e s  i n  t he  t e a c h e r s '  manual s and t he number of  
e x e r c i s e s  i n  t h e  w o r k b o o k s  t o  a s s e s s  t h e  q u a l i t y  o f  RCI i n  
t h r e e  basal  s e r i e s .  They not ed d i f f e r e n c e s  in  
i n s t r u c t i o n a l  p r oc e dur e s  whi ch cou l d  be a t t r i b u t e d  to the  
pr esence  or  absence o f  s t r a t e g y  g i v i n g .  J e n k i n s  and Pany 
( 1978 )  found one g u i d e l i n e  t h a t  p r o v i d e d  e x p l a n a t i o n  of  the  
s t r a t e g y  f o l l o w e d  by gu i de d  p r a c t i c e .  They conc l uded  t h a t  
t he  do mi na nt  i n s t r u c t i o n a l  p r o c e d u r e  was q u e s t i o n i n g ,  w h i l e  
i n s t r u c t i o n  and t e s t i n g  p r o c e d u r e s  i n  RCI appear ed to be 
c l o s e l y  r e l a t e d .  T h e r e f o r e ,  RCI in t he s e  b a s a l s  was 
c h a r a c t e r i z e d  as r e p e a t e d  t e s t i n g  w i t h  f e e d b a c k .
D u r k i n  ( 1981 )  c onduc t ed  a c o n t e n t  a n a l y s i s  of  f i v e  
basal  s e r i e s .  Her pur pose was to d e s c r i b e  a t t r i b u t e s  t h a t  
e x i s t e d  in t e a c h e r s '  manual s  r e l a t i v e  to compr ehens i on .  She 
used t h e  book as h e r  s a m p l i n g  u n i t  and t h e  t h e me  as h e r  
r e c o r d i n g  u n i t .  To he l p  assess RCI a t t r i b u t e s ,  Dur k i n  
de v e l op e d  the f o l l o w i n g  c a t e g o r i e s :
App l i  c a t i  on
A manual  suggest s  a p r oc e dur e  t h a t  a l l o w s  f o r  t he  
use o f  what  was f e a t u r e d  i n i n s t r u c t i o n .  Th i s  i s  
c a r r i e d  out  under  a t e a c h e r ' s  s u p e r v i s i o n .
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Comprehensi on I n s t r u c t i o n
A ma nua l  s u g g e s t s  t h a t  a t e a c h e r  do o r  say 
s omet h i ng  t h a t  ought  to he l p  c h i l d r e n  a c q u i r e  the  
a b i l i t y  to u n d e r s t a n d ,  or  work o u t ,  t he  meani ng of  
c onnec t ed  t e x t .
P r a c t i c e
A manual  suggest s  a p r o c e d u r e  t h a t  a l l o w s  f o r  the  
use o f  what  was f e a t u r e d  in i n s t r u c t i o n .  Th i s  i s  
c a r r i e d  out  by t h e  c h i l d r e n  wo r k i n g  i n d e p e n d e n t l y .
Revi ew o f  I n s t r u c t i o n
A ma nua l  s u g g e s t s  t h a t  a t e a c h e r  do or  say  
s omet h i ng  f o r  t he  purpose of  goi ng over  compr ehens i on  
i n s t r u c t i o n  t h a t  was o f f e r e d  p r e v i o u s l y .
P r e p a r a t i  on
A ma nua l  s u g g e s t s  t h a t  a t e a c h e r  do or  say  
somet h i ng  t h a t  w i l l  p r e p a r e  c h i l d r e n  to r ead a 
s e l e c t i o n .  Such p r e p a r a t i o n  may i n c l u d e  a t t e n t i o n  to  
new v o c a b u l a r y ,  word me an i ng ,  backgr ound k nowl e dge ,  and 
p r e r e a d i n g  q u e s t i o n s .
Assessment
A ma nua l  s u g g e s t s  t h a t  a t e a c h e r  do o r  say  
s omet h i ng  f o r  t he  purpose o f  l e a r n i n g  whe t h e r  a 
s e l e c t i o n  was comprehended ( D u r k i n ,  1 9 8 1 ,  p.  5 2 0 ) .
Du r k i n  c onc l ude d  t h a t  manual s  e mphas i zed  assessment  and
p r a c t i c e ,  w i t h  l i t t l e  emphasi s  be i ng g i ve n  to i n s t r u c t i o n .
Mo r e o v e r ,  t he  i n s t r u c t i o n  whi ch was e v i d e n t  was q u i t e  b r i e f .
An i n s u f f i c i e n t  amount  o f  c o o r d i n a t i o n  among manual s o f  t he
same s e r i e s  was not ed .  These f i n d i n g s  d e m o n s t r a t e d  a marked
r e l a t i o n  to and c o n t i n u i t y  w i t h  t he  f i n d i n g s  o f  D u r k i n ' s
( 1 9 7 8 - 7 9 )  o b s e r v a t i o n  st udy of  RCI .
C o n t e n t  Manua l s .  M e a n w h i l e ,  an i n t e r e s t  i n  c o n t e n t
a r ea  r e a d i n g  i n s t r u c t i o n  g e n e r a l l y  and renewed a t t e n t i o n  to
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compr ehensi on i n s t r u c t i o n  in p a r t i c u l a r  has de v e l op e d  in the  
l a s t  decade.  Resear ch has suggest ed ge ne r a l  r e a d i n g  a b i l i t y  
a l one  was not  enough to ensur e  success in c o n t e n t  a r eas  
( Dechant  & S m i t h ,  197 7)  and t h a t ,  c o n s e q u e n t l y ,  s t u d e n t s  
needed i n s t r u c t i o n  i n  c o n t e n t  a r ea  r e a d i n g .
To a s c e r t a i n  i f  c o n t e n t  manual s  p r o v i d e d  t e a c h e r s  
g u i d e l i n e s  f o r  RCI ,  A r m b r u s t e r  and Gudbrandsen ( 1984)  
a n a l y z e d  t he  most  r e c e n t  f o u r t h  and s i x t h  grade manual s f rom 
f i v e  s o c i a l  s t u d i e s  pr ogr ams.  They r e v i e w e d  the p r o m o t i o n a l  
l i t e r a t u r e  accompanyi ng t he  programs to d e t e r m i n e  the  
p o s i t i o n  p u b l i s h e r s  h e l d  r e g a r d i n g  the r o l e  of  r e a d i n g  and 
r e a d i n g  i n s t r u c t i o n  i n  the  s o c i a l  s c i e nc e  c u r r i c u l u m .  
A d d i t i o n a l l y ,  A r m b r u s t e r  and Gudbrandsen used the scope and 
sequence c h a r t s  of  t he  s e r i e s  to d i s c o v e r  whi ch r e a d i n g -  
r e l a t e d  s k i l l s  were i n c l u d e d  i n t he  pr ogr ams.  Only s k i l l s  
i n v o l v i n g  r e a d i n g  and s t u d y i n g  prose were s e l e c t e d  f o r  
i n c l u s i o n  in the  s t udy .  D u r k i n ' s  ( 1981 )  d e f i n i t i o n  of  
d i r e c t  i n s t r u c t i o n  was u t i l i z e d  in e v a l u a t i n g  t he  r e a d i n g  
and r e a d i n g - r e l a t e d  s k i l l s  in the books a l ong w i t h  t h r e e  
c a t e g o r i e s :  some d i r e c t  i n s t r u c t i o n ,  a p p l i c a t i o n  or
p r a c t i c e ,  and i n d e t e r m i n a t e .
The r e v i e w  of  t he  p r o m o t i o n a l  l i t e r a t u r e  f o r  t he  s e r i e s  
r e v e a l e d  t h a t  a t e a c h e r  shoul d e x p e c t  to f i n d  g u i d e l i n e s  f o r  
t e a c h i n g  r e a d i n g - r e l a t e d  s k i l l s  in t he  t e a c h e r s '  e d i t i o n .
The p u b l i s h e r s  a c knowl edged t he i m p o r t a n c e  of  r e a d i n g  in  
s o c i a l  s t u d i e s  and i n c l u d e d  r e a d i n g  in t h e i r  o b j e c t i v e s .
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Mo r e o v e r ,  t he  p u b l i s h e r s  m a i n t a i n e d  t h a t  t he  manual s  
pr o v i d e d  e v e r y t h i n g  needed f o r  t e a c h i n g ,  i n c l u d i n g  t e a c h i n g  
of  r e a d i n g  s k i l l s .  The f i n d i n g s ,  however ,  f a i l e d  to  
s u b s t a n t i a t e  s t a t e m e n t s  made in t he  pr omot i ona l  l i t e r a t u r e .
I n s t e a d ,  A r m b r u s t e r  and Gudbrandsen found t h a t  the  
r e s u l t s  r e v e a l e d  t he  t o t a l  s k i l l s  r e f e r e n c e d  to be 2 , 4 6 9 ,  
w i t h  some d i r e c t  i n s t r u c t i o n  p r o v i d e d  f o r  3% o f  t hese  s k i l l s .  
P r o v i s i o n s  f o r  a p p l i c a t i o n  and p r a c t i c e  were r e p o r t e d  f o r  
7 7 % o f  the  s k i l l s .  Based on t hese  f a c t s ,  A r m b r u s t e r  and 
Gudbrandsen ( 1984 )  c onc l u de d  t h a t  l i t t l e  d i r e c t  i n s t r u c t i o n  
o c c u r r e d  and not  enough a s s i s t a n c e  i n how to he l p  s t u d e n t s  
w i t h  probl ems i n r e a d i n g  was p r o v i d e d  in t he  manua l s .
I n  summary,  c o n t e n t  a n a l y s i s  of  t e x t b o o k s  suggest ed  
t e x t b o o k s  were  o f t e n  d i f f i c u l t  to r ead and comprehend  
because of  the  v o c a b u l a r y ,  c onc e pt  l o a d ,  w r i t i n g  s t y l e ,  and 
s o p h i s t i c a t e d  m a t e r i a l .  Mo r e o v e r ,  i m p l i c a t i o n s  drawn f rom 
c o n t e n t  a n a l y s i s  of  t e a c h e r s '  manual s r e v e a l e d  t h a t  
d i r e c t i o n s ,  i d e a s ,  and s t r a t e g i e s  were spar se  and l a c k e d  
e x p l a n a t i o n .  C o n s e q u e n t l y ,  n e i t h e r  t he  t e a c h e r  nor  the  
s t u d e n t s  were p r o v i d e d  w i t h  t he  e x p l a n a t i o n  or  i n s t r u c t i o n a l  
s u p p o r t  t hey  r e q u i r e d .
Summary o f  Cha pt e r
To p r o v i d e  backgr ound f o r  t he  s t u d y ,  t h i s  c h a p t e r  
r e v i e w e d  the p r o f e s s i o n a l  and r e s e a r c h  l i t e r a t u r e  r e l e v a n t  
t o  t he  i n v e s t i g a t i o n .  Four  f a c t o r s  needed to be c o n s i d e r e d
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b e f o r e  p r o c e e d i n g  w i t h  t he  i n v e s t i g a t i o n  of  RCI g u i d e l i n e s  
found w i t h i n  t e a c h e r s '  manua l s .  Areas o f  concer n were:  (1)
r e a d i n g ;  (2)  r e a d i n g  compr e he ns i on  i n s t r u c t i o n ;  (3)  d i r e c t  
i n s t r u c t i o n  r e l a t i o n s h i p  to l e a r n i n g ;  and ( 4)  t e a c h e r s '  
manual s i n f l u e n c e  on t e a c h e r s  and i n s t r u c t i o n .
The f i r s t  s e c t i o n  r e v i e w e d  i n s t r u c t i o n .  The 
o b s e r v a t i o n  made was t h a t  e d u c a t i o n a l  pedagogy and t h e o r y  
were d e f i n e d  f o r  i n s t r u c t i o n a l  p r o c e d u r e s .  In g e n e r a l ,  
e d u c a t i o n a l  pedagogy suggest ed  i n s t r u c t i o n  i n c l u d e d  f i v e  
component s:  ( 1 )  r e a d i n e s s ,  (2)  m o t i v a t i o n ,  ( 3)  e x p l a n a t i o n
o f  s k i l l ,  (4)  gu i ded p r a c t i c e ,  and (5)  e v a l u a t i o n  (Broudy & 
P a l m e r , 1965 ) .
Re se a r ch ,  howe ve r ,  i n d i c a t e d  t h i s  pedagogy and t h e o r y  
wer e  not  c o n s i s t e n t l y  r e f l e c t e d  in t he  c l a s s r o o m ( D u r k i n ,  
1 9 7 8 - 7 9 ;  Goodl ad ,  1984;  Hughes,  1959;  Mason,  1982;  Qu i r k  e t  
a l . ,  1975 ) .  Management  appear ed  to be t he  p r e d o mi n a n t  
f e a t u r e  o f  academi c  t i m e  ( Goodl a d ,  1984;  Hughes,  1959) .
When i n s t r u c t i o n  was p r o v i d e d ,  i t  was b r i e f  and w i t h o u t  
e x p l a n a t i o n  o f  s k i l l  ( D u r k i n ,  1 9 7 8 - 7 9 ;  Mason,  1982) .
F u r t h e r ,  r e s e a r c h  i n c o n t e n t  a r ea  r e a d i n g  i n s t r u c t i o n  
suggest ed  t e a c h e r s  have t he m i s c o n c e p t i o n  t h a t  once s t u d e n t s  
l e a r n  t o  r e a d ,  t h i s  c a p a b i l i t y  i s  t r a n s f e r r e d  to a l l  
c u r r i c u l u m  a r e a s .  Th i s  a ss u mp t i on  was e v i d e n t  because  
r e a d i n g  i n s t r u c t i o n  was not  c o n s i d e r e d  an i m p o r t a n t  e l e m e n t  
o f  t he  c o n t e n t  l e s s o n  ( A l l i n g t o n ,  1976;  D u r k i n ,  1 9 7 8 - 7 9 ) .
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M e a n w h i l e ,  r e s e a r c h  d e mo n s t r a t e d  t h a t  f u n c t i o n a l  
r e a d i n g  i n s t r u c t i o n  i n  c o n t e n t  a r ea s  h e i g h t e n s  a c h i e v e me n t  
and,  t h e r e f o r e ,  i mpr oved r e a d i n g  s k i l l s  and enhanced the  
a c q u i s i t i o n  of  knowl edge  ( C o l w e l l ,  1980;  Jacobson,  1932;  
K a r r i c k ,  1 936 ) .  The i n f l u e n c e  and i m p a c t  of  t h i s  body of  
r e s e a r c h  has had mi n i ma l  e f f e c t  on c l a s s r o o m s t r a t e g i e s .  
Howev e r ,  Kur t h  and St r ombe r g  ( 1983)  argued t h a t  i n s t r u c t i o n  
c o u l d  be i mpr oved t hr ough m o n i t o r i n g  and i n t e r v e n t i o n  
t ec  hn i ques .
The second ma j o r  s e c t i o n  d e a l t  w i t h  t h e o r y  and r e s e a r c h  
w i t h i n  t he  r e a l ms  o f  d e f i n i t i o n s  and model s of  RCI .  The 
pr ob l em o f  d e f i n i n g  RCI appear ed to r e s u l t  f rom t he  
d i f f e r i n g  v i ews about  r e a d i n g  ( D u f f y  & R o e h l e r ,  1982;  D u r k i n ,  
1 9 7 8 - 7 9 ;  S mi t h ,  1 9 8 2 ) .  The pr obl em was l e f t  u n r e s o l v e d .  
T h e r e f o r e ,  t he  r e q u i r e m e n t s  f o r  RCI were  d i f f i c u l t  to  
d e t e r m i n e .  On the o t h e r  hand,  the  f o u r  models of  r e a d i n g  
i n s t r u c t i o n  r e v i e w e d  were  found to have common 
c h a r a c t e r i s t i c s  ( e x p l a n a t i o n ,  gu i ded p r a c t i c e ,  a p p l i c a t i o n ) .  
Ther e  f o r e ,  when d e f i n i n g  RCI ,  c o n s i d e r a t i o n  shoul d be g i ven  
to t hes e  c h a r a c t e r i s t i c s .
The t h i r d  s e c t i o n  o f  the l i t e r a t u r e  r e v i e w  e s t a b l i s h e d  
t h a t  c o n t e n t  a n a l y s i s  was a v i a b l e  means f o r  a s s e s s i n g  
books.  Cont e n t  a n a l y s i s  was d e s c r i b e d  as a r e s e a r c h  
s t r a t e g y  f o r  "maki ng r e p l i c a b l e  and v a l i d  i n f e r e n c e s  f rom 
d a t a  to t h e i r  c o n t e x t "  ( K r i p p e n d o r f f , 1980 , p.  2 1 ) .
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Resear ch d e a l i n g  w i t h  t e a c h e r s '  manual s i m p l i e d  
s t u d e n t s  r e c e i v e d  l i t t l e  c ompr ehens i on  i n s t r u c t i o n  i n  the  
c l a s s r o o m .  Basal  and c o n t e n t  t e a c h e r s '  manual s  d i d  not  
p r o v i d e  f o r  t e a c h i n g  r e a d i n g  compr ehens i on  s k i l l s  as p a r t  of  
the  i n s t r u c t i o n a l  c u r r i c u l u m  ( A r m b r u s t e r  & Gudbrandsen,
1984;  D u r k i n ,  1981) .  Basal  and c o n t e n t  manual s  s t r e s s e d  
p r a c t i c e  and a p p l i c a t i o n  t hr ough w o r k s h e e t s  and workbooks.  
The f i n d i n g s  of  E l d r i d g e  ( 1 9 8 2 ) ,  Goodl ad ( 1 9 84 )  and Mason 
( 1982 )  s u b s t a n t i a t e d  t h i s  n o t i o n .  These f i n d i n g s  seemed to 
s u p p o r t  t he  i deas  o f  D u f f y  and M c I n t y r e  ( 1 9 8 0 ) ,  D u r k i n  
( 1 9 7 8 - 7 9 ,  1 9 8 1 ) ,  and M o r i n e - D e r s h i m e r  ( 1979 )  t h a t  t e a c h e r s  
j u s t  m o n i t o r  p u p i l s '  p r ogr es s  t hr ough c omme r c i a l  r e a d i n g  
m a t e r i a l .  However ,  i f  Heap's ( 1 9 82 )  and Hodges'  ( 1980 )  
b r o a d e r  d e f i n i t i o n s  o f  compr ehens i on  i n s t r u c t i o n  were  
a p p l i e d  t o  t h e  same d a t a ,  t h e n  a new p e r s p e c t i v e  w o u l d  be 
a n t i c i p a t e d .  D u r k i n ' s  c a t e g o r i e s  o f  a p p l i c a t i o n ,  r e v i e w ,  
p r e p a r a t i o n ,  and p r a c t i c e  would a l l  be c l a s s i f i e d  as 
compr ehensi on i n s t r u c t i o n .
Resear ch f i n d i n g s  suggest  t h a t  a r e l a t i o n s h i p  e x i s t s  
between basal  and c o n t e n t  t e a c h e r s '  manual s  and i n s t r u c t i o n a l  
p r a c t i c e s .  T h i s  r e l a t i o n s h i p  i m p l i e s  a need f o r  a model  to 
assess RCI g u i d e l i n e s  in t e a c h e r s '  manual s .  C o n s e q u e n t l y ,  
t he  d e v e l o p me n t  of  a model  and the assessment  o f  s e l e c t e d  
e l e m e n t a r y  s o c i a l  s t u d i e s  t e a c h e r s '  manual s  i n  r e g a r d  to RCI  
appear s  to be a l o g i c a l  e x t e n s i o n  o f  t he  r e s e a r c h  r e v i e w e d  
i n  t h i s  c h a p t e r .
CHAPTER 3 
METHODS AND PROCEDURES
In the  p r e v i o u s  c h a p t e r  a r e v i e w  of  p r o f e s s i o n a l  
and r e s e a r c h  l i t e r a t u r e  a d d r e s s i n g  t he  i m p o r t a n c e  o f  d i r e c t  
i n s t r u c t i o n ,  of  RCI ,  and of  c o n t e n t  a n a l y s i s  to t h i s  
i n v e s t i g a t i o n  was p r e s e n t e d .  Th i s  c h a p t e r  d e s c r i b e s  the  
met hodo l ogy  of  t he  s t u d y ,  t he  s ampl e ,  t he  i n s t r u m e n t ,  the  
dat a  c o l l e c t i o n  p r o c e d u r e s ,  and t he  dat a  a n a l y s i s .  F i r s t ,  
the  met hodo l ogy  s e c t i o n  e x p l a i n s  the study de s i gn  and u n i t s  
u t i l i z e d  i n t h i s  s t udy  in r e l a t i o n  to t he  d e s c r i p t i o n  of  
c o n t e n t  a n a l y s i s  in C h a p t e r  2.  S e c ond l y ,  t he  sampl e  i s  
e x p l a i n e d ,  f o l l o w e d  by an e x p l a n a t i o n  o f  t he  i n s t r u m e n t  
de s i gne d  f o r  t h i s  s t udy .  Ne x t ,  the da t a  c o l l e c t i o n  
pr oce dur e s  a r e  p r e s e n t e d  in c h r o n o l o g i c a l  o r d e r .  I n c l u d e d  
i n  t h i s  s e c t i o n  i s  a d e s c r i p t i o n  of  t he  t r a i n i n g  p e r i o d .
And f i n a l l y ,  da t a  a n a l y s i s  i s  a ddr e s s e d .
Met hodo l ogy  o f  t he  Study  
The d e s i g n  o f  t h i s  s t u d y  was b a s ed  upon c o n t e n t  
a n a l y s i s  wh i ch  i n v o l v e d  the e s t i m a t i o n  of  r e a d i n g  
compr ehens i on  i n s t r u c t i o n  ( RCI )  g u i d e l i n e s  in e l e m e n t a r y  
s o c i a l  s t u d i e s  manua l s .  G u i d e l i n e s  f o r  c o n t e n t  
a n a l y s i s  ( B a i l e y ,  1978;  H o l s t i ,  1969;  K r i p p e n d o r f f ,  1980)  
wer e  f o l l o w e d  in d e v e l o p i n g  u n i t s ,  c a t e g o r i e s ,  and codi ng  
and e n u m e r a t i o n  syst ems.  The c a t e g o r i e s  and codi ng system 
used i n  t h i s  s t u d y  f o r m e d  t h e  f o u n d a t i o n  o f  a model  f o r
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a s s e s s i n g  RCI g u i d e l i n e s  in s o c i a l  s t u d i e s  manual s  (see  
F i g u r e  2 )  .
The model  c o n s i s t e d  of  t h r e e  c a t e g o r i e s  (SOME 
INSTRUCTION,  NON- INSTRUCTI  ON, INDETERMINATE)  and f i v e  
components ( p r i o r  k n o wl e d g e ,  e x p l a n a t i o n ,  m o d e l i n g ,  gu i ded  
p r a c t i c e ,  and p r a c t i c e / a p p l i c a t i o n ) .  Two o f  t he  c a t e g o r i e s ,  
SOME INSTRUCTION and NON-INSTRUCT I ON, i n c l u d e d  components  
whi ch wer e  main e l e m e n t s  of  t he  cod i ng  system used f o r  
e s t i m a t i n g  t he number and k i nd  o f  RCI g u i d e l i n e s  in the  
s o c i a l  s t u d i e s  manua l s .  As not ed in F i g u r e  2,  f o u r  o f  t he  
f i v e  components o f  t he  model  were e x c l u s i v e  and the f i f t h  
component ,  p r a c t i c e / a p p l i c a t i o n ,  was common bet ween  
c a t e g o r i e s .  Y e t ,  the c a t e g o r i e s  f u n c t i o n e d  i n d e p e n d e n t l y  
and t he  r e s u l t s  of  the  st udy  were not  compr omi sed by t he  
common component  be t ween c a t e g o r i e s .  The INDETERMINATE 
c a t e g o r y  stood a l o n e  w i t h o u t  any components.
C a t e g o r i e s  e s t a b l i s h e d  f o r  t h i s  i n v e s t i g a t i o n  f or med  
the  f r a me wo r k  of  t he  model .  The f i r s t  c a t e g o r y ,  SOME 
INSTRUCTION,  was c o mp r i s e d  of  f i v e  components:  p r i o r
k no wl e d g e ,  e x p l a n a t i o n ,  m o d e l i n g / d e m o n s t r a t i o n ,  gu i ded  
p r a c t i c e ,  and p r a c t i c e / a p p l i c a t i o n .  Any one or  a 
c o m b i n a t i o n  o f  t he  component s  p r i o r  k n o wl e d g e ,  e x p l a n a t i o n ,  
mo d e l i n g  a n d / o r  gu i ded  p r a c t i c e  c o n s t i t u t e d  SOME INSTRUCTION 
was p r o v i d e d .  On t he  o t h e r  hand,  t he  p r a c t i c e / a p p l i c a t i o n  
component  was o n l y  c o n s i d e r e d  SOME INSTRUCTION when used in 
c o n j u n c t i o n  w i t h  one or  more o f  t he  o t h e r  f o u r  component s .
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FIGURE 2
MODEL FOR THE ASSESSMENT OF RCI GUIDELINES 
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FK “ prior knowledge M/D - Bodellng/deaonstration
K “ explanation CP • guidsd practice
P/A • practice/application
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When t he  p r a c t i c e / a p p l i c a t i o n  component  was the  on l y  
component  noted t he  second c a t e g o r y  NON-INSTRUCTION was 
f o r med .  The t h i r d  c a t e g o r y ,  INDETERMINATE,  was used f o r  
s i t u a t i o n s  o f  i n d e c i s i y e n e s s .  For  e x a mp l e ,  t he  r e s e a r c h e r  
was e i t h e r  unab l e  to a s c e r t a i n  what  was be i ng done w i t h  a 
r e a d i n g  c ompr ehens i on  s k i l l  or  c ou l d  not  l o c a t e  the  s k i l l  on 
a p a r t i c u l a r  page.  T h e r e f o r e ,  t he  model  c o n s i s t e d  of  t h r e e  
c a t e g o r i e s  and f i v e  components.
F i v e  e l e m e n t s  ( s a m p l i n g  u n i t ,  r e c o r d i n g  u n i t ,  
c a t e g o r i e s ,  codi ng  s y s t e m,  and e n u m e r a t i o n  syst em)  l e d  to  
the  d e v e l o p me n t  o f  t he  model .  For  i n s t a n c e ,  t he  t e a c h e r ' s  
manual  was t he  s a mp l i n g  u n i t ;  t he  theme was the r e c o r d i n g  
u n i t .  C a t e g o r i e s  f o r  the t r e a t m e n t  of  RCI were e s t a b l i s h e d  
t o  meet  the  purpose o f  t he  st udy ( H o l s t i ,  1978) .  A codi ng  
scheme was used to (1)  h e l p  c o n t r o l  r a t e r s '  p r e c o n c e p t i o n s ;  
( 2)  f u r n i s h  s k i l l  and t r e a t m e n t  i n d i c e s ;  (3)  f a c i l i t a t e  
r e p l i c a t i o n  o f  t he  s t udy ;  and (4)  he l p  q u a n t i f y  dat a  
( B a i l e y ,  1978;  Bent on,  1981;  K r i p p e n d o r f f , 1980) .  (See 
Appendi x  A f o r  codi ng  syst em. )  Fr equency  was the main 
e n u m e r a t i o n  system used s i n c e  f r e q u e n c y  was a more 
i n f o r m a t i v e  q u a n t i t a t i v e  measure than " appear s  or  not"  
( B a i l e y ,  1 9 7 8 ) .
Samp!e
The sampl e  f o r  t h i s  s t udy c o n s i s t e d  of  n i ne  r andoml y  
s e l e c t e d  t e a c h e r s '  manual s  f rom t h r e e  c o m m e r c i a l l y  p u b l i s h e d
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e l e m e n t a r y  s o c i a l  s t u d i e s  s e r i e s  w i t h  1983 c o p y r i g h t  da t e s .  
One book was s e l e c t e d  f rom each s e r i e s  a t  grades one,  t h r e e ,
and f i v e  f o r  a t o t a l  o f  n i ne  manua l s .
In t he  pr ocess  o f  s e l e c t i n g  the s ampl e ,  a l i s t  o f  
p u b l i s h e r s  c u r r e n t l y  m a r k e t i n g  e l e m e n t a r y  s o c i a l  s t u d i e s  
s e r i e s  was o b t a i n e d  f rom t he  A s s o c i a t i o n  o f  Amer i can  
P u b l i s h e r s .  (See Appendi x  B f o r  l i s t . )  P u b l i s h e r s  were
c o n t a c t e d  by phone to o b t a i n  t he c o p y r i g h t  da t es  o f  t h e i r
l a t e s t  s e r i e s  as of  December ,  1983.  A random sampl e  of  
t h r e e  p u b l i s h e r s  w i t h  1983 or  1984 e d i t i o n s  was chosen f rom 
t he  l i s t  p r o v i d e d  by t he A s s o c i a t i o n .  (See Appendi x  C f o r  
sampl e chosen. )  The s e l e c t i o n  was made us i ng t he t a b l e  of  
random numbers i n Fundame n t a l s  o f  B e h a v i o r a l  S t a t i s t i c s  
(Runyon & Ha b e r ,  1 9 8 0 ) .
D e s c r i p t i o n  o f  the  I n s t r u m e n t
The i n s t r u m e n t  used in t h i s  r e s e a r c h  c o n s i s t e d  o f  a 
c r i t e r i o n  l i s t  o f  compr ehens i on  s k i l l s  and o f  t h r e e  
c a t e g o r i e s ,  SOME INSTRUCTION,  NON- INSTRUCTI  ON, and 
INDETERMINATE.  (See Appendi x  D f o r  document . )  The 
i n s t r u m e n t  was used f o r  t he  t a b u l a t i o n  o f  da t a  by s e r i e s ,  
grade l e v e l ,  and o v e r a l l  f i n d i n g s .
The c r i t e r i o n  l i s t  of  r e a d i n g  compr ehens i on s k i l l s  was 
f o r m u l a t e d  f rom s k i l l  scope and sequence c h a r t s  f rom each 
s e r i e s .  In o r d e r  to c o m p l e t e  t h i s  t a s k ,  n e c e s s a r y  manual s  
wer e  a c q u i r e d  f rom l o c a l  and r e g i o n a l  r e p r e s e n t a t i v e s  of  t he  
p u b l i s h e r s .  The s k i l l  scope and sequence c h a r t s  f o r  each
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program wer e  then r e v i e w e d  and a l i s t  of  r e a d i n g  and 
r e a d i n g - r e l a t e d  s k i l l s  was c o n s t r u c t e d  f o r  each s e r i e s .  The 
s k i l l s  s e l e c t e d  f rom t he  c h a r t s  were those whi ch appear ed to  
i n v o l v e  r e a d i n g  and s t u d y i n g  t he  prose i t s e l f .  I n c l u d e d  in 
t he  l i s t  were " t h i n k i n g  s k i l l s "  s i n c e  " t h i n k i n g  s k i l l s "  
i n v o l v e  t he  c o g n i t i v e  pr ocesses  u t i l i z e d  in compr ehendi ng  
conn ec t e d  prose ( A r m b r u s t e r  & Gudbr andsen,  1984;  Vy got sk y ,  
1962 ,  1978) .  For  e x amp l e ,  i n  each s e r i e s  under  the ma j o r  
a r ea  of  " t h i n k i n g , "  such s k i l l s  as i n f e r ,  compar e ,  draw 
c o n c l u s i o n s , and main i dea  were  l i s t e d .  On t he  o t h e r  hand,  
s k i l l s  r e l a t e d  to u n d e r s t a n d i n g  g r a p h i c s  were e x c l ude d  s i nce  
t he s e  s k i l l s  d i d  not  meet  t he  c r i t e r i o n  o f  s k i l l s  r e l a t e d  to  
r e a d i n g  and s t u d y i n g  prose  ( i . e . ,  prose d e f i n e d  as connect ed  
t e x t ) .  The c a t e g o r i e s  used on t he  i n s t r u m e n t  were those  
whi ch f o r m u l a t e d  the f r a me wo r k  of  t he  model .  These  
c a t e g o r i e s  were d e s c r i b e d  in a p r e c e d i n g  d i s c u s s i o n .  
Deve l opment  o f  t he  I n s t r u m e n t
In d e v e l o p i n g  the c r i t e r i o n  l i s t ,  t h r e e  p r oc e dur es  were  
n e c e s s a r y .  F i r s t ,  m a j o r  s k i l l  a r eas  i n v o l v i n g  r e a d i n g  
compr ehens i on  were s e l e c t e d  f rom the scope and sequence  
c h a r t s .  Two r a t e r s ,  t he  r e s e a r c h e r  and a g r a d u a t e  s t u d e n t  
i n r e a d i n g  e d u c a t i o n ,  worked i n d e p e n d e n t l y  to c o mp l e t e  t h i s  
t a s k .  S e p a r a t e  l i s t s  of  ma j o r  s k i l l  a r ea s  f o r  each s e r i e s  
wer e  c o m p i l e d .  Nex t ,  t he  s e r i e s  ma j o r  s k i l l  a r ea  l i s t s  were  
compared f o r  i n t e r r a t e r  a g r e e me n t .  The c r i t e r i o n  of
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a c c e p t a b i l i t y  was 90%. A f i n a l  ma j o r  a r ea  s k i l l  l i s t  f o r  
each s e r i e s  i n c l u d e d  a l l  s k i l l s  r e p o r t e d  under  t he  ma j o r  
head i ngs  s e l e c t e d .  (See Appendi x  E f o r  l i s t s . )
Du r i n g  t he  second phase,  compr ehens i on  s k i l l s  r e v i e w e d  
i n t h i s  s t udy  were s e l e c t e d .  F i f t e e n  r a t e r s  were used to 
i n c r e a s e  o b j e c t i v i t y .  The r a t e r s  i n c l u d e d  f i v e  p r o f e s s o r s  
o f  r e a d i n g  e d u c a t i o n ,  f i v e  d o c t o r a l  s t u d e n t s  in r e a d i n g  
e d u c a t i o n ,  and f i v e  e l e m e n t a r y  c l a s s r o o m t e a c h e r s  w i t h  a t  
l e a s t  a Ma s t e r ' s  degr ee  i n r e a d i n g .  The r a t e r s  were  
p r o v i d e d  w i t h  s e p a r a t e  ma j o r  a r ea  s k i l l  l i s t s  of  s k i l l s  f o r  
each o f  the t h r e e  s e r i e s .  Ra t e r s  c l a s s i f i e d  the s k i l l s  
l i s t e d  as "word r e c o g n i t i o n , "  " co mp r e he ns i on , "  "s t udy  
s k i l l s , "  or  " o t h e r . "  (See Appendi x  F f o r  document . )  Upon 
c o m p l e t i o n  o f  t h i s  t a s k ,  t he  r a t e r s '  c l a s s i f i c a t i o n s  were  
r e c o r d e d  a c c o r d i n g  to s e r i e s .  (See Appendi x  G f o r  r e s u l t s . )  
Those s k i l l s  c a t e g o r i z e d  as r e a d i n g  compr ehens i on  s k i l l s  by 
93% o f  the  r a t e r s  wer e  r e p o r t e d  in t he s t udy .
The r a t e r s  c o n s i d e r e d  t hese  g u i d e l i n e s  when a s s i g n i n g  
s k i l l s  to t he  p r e c e d i n g  c a t e g o r i e s .  "Word r e c o g n i t i o n "  
s k i l l s  were  d e f i n e d  as a s e t  of  s u b - s k i l l s  whi ch p r o v i d e d  
s t u d e n t s  w i t h  v a r i o u s  t e c h n i q u e s  f o r  i d e n t i f y i n g  a word;  
"compr ehens i on  s k i l l s "  were s k i l l s  t h r ough whi ch the  r e a d e r  
compr ehended t e x t ,  o r g a n i z e d  t h o u g h t  p r o c e s s e s ,  and used 
c r i t i c a l  t h i n k i n g  s k i l l s  to a s s i m i l a t e  k nowl edge .  "Study  
s k i l l s "  wer e  c o n s i d e r e d  t hose  s k i l l s  whi ch a l l o w e d  a s t u d e n t  
t o f i n d ,  o r g a n i z e ,  and use p r i n t e d  m a t t e r .  The " o t h e r "
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c a t e g o r y  was u t i l i z e d  f o r  t hose  s k i l l s  whi ch d i d  not  
f i t  i n t o  t he  a f o r e m e n t i o n e d  c a t e g o r i e s .
The l a s t  p r o c e d u r e  was the c o n s o l i d a t i o n  of  s e l e c t e d  
compr ehens i on  s k i l l s  i n t o  a c r i t e r i o n  l i s t .  The r e s e a r c h e r  
and two g r a d u a t e  s t u d e n t s  in r e a d i n g  e d u c a t i o n  c ompl e t e d  
t h i s  t a s k .  Wor k i ng i n d e p e n d e n t l y ,  each r a t e r  combi ned the  
s e r i e s  l i s t s  ( s e l e c t e d  compr ehens i on  s k i l l s )  by i d e n t i f y i n g  
t h e  s k i l l s  t h o u g h t  t o  be t h e  same or  e q u i v a l e n t  a c r o s s  t h e  
s e r i e s .  A c r i t e r i o n  o f  100% a g r e e me n t  was e s t a b l i s h e d  in 
o r d e r  f o r  " i n d i v i d u a l  s k i l l s "  to be l i s t e d  as " e q u i v a l e n t . "  
For  e xa mpl e ,  each of  t he  t h r e e  r a t e r s  agr eed t h a t  the  
f o l l o w i n g  f o u r  s k i l l s  whi ch were  l i s t e d  as s e p a r a t e  s k i l l s  
i n  t he  t h r e e  s e r i e s  were  e q u i v a l e n t :  l e a r n i n g  to r ead f o r
main i d e a  and s p e c i f i c  i n f o r m a t i  o n , mai n i d e a ,  not e  d e t a i 1 , 
and read f o r  i n f o r m a t i  on. C o n s e q u e n t l y ,  t he  a f o r e m e n t i o n e d  
s k i l l s  w e r e  l i s t e d  as one s k i l l ,  l e a r n i n g  t o  r e a d  f o r  ma i n  
i dea and s p e c i f i c  i n f o r m a t i  on (see Appendi x  H).  S k i l l s  
f a i l i n g  to meet  t h i s  c r i t e r i o n  wer e  l i s t e d  as s e p a r a t e  
e n t i t i e s .  The c r i t e r i o n  l i s t  was used to a n a l y z e  t he  ni ne  
t e a c h e r s '  manua l s .  ( For  t he  a c t u a l  l i s t ,  see Appendi x H.)
Data C o l l e c t i o n
In t h i s  s e c t i o n ,  p r o c e d u r e s  f o r  c o n d u c t i n g  the  r e s e a r c h  
( see Appendi x  I f o r  f l o w  c h a r t  o f  p r o c e d u r e s )  ar e  d i sc us s e d  
i n  d e t a i l .  The c o n t e n t  a n a l y s i s  of  t e a c h e r s '  manual s  
i n v o l v e d  two phases.  F i r s t ,  t he  program d e s c r i p t i o n s  in the
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t e a c h e r s '  e d i t i o n s  and p r o m o t i o n a l  l i t e r a t u r e  were a n a l y z e d  
to a s c e r t a i n  t he  p u b l i s h e r s '  p e r s p e c t i v e  o f  the  r o l e  of  
r e a d i n g  and r e a d i n g  compr ehens i on  i n t he  s o c i a l  s t u d i e s  
c u r r i c u l u m .  (See Appendi x  J f o r  codi ng syst em. )  The second  
phase of  the  c o n t e n t  a n a l y s i s  i n v o l v e d  the assessment  of  RCI  
g u i d e l i n e s  i n  manual s  us i ng t he  model  des i gned f o r  t he  
s t udy .  A car d  f i l e  f o r  r e c o r d i n g  the dat a  was used (Bogdan
& B i k l e n ,  1982) .  I n f o r m a t i o n  was r e c o r d ed  on c o l o r e d  i ndex
c a r d s :  p u b l i s h e r ' s  name,  s k i l l ,  page,  and t r e a t m e n t  of
s k i l l .  (See Appendi x  A f o r  an exampl e . )
B e f o r e  b e g i n n i n g  the a n a l y s i s  of  t e a c h e r s '  manua l s ,  the  
r a t e r s  ( t h e  r e s e a r c h e r  and a g r a d u a t e  s t u d e n t  in r e a d i n g  
e d u c a t i o n )  had a one- week  t r a i n i n g  p e r i o d  in o r d e r  to  
overcome any pr obl ems w i t h  cod i ng  t he  da t a .  F o u r t h  grade  
manual s  o f  t he  t h r e e  s e r i e s  were  used f o r  t he  t r a i n i n g  
phase.  The r a t e r s  w o r k i n g  t o g e t h e r  a n a l y z e d  the f i r s t  f o r t y  
pages o f  one book.  Then each r a t e r  i n d e p e n d e n t l y  
a n a l y z e d  t he  f i r s t  f o r t y  pages o f  t he  o t h e r  two f o u r t h  grade  
manua l s .  The f i n d i n g s  were t a b u l a t e d  and i n t e r r a t e r  
a gr e eme nt  was c a l c u l a t e d  us i ng  a l i b e r a l  method.  L i b e r a l  
i n t e r r a t e r  a gr e e me nt  c o n s i d e r e d  n e g a t i v e  codes ( i . e . ,  theme  
was a b s e n t )  o f  equal  v a l u e  to t he  p o s i t i v e  codes d e n o t i n g  
the  pr e sence  of  some a s p e c t  of  RCI s i n c e  n e g a t i v e  codes 
wer e  j u s t  as i m p o r t a n t  as p o s i t i v e  codes to t he r e s e a r c h .  
Pe r c e n t a g e  p r oc e dur e s  were u t i l i z e d ;  a l l  codes whi ch agreed  
were d i v i d e d  by a l l  p o s s i b l e  codes ( Ben t o n ,  1981) .  The
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c r i t e r i o n  of  a c c e p t a b i l i t y  f o r  i n t e r r a t e r  a gr e eme nt  f o r  the  
t r a i n i n g  phase was 90%.
The c o n t e n t  a n a l y s i s  o f  t he  manual s  f o r  t h i s  study  
began by r e v i e w i n g  t he scope and sequence c h a r t s .  The Ginn 
and the M c G r a w - H i l l  scope and sequence c h a r t s  l i s t e d  the  
s k i l l s  and t he pages on whi ch r e a d i n g  c ompr ehens i on  s k i l l s  
were t a u g h t  or  e n c o u n t e r e d .  The r e f e r e n c e d  pages were  
exami ned to a s c e r t a i n  the  k i n d  o f  i n s t r u c t i o n a l  g u i d e l i n e s  
suggest ed f o r  the  s k i l l .  I n a d d i t i o n ,  each page o f  the  
n i ne  manual s was a n a l y z e d  to d e t e r m i n e  whi ch r e a d i n g  
c ompr ehens i on  s k i l l s  were  i n c l u d e d  as w e l l  as the  
i n s t r u c t i o n a l  s u g g e s t i o n s  f o r  t hose  s k i l l s .  The r a t e r s  
a s s i g n e d  the manual ' s  t r e a t m e n t  of  a r e a d i n g  compr ehens i on  
s k i l l  to c a t e g o r i e s  SOME INSTRUCTION,  NON- INSTRUCTION,  or  
INDETERMINATE.  (See Appendi x  L f o r  f l o w  c h a r t . )
I n d e p e n d e n t  a n a l y s e s  o f  t h r e e  manual s  were conduct ed by 
two r a t e r s  ( i . e . ,  the r e s e a r c h e r  and a g r a d u a t e  s t u d e n t  in 
r e a d i n g  e d u c a t i o n ) ,  on a s t r a t i f i e d  random sample o f  ni ne  
manual s  to a s c e r t a i n  i n t e r r a t e r  a g r e e me n t .  The manual s were  
s t r a t i f i e d  by grade l e v e l  and a random sampl e s e l e c t e d  by 
us i ng  the t a b l e  of  random numbers in Funda me n t a l s  of  
B e h a v i o r a l  S t a t i s t i c s  (Runyon & Haber ,  1 9 80 ) .  (See Appendi x  
K f o r  s e l e c t e d  sample and r e s u l t s . )  N e x t ,  the f i n d i n g s  were  
t a b u l a t e d  f o r  i n t e r r a t e r  a gr e e me nt  f o r  t he  f i r s t  gr a de ,  
t h i r d  g r ade ,  f i f t h  g r a de ,  and a l l  g r ades .
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The r e m a i n i n g  s i x  manuals were a n a l y z e d  by the  
r e s e a r c h e r .  A f t e r w a r d s ,  the  car ds  f o r  each s k i l l  were  
s o r t e d  by s e r i e s  i n t o  the t h r e e  c a t e g o r i e s .  F i n d i n g s  were  
c h a r t e d  on dat a  sheet s  f o r  t he  s e r i e s .  N e x t ,  t he  cards  
wer e  s o r t e d  and t a b u l a t e d  a c c o r d i n g  to grade  l e v e l .  Data  
s he e t s  f o r  gr ade l e v e l s  were then c o mp l e t e d .  Grade l e v e l  
shee t s  were used to e s t a b l i s h  t he  t o t a l  f i n d i n g s  whi ch were  
r e c o r d e d  on the f i n a l  dat a  s he e t .  (See Appendi x L f o r  
document s . )
In a d d i t i o n ,  a l l  p o s i t i v e  codes ( i . e . ,  SOME 
INSTRUCTION) were a n a l y z e d  us i ng a codi ng system which  
s p e c i f i e d  p r i o r  k nowl e dge ,  e x p l a n a t i o n ,  m o d e l i n g /  
d e m o n s t r a t i o n ,  gu i ded p r a c t i c e ,  and p r a c t i c e / a p p l i c a t i o n .  
F i n d i n g s  were r e c o r d e d  on dat a  sheet s  f o r  s e r i e s ,  grade  
l e v e l s ,  and o v e r a l l  r e s u l t s .  (See Appendi x  M f o r  the  
t a b u l a t i o n  of  d a t a . )
Data A n a l y s i s
F o l l o w i n g  g u i d e l i n e s  f o r  c o n t e n t  a n a l y s i s  ( B a i l e y ,  
1978;  H o l s t i ,  1969;  K r i p p e n d o r f f , 1 9 8 0 ) ,  t he  r e s e a r c h e r  
c o m p i l e d ,  coded,  and t r a n s f e r r e d  dat a  f rom t he car d  f i l e  
to da t a  shee t s  f o r  a n a l y s i s  of  RCI g u i d e l i n e s  by s e r i e s ,  
grade l e v e l s ,  and t o t a l  f i n d i n g s .  Fr equency dat a  were  used 
w i t h  p e r c e n t a g e s  to d i s t i n g u i s h  p a t t e r n s ,  s i m i l a r i t i e s ,  and 
d i f f e r e n c e s .  The da t a  were used to d e s c r i b e  p a t t e r n s  and 
g e n e r a l i z a t i o n s  c o n c e r n i n g  RCI g u i d e l i n e s  in t e a c h e r s '  
manual s  f o r  s o c i a l  s t u d i e s  in e l e m e n t a r y  gr ades .
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In a n a l y z i n g  the  manua l s ,  the f r e q u e n c y  count  was 
c o l l e c t e d  f r om t he  c a r d  f i l e .  Each car d  in the car d  f i l e  
r e p r e s e n t e d  a RCI g u i d e l i n e  and how t he  g u i d e l i n e  was 
r e f e r e n c e d .  The f r e q u e n c y  count  was t a b u l a t e d  on data  
shee t s  f o r  grades one,  t h r e e ,  and f i v e  f o r  the Gi nn,  McGraw-  
H i l l ,  and S c h o l a s t i c  s e r i e s .  Then t a b l e s  were drawn up 
d e n o t i n g  t he f r e q u e n c y  and p e r c e n t a g e  da t a .  These t a b l e s  
were a n a l y z e d  i n o r d e r  to a s c e r t a i n  p a t t e r n s ,  s i m i l a r i t i e s ,  
and d i f f e r e n c e s  f o r  RCI g u i d e l i n e s .
I n s t r u c t i o n a l  p r oc e dur e s  documented in the st udy  were  
c o n s i d e r e d  in r e l a t i o n  to RCI d e f i n i t i o n s  or  models  
d i s c u s s e d  i n  Ch a p t e r  2 ( D u r k i n ,  1 9 7 8 - 7 9 ;  Mason,  D u f f y ,  & 
R o e h l e r ,  1984;  Pearson & G a l l a g h e r ,  1983;  Rose ns h i ne ,  1979;  
S m i t h ,  1982) .  Dat a  f o r  each s e r i e s  and f o r  each grade l e v e l  
were a n a l y z e d  f rom a p e r s p e c t i v e  of  t he  models ( d i r e c t  
i n s t r u c t i o n ,  e x p l i c i t ,  p r a c t i t i o n e r ' s ,  and c o n t e n t )  and the  
d e f i n i t i o n s  ( s p e c i f i c  e v e n t s ,  e x pos ur e ,  and e x p l i c a t i o n )  to  
e s t a b l i s h  i f  suggest ed r e a d i n g  compr ehens i on  model s  and 
d e f i n i t i o n s  were u t i l i z e d  by s o c i a l  s t u d i e s  p u b l i s h e r s .  The 
r e s u l t s  of  t he  da t a  a n a l y s i s  f rom t he  p e r s p e c t i v e  of  model s  
and d e f i n i t i o n s  were not  s u b s t a n t i a l  enough to make a 
p r e c i s e  j u d g me n t  c o n c e r n i n g  whi ch model  or  d e f i n i t i o n  was 
used,  so t he  f i n d i n g s  t h a t  were r e p o r t e d  were an e s t i m a t i o n .  
Thus,  t he  n a t u r e  of  i n s t r u c t i o n  suggest ed i n e l e m e n t a r y  
s o c i a l  s t u d i e s  programs was c o n s i d e r e d .
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L i k e w i s e ,  a c ompa r i son  was made bet ween t he p u b l i s h e r s '  
s t a t e d  i n t e n t i o n s  and t he  manual s '  a c t u a l  c o n t e n t s  r e l a t i v e  
to RCI .  A l l  da t a  were a n a l y z e d  and d e s c r i b e d  w i t h  r e g a r d  to 
t he  r o l e  o f  r e a d i n g  i n s t r u c t i o n  in a s o c i a l  s t u d i e s  pr ogram;  
t he  r e a d i n g  compr ehens i on  s k i l l s  i n c l u d e d  in s o c i a l  s t u d i e s  
pr ograms;  and the t r e a t m e n t  o f  r e a d i n g  compr ehensi on s k i l l s .
As suggest ed by P a t t o n  ( 1 9 8 0 ) ,  the  g e n e r a l i z a t i o n s  f rom 
t he  d e s c r i p t i o n s  o f  t he  s i m i l a r i t i e s  and d i f f e r e n c e s  between  
s e r i e s  were empl oyed i n  d r a wi n g  c o n c l u s i o n s .  A d d i t i o n a l l y ,  
c ompa r i s ons  were made bet ween p u b l i s h e r s '  i n t e n t i o n s  and 
p u b l i s h e r s '  i m p l e m e n t a t i o n s  f rom a r e a d i n g  e d u c a t o r ' s  
p e r s p e c t i v e .  C o r r e s p o n d i n g l y ,  r e s u l t s  o f  the  da t a  were used 
i n  d r a wi n g  i m p l i c a t i o n s  r e g a r d i n g  RCI g u i d e l i n e s  i n s o c i a l  
s t u d i e s  t e a c h e r s '  manua l s .
Summary o f  Chapt e r
T h i s  c h a p t e r  has p r e s e n t e d  a d e s c r i p t i o n  of  t he  methods  
and p r oc e dur e s  used i n a s s e s s i n g  RCI g u i d e l i n e s  in n i ne  
s o c i a l  s t u d i e s  t e a c h e r s '  manua l s .  C o n t e n t  a n a l y s i s  was the  
method empl oyed in t h i s  s t udy .  The d e s c r i p t i o n  of  the  
c a t e g o r i e s ,  s a mp l i n g  u n i t s ,  r e c o r d i n g  u n i t s ,  cod i ng  and 
e n u m e r a t i o n  systems were  d i s c u s s e d  in t he met hodol ogy  
s e c t i o n  a l ong w i t h  t he  model  whi ch e v o l v e d  f rom t he  
d e v e l o p me n t  o f  t hese  e l e m e n t s .  (See Appendi ces  A, I &
F i g u r e  2 f o r  document s . )  S p e c i f i c  d e t a i l s  r e g a r d i n g  the  
m a t e r i a l s  sampl ed and t he  i n s t r u m e n t  used in t he  st udy  were  
f u r n i s h e d .  A d d i t i o n a l l y ,  t he  p r o c e d u r a l  s t ages  of  t he  study
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( i . e . ,  sampl e s e l e c t i o n ,  de v e l o p me n t  of  i n s t r u m e n t ,  and data  
c o l l e c t i o n )  were e x p l a i n e d .  F i n a l l y ,  a d i s c u s s i o n  o f  t he  
c o m p i l a t i o n  o f  da t a  and t he a n a l y s i s  of  i t  was p r e s e n t e d .
In t he  f o l l o w i n g  c h a p t e r ,  the  r e s u l t s  o f  the r e s e a r c h  
ar e  r e p o r t e d .  R e s u l t s  are  addr essed a c c o r d i n g  to r o l e  of  
r e a d i n g  i n s o c i a l  s t u d i e s ;  scope and sequence f i n d i n g s ;  
c o n t e n t  a n a l y s i s  o f  RCI g u i d e l i n e s  by s e r i e s ,  grade  l e v e l s ,  
and summary r e s u l t s ;  assessment  o f  some i n s t r u c t i o n  by 
s e r i e s ,  gr ade  l e v e l s ,  and summary r e s u l t s ;  d e s c r i p t i o n  of  
t r e n d s  by s e r i e s ,  gr ade  l e v e l s ,  and summary r e s u l t s ;  and 
ge n e r a l  d i s c u s s i o n  of  r e s u l t s .
CHAPTER 4 
RESULTS
I n t r o d u c t i o n  
In t h i s  c h a p t e r ,  t he  r e s u l t s  of  the  study are  
p r e s e n t e d .  I t s  purpose was to assess RCI g u i d e l i n e s  in 
e l e m e n t a r y  s o c i a l  s t u d i e s  t e a c h e r s '  manua l s .  I n  the  
p r o c e s s ,  the p u b l i s h e r s '  p e r s p e c t i v e s  of  the r o l e  of  
r e a d i  ng in t he  s o c i a l  s t u d i e s  c u r r i c u l u m  was c o n s i d e r e d .  
L i k e w i s e ,  r e a d i n g  compr ehens i on  s k i l l s  r e p o r t e d  in the  
pr ograms'  scope and sequence c h a r t s  e v o l v e d  as an i m p o r t a n t  
f a c t o r  of  concer n .  However ,  the main focus of  t he  study was 
t he  i n s t r u c t i o n a l  g u i d e l i n e s  in t he  t e a c h e r s '  manua l s .
D e s c r i p t i v e  s t a t i s t i c s  are used in r e p o r t i n g  the  
f i n d i n g s  of  t h i s  s t udy .  In a d d i t i o n ,  exampl es  o f  f i n d i n g s  
ar e  p r e s e n t e d  to s upp l e ment  the q u a n t i t a t i v e  f i n d i n g s .
Some i n s t r u c t i o n a l  g u i d e l i n e s  are  assessed t hr ough  
a n a l y s i s  of  da t a  r e p o r t e d  f o r  p o s i t i v e  c od i ng .  The 
n a t u r e  o f  i n s t r u c t i o n  f o r  t h i s  study was e qua t e d  w i t h  t he  
number of  i n s t r u c t i o n a l  components used in a SOME 
INSTRUCTION g u i d e l i n e .  In g e n e r a l , f r e q u e n c y  and 
p e r c e n t a g e s  were used f o r  r e p o r t i n g  d a t a .
I n t e r r a t e r  a gr e eme nt  bet ween two r a t e r s  ( t he  r e s e a r c h e r  
and a g r a d u a t e  s t u d e n t  in r e a d i n g )  on t he a n a l y s i s  of  t h r e e  
randoml y s e l e c t e d  manuals was 89%. The o v e r a l l  a g r e e me n t  
f a c t o r  was a p p r o x i m a t e l y  t he  same as the i n t e r r a t e r
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a g r e e me n t  (90%) o f  t he  t r a i n i n g  phase.  On t he  o t h e r  hand,  
a gr e eme nt  decr eased  s l i g h t l y  w i t h  h i g h e r  grade l e v e l s .  (See 
Appendi x  K f o r  d e t a i l e d  r e s u l t s . )  As t he  m a t e r i a l  became 
more c o m p l i c a t e d ,  the  a g r e e me n t  f a c t o r  d e c r e a s e d ,  f rom 92% 
f o r  t h e  f i r s t  g r a d e  ma nua l  t o  87% f o r  t h e  f i f t h  g r a d e  
manual  .
I n t h i s  c h a p t e r ,  t he  f o l l o w i n g  t o p i c s  ar e  d i s c u s s e d :
1.  p u b l i s h e r s '  p e r s p e c t i v e s  of  t he  r o l e  of  r e a d i n g  in  
t he  s o c i a l  s t u d i e s  c u r r i c u l u m ;
2 .  p r e s e n t a t i o n  of  s k i l l s  r e p o r t e d  in the  scope and 
sequence c h a r t s ;
3 .  as sessment  o f  RCI g u i d e l i n e s  a c c o r d i n g  to codi ng  by 
s e r i e s ,  grade l e v e l s ,  and summary f i n d i n g s ;
4 .  r e s u l t s  of  asse s sme nt  of  SOME INSTRUCTION 
a c c o r d i n g  to s e r i e s ,  grade l e v e l s ,  and summary t r e a t m e n t ;
5 .  d e s c r i p t i o n  o f  t r e n d s  in r e l a t i o n  to s e r i e s ,  grade  
l e v e l s ,  and o v e r a l l  f i n d i n g s ;
6 .  d e s c r i p t i o n  o f  t r e n d s  f o r  SOME INSTRUCTION 
a c c o r d i n g  to s e r i e s ,  grade  l e v e l s ,  and a v er a ge  r e s u l t s ;
7 .  ge ner a l  d i s c u s s i o n  of  study and;
8 .  summary of  t he  r e s u l t s .
Rol e o f  Readi ng i n  S o c i a l  S t u d i e s
I n i t i a l l y ,  da t a  wer e  g a t h e r e d  t h a t  a n a l y z e d  the  
i m p o r t a n c e  of  p u b l i s h e r s '  p e r s p e c t i v e s  about  the r e l a t i o n  of  
r e a d i n g  i n s o c i a l  s t u d i e s .  To a s c e r t a i n  t he  p u b l i s h e r s '  
o p i n i o n s ,  p r o m o t i o n a l  l i t e r a t u r e  and i n t r o d u c t o r y  f e a t u r e s
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of  t e a c h e r s '  manual s  were  s c r u t i n i z e d .  T h i s  i n v e s t i g a t i o n  
e s t a b l i s h e d  t h a t  p u b l i s h e r s  such as Gi nn ,  M c G r a w - H i l l ,  and 
S c h o l a s t i c  a c knowl edge  t he i m p o r t a n c e  o f  r e a d i n g  in s o c i a l  
s t u d i e s .  For  i n s t a n c e ,  r e a d i n g  s k i l l s  wer e  i n c l u d e d  in t he  
scope and sequence c h a r t s  and r e a d i n g  was me nt i on ed  in the  
o b j e c t i v e s .  (See Appendi x  J . )  Y e t ,  s t a t e m e n t s  c o n c e r n i n g  
the  i m p o r t a n c e  of  r e a d i n g  to s o c i a l  s t u d i e s  were o f t e n  
i m p l i c i t .
The p r e c e d i n g  d i s c u s s i o n  suggest ed t h a t  each of  the  
t h r e e  r andoml y  s e l e c t e d  p u b l i s h e r s  addr essed t he  r e a d i n g  
i s s u e  in some manner .  In o r d e r  to p r e s e n t  a more p r e c i s e  
v i e w ,  e x c e r p t s  f rom each s e r i e s  ar e  g i v e n .
M c G r a w - H i l l  s t a t e d  in t h e i r  r a t i o n a l e  f o r  Our N a t i o n ,  
Our Wor l d ( 1983 )  s e r i e s  t h a t  s t u d e n t s  needed a s e t  o f  s k i l l s  
i n  o r d e r  to a c q u i r e ,  o r g a n i z e ,  and a n a l y z e  i n f o r m a t i o n  in  
a d d i t i o n  to l e a r n i n g  how to v i ew i n f o r m a t i o n  c r i t i c a l l y .  
F u r t h e r m o r e ,  M c G r a w - H i l l  me nt i on ed  t h a t  i f  s t u d e n t s  
possessed c e r t a i n  s k i l l s ,  then t hey  knew how to a c q u i r e ,  
p r o c e s s ,  and e v a l u a t e  i n f o r m a t i o n  and i d e a s .  "They need to  
be a b l e  to r ead and comprehend t he  t e x t ,  to keep b u i l d i n g  
t h e i r  s o c i a l  s t u d i e s  v o c a b u l a r y ,  to i n t e r p r e t  i l l u s t r a t i o n s ,  
and to r ead c h a r t s  and graphs"  ( M a r t e l l i  & Graham,  1983) .  
Thus each recommended d a i l y  l es s on  p l an  i n c l u d e d  r e a d i n g  and 
w r i t i n g  s k i l l s ,  s t r a t e g i e s ,  and a c t i v i t i e s .  An exampl e  o f  a 
r e a d i n g  and w r i t i n g  s k i l l  s e c t i o n  was: " W r i t e  zoni ng l a w s ,
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p o l l u t i o n ,  and f r e e w a y s  on t he c h a l k b o a r d .  Pronounce each 
t e r m  and ask s t u d e n t s  t o  s k i m t h e  l e s s o n  t o  f i n d  i t s  
meani ng.  You can r e l a t e  zon i ng  l aws  to the  p l an f o r  t he  use 
of  t he  l a nd  in Kansas C i t y "  ( Speas ,  M a r t e l  1 i , Graham,
C h e r r y h o i m e s , 1983 ,  p. 127 ) .  Wi t h  t h i s  f o r m a t  as an 
e x a mpl e ,  the r e a d i n g  and w r i t i n g  segment  appear ed to be 
m a i n l y  i n v o l v e d  w i t h  v o c a b u l a r y  d e v e l o p me n t .
Gui ded r e a d i n g  and l e a r n i n g  p r oc e dur e s  were p r o v i d e d  
f o r  each suggest ed l e s son  i n Pe op l e  and T h e i r  H e r i t a g e  
s e r i e s  by Ginn ( 1 9 8 3 ) .  An exampl e  of  gu i ded r e a d i n g  and 
l e a r n i n g  p r oc e dur e s  f rom The C o u n t r y , the  f i f t h  grade  book,  
was "Have t h e  c h i l d r e n  r e a d  page s  1 0 0 - 1 0 2  t o  f i n d  t h e  mo s t  
i m p o r t a n t  f a c t s  about  D a n i e l  Boone.  Usi ng the map on page 
101,  p o i n t  out  t h a t  t h e  A p p a l a c h i a n s  form a n a t u r a l  b a r r i e r .  
Di scuss  the meani ng of  n a t u r a l  b a r r i e r "  (Brown,  T i e g s ,  & 
Adams,  1983,  p. 101) .  I n t r o d u c t o r y  s t a t e m e n t s  in t he  
manual s i n d i c a t e d  t h a t  t he s e  p r o c e d u r e s  c o n t a i n e d  
s u g g e s t i o n s  f o r  p r e - r e a d i n g  a c t i v i t i e s  and ways to p r o v i d e  
f o r  i n d i v i d u a l  d i f f e r e n c e s .  F u r t h e r ,  s t a t e m e n t s  in the  
manual s i m p l i e d  t h a t  t he  t e a c h e r s '  e d i t i o n s  p r o v i d e d  
s u g g e s t i o n s  f o r  c r i t i c a l  t h i n k i n g  and pr obl em s o l v i n g  
e x e r c i s e s  r e l a t e d  to t he  t e x t u a l  m a t e r i a l .  Ginn s t a t e d  
t h e i r  s e r i e s  made t e a c h i n g  more e f f e c t i v e  and l e a r n i n g  more 
i n t e r e s t i n g  because o f  s p e c i a l  f e a t u r e s  such as " S p e c i a l  
r e a d i n g  f o r  i n f o r m a t i o n  s k i l l s  to t each s t u d e n t s  how to 
st udy"  (Gi nn p r o m o t i o n a l  m a t e r i a l ,  1983 ) .  The p r o m o t i o n a l
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m a t e r i a l  a l s o  s t a t e d  t h a t  ". . .  t h r o u g h o u t  the  s e r i e s  r e a d i n g  
f o r  i n f o r m a t i o n  and r e c o r d i n g  i n f o r m a t i o n  s k i l l s  ar e  
de v e l op e d . "  P r o v i s i o n s  f o r  de v e l o p me n t  of  the  
a f o r e m e n t i o n e d  s k i l l s  were  s u p p l i e d .  However ,  t he  s p e c i a l  
f e a t u r e s  were not  s p e c i f i e d  in the t e x t .
S c h o l a s t i c  S o c i a l  S t u d i e s  ( 1983 )  appear ed to i n c l u d e  
more r e a d i n g  i n s t r u c t i o n  t han the o t h e r  s e r i e s .  For  
e x a m p l e ,  one page o f  t h e  i n t r o d u c t o r y  t e x t  was d e v o t e d  t o  a 
d i s c u s s i o n  o f  t he  i m p o r t a n c e  of  r e a d i n g  and to ways the  
a c q u i s i t i o n  of  f u n c t i o n a l  r e a d i n g  s k i l l s  and s t r a t e g i e s  
c ou l d  be f a c i l i t a t e d .  The p u b l i s h e r s  s t a t e d  t h a t  s t u d e n t s '  
r e a d i n g  a b i l i t i e s  can be i mpr oved  w h i l e  r e a d i n g  s o c i a l  
s t u d i e s .  The s u g g e s t i o n  was made t h a t  t wo ways t o  h e l p  
s t u d e n t s  r ead b e t t e r  were to p r o v i d e  background knowl edge  
about  m a t e r i a l  to be read and to e s t a b l i s h  a purpose f o r  
S t r a t e g i e s  such as ReQuest ,  SQ3R, and t he  D i r e c t e d  Readi ng  
T h i n k i n g  A c t i v i t y  were  me nt i on e d  as s t r u c t u r e d  t e c h n i q u e s  to  
be used in r e a d i n g  t he  c h a p t e r .  Ot her  s u g g e s t i o n s  i n c l u d e d  
the  C l o z e  as a d i a g n o s t i c  i n s t r u m e n t  and i n s t r u c t i o n a l  
t e c h n i q u e s  f o r  d i f f e r e n t  a b i l i t y  groups.  The Cl oz e  p r o c e d u r e  
was recommended as a d i a g n o s t i c  i n s t r u m e n t  to assess the  
r e a d i n g  a b i l i t i e s  o f  t he  s t u d e n t s .  The r e s u l t s  of  the  Cl oz e  
p r o c e d u r e  i n d i c a t e d  t he  s t u d e n t s '  i n d e p e n d e n t ,  
i n s t r u c t i o n a l ,  and f r u s t r a t i o n a l  l e v e l s .  S u g g e s t i o n s  were  
g i v e n  f o r  i n s t r u c t i n g  the v a r i o u s  a b i l i t y  gr oups.  A l t hough
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t hes e  t e c h n i q u e s  and p r o c e d u r e s  were me n t i o n e d ,  t hey  were  
not  e x p l a i n e d  and n e i t h e r  were  exampl es  g i v e n  in the  
t e a c h e r s '  manual s  g u i d e l i n e s .
The t h r e e  p u b l i s h e r s  i n d i c a t e d  t h a t  r e a d i n g  
compr ehens i on  was i m p o r t a n t  to t he s o c i a l  s t u d i e s  
c u r r i c u l u m .  Ye t  Ginn and M c G r a w - H i l l  used words such as 
" e n count e r "  or  "meet"  when e x p r e s s i n g  how s k i l l s  were t a u g h t  
a t  d i f f e r e n t  grade l e v e l s .  S c h o l a s t i c  used t he  t er ms  
" i n t r o d u c e d , "  " t a u g h t  f o r m a l l y , "  and " r e v i e w e d ,  r e i n f o r c e d  
and c o n t i n u a l l y  r e a p p l i e d "  when s t a t i n g  where and how 
s k i l l s  were t a u g h t  a c r oss  grade  l e v e l s .  Data c o l l e c t e d  
f rom t he  p r o m o t i o n a l  m a t e r i a l s  and i n t r o d u c t o r y  f e a t u r e s  of  
t he  programs suggest ed t h a t  r e a d i n g  was i m p o r t a n t  to the  
s o c i a l  s t u d i e s  c u r r i c u l u m  and t h a t  r e a d i n g  i n s t r u c t i o n a l  
g u i d e l i n e s  were p r o v i d e d .
Scope and Sequence
B e f o r e  a s s e s s i n g  RCI g u i d e l i n e s ,  scope and sequence  
c h a r t s  f rom t h r e e  s o c i a l  s t u d i e s  programs were r e v i e w e d  to 
d e t e r m i n e  the r e a d i n g  s k i l l s  emphas i zed  in s o c i a l  s t u d i e s  
and to de ve l op  a c r i t e r i o n  s k i l l s  l i s t .  As noted in Tab l e  
1,  t h e r e  we r e  18 m a j o r  s k i l l  a r e a s  r e p o r t e d  f o r  t h e  t h r e e  
pr ogr ams.  Ginn and S c h o l a s t i c  both l i s t e d  seven ma j o r  s k i l l  
a r e a s  w h i l e  M c G r a w - H i l l  l i s t e d  f o u r  a r e a s .  A compa r i s on  of  
scope and sequence l i s t s  r e v e a l e d  t h a t  the  p u b l i s h i n g  
compani es  agr eed on a p p r o x i m a t e l y  22% o f  t he  ma j o r  s k i l l  
a r e a s .  Map,  g l obe  and t h i n k i n g  s k i l l s  ar eas  appear ed on the
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TABLE 1
SKILL AREAS LISTED IN SCOPE AND SEQUENCE CHARTS 
OF THREE PUBLISHERS OF SOCIAL STUDIES SERIES
P u b l i s h e r  S k i l l H e a d i n g s
map and gl obe  s k i l l s ' *  
l o c a t i n g  i n f o r m a t i o n d 
a c q u i r i n g  i n f o r m a t i o n  
Ginn r e c o r d i n g  and o r g a n i z i n g
communi c a t i  ngb 
c r i t i c a l  t h i n k i n g 0 
a p p r e c i a t i o n  and awareness
st udy  s k i l l s 0* 
Mc G r a w - H i l l  t h i n k i n g  s k i l l s 0
s oc i a l  s k i l l s
map and g l obe  s k i l l s 3
map and g l obe  s k i l l s 9 
c h a r t  and graph s k i l l s  
t h i n k i n g / p r o b l e m - s o l y i n g  s k i l l s 0 
S c h o l a s t i c  communi ca t i on  s k i l l  sb
t i me  s k i l l s
1 i b r a r y / r e s e a r c h  s k i l l s 0* 
c i t i z e n s h i p  s k i l l s
Note:  a , b , c  ,d i n d i c a t e  t he  m a j o r  s k i l l  c a t e g o r i e s
c o n s i d e r e d  e q u i v a l e n t .
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t h r e e  program c h a r t s .  In a d d i t i o n ,  Ginn and S c h o l a s t i c  both  
c o n s i d e r e d  c o mmu n i c a t i o n  s k i l l s  as a ma j o r  s k i l l  a r ea  in 
s o c i a l  s t u d i e s .
T a b l e  2 r e p o r t s  t he  r e s u l t s  of  the  ma j o r  s k i l l  a r eas  
s e l e c t e d  by two r a t e r s  ( t h e  r e s e a r c h e r  and a g r a d u a t e  
s t u d e n t )  as r e l a t i n g  to r e a d i n g  compr ehens i on of  pr ose .  
I d e n t i f i e d  i n t he  t a b l e  were t he  ma j o r  s k i l l  a r ea s  s e l e c t e d  
( i . e . ,  m a j o r  s k i l l  a r ea s  whi ch appear ed to i n v o l v e  r e a d i n g  
and r e a d i n g - r e l a t e d  s k i l l s )  f o r  each p u b l i s h e r  and the  
number of  s k i l l s  t a u g h t  or  e n c o u n t e r e r d  in grades one,  
t h r e e ,  and f i v e  f o r  each s e r i e s .  The p r o p o r t i o n  of  
a g r e e me n t  f o r  t he  r a t e r s  was 100% f o r  t h i s  t a s k .
T a b l e  2 f u r t h e r  r e p o r t s  whi ch ma j o r  s k i l l  a r ea s  were  
t h o u g h t  to have c o n t a i n e d  r e a d i n g  s k i l l s  and t he number of  
s k i l l s  r e p o r t e d  i n each ma j o r  s k i l l  a r e a .  T a b l e  2 r e v e a l e d  
t h a t  Ginn and S c h o l a s t i c  each had f o u r  ma j or  a r eas  i n v o l v i n g  
r e a d i n g  compr ehens i on  s k i l l s .  M c G r a w - H i l l  had t h r e e  such 
a r e a s .  S c h o l a s t i c ' s  l i s t i n g  of  s k i l l s  was the most  d e t a i l e d ,  
w i t h  110 s k i l l s  l i s t e d  in t he  f o u r  a r eas  w i t h i n  the s e r i e s .  
M e a n w h i l e ,  Ginn had 56 s k i l l s  l i s t e d  in f o u r  a r e a s .  McGraw-  
H i l l  had o n l y  15 s k i l l s  l i s t e d  in t h r e e  ma j o r  a r e a s .  The 
f e w e r  s k i l l s  r e f e r e n c e d  f o r  M c G r a w - H i l l  cou l d  be a t t r i b u t e d  
t o  t he  use o f  b r o a d e r  s t a t e m e n t s  encompassi ng s e v e r a l  s k i l l s  
i n  each s t a t e m e n t ,  f o r  e x a mp l e ,  " l e a r n i n g  how to draw 
i n f e r e n c e s  f r om f a c t s ,  to h y p o t h e s i z e ,  and to make
86
TABLE 2
NUMERICAL FREQUENCY FOR SKILL AREAS 
OF READING COMPREHENSION OF PROSE BY THREE PUBLISHERS
P u b l i s h e r  S k i l l  Area Number of  S k i l l s  T o t a l 3
by Grade Level  S k i l l s  f o r  
1 3 5 S e r i e s
Ginn
a c q u i r i n g  i n f o r m a t i o n 7 5 5 17
r e c o r d i n g  & o r g a n i z i n g 4 6 5 15
c r i t i c a l  t h i n k i n g 4 5 7 18
1 o c a t i  ng _0 _2_ _2 6
s u b - t o t a l  by gr ade 15 18 19
t o t a l  f o r  s e r i e s  56
MeGraw-Hi  11
study s k i l l s 8 8 8 8
t h i n k i n g  s k i l l s 3 3 3 3
s o c i a l  s k i l l s _4 __4 _4 4
s u b - t o t a l  f o r  grade 15 15 15
t o t a l  f o r  s e r i e s  15
S c h o l a s t i c
t h i nk i ng / pr ob l em solving 12 20 23 23
communi ca t i on 10 22 32 35
t ime s k i l l s 8 15 22 24
1 i br a r y / r e s ea r c h _2 I 5 _28 28
s ub- t o t a l  for  grade 32 72 105
t o t a l  f o r  s e r i e s  110
aTh i s  column r e f e r s  t o  t he  t o t a l  number  o f  s k i l l s  p r e s e n t e d  
i n  each s e r i e s  f o r  t he  p a r t i c u l a r  c a t e g o r i e s .
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p r e d i c t i o n s "  ( M c G r a w - H i l l ,  1983 ) .  On the o t h e r  hand,  Ginn 
and S c h o l a s t i c  used s h o r t  p r e c i s e  s t a t e m e n t s  ( e . g . ,  l angua ge
such as " a n a l y z i n g ,  p r e d i c t i n g  cons eque nce s " ). In
a d d i t i o n ,  t h e r e  was o n l y  one ma j o r  s k i l l  ar ea  ( i . e . ,  
t h i n k i n g  s k i l l s )  s e l e c t e d  as r e l a t i n g  to r e a d i n g  
compr ehe ns i on  whi ch was common t o  a l l  t h r e e  s e r i e s .  T a b l e  2 
shows t h a t  the  S c h o l a s t i c  s e r i e s  g r a d u a l l y  i n c r e a s e d  the  
number of  s k i l l s  e n c o u n t e r e d  w i t h  t he  grade l e v e l .  McGraw-  
H i l l  r e p o r t e d  t h a t  a l l  15 s k i l l s  were used in each g r a de ,  
wher eas  Ginn f l u c t u a t e d  in t h e i r  p r e s e n t a t i o n  o f  s k i l l s  
a cr o ss  gr ade  1 e v e l s .
E l e v e n  ma j o r  s k i l l  a r eas  were s e l e c t e d  by two r a t e r s  as 
a p p e a r i n g  t o  i n v o l v e  r e a d i n g  and r e a d i n g  r e l a t e d  s k i l l s .  
These 11 m a j o r  s k i l l  a r e a s  encompassed 181 s k i l l s .  From the  
l i s t  o f  s k i l l s  in t he ma j o r  a r e a s  s e l e c t e d ,  f i f t e e n  r a t e r s  
coded the s k i l l s  as word r e c o g n i t i o n ,  c ompr e he ns i on ,  study  
s k i l l s ,  or  o t h e r .  T a b l e  3 p r e s e n t s  t he  r e s u l t s  o f  the  
codi ng  by t he  15 r a t e r s .  S k i l l s  s e l e c t e d  f o r  the study had 
to be agr eed upon by 93% o f  t he  15 r a t e r s .  Ginn had 56 
s k i l l s  l i s t e d  on i t s  c h e c k l i s t .  T h i r t y - t w o  p e r c e n t  of  t hose  
s k i l l s  coded were c o mp r e h e n s i o n ,  13% study s k i l l s .  The 
r a t e r s  were  unab l e  to c l a s s i f y  55% o f  t he  s k i l l s .  McGraw-  
H i l l  had 15 s k i l l s  r e f e r e n c e d  on i t s  c h e c k l i s t .  The r a t e r s  
c l a s s i f i e d  27% o f  t he s e  s k i l l s  as compr e he ns i on ,  7% as study  
s k i l l s  w h i l e  67% c o u l d  not  be c l a s s i f i e d .  F i n a l l y ,
S c h o l a s t i c  had 110 s k i l l s  l i s t e d .  El even p e r c e n t  of  the
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TABLE 3
NUMERICAL AND PERCENTAGE CLASSIFICATIONS OF INDIVIDUAL  
SKILLS FROM SELECTED SKILL AREAS BY 15 RATERS
P u b 1 i s h e r 
S k i l l  Areas
No. o f  
S k i l l s
Compre-  




. S k i l l s
Ot her N.D .
N . (%) N . { %) N . ( % ) N . m N . ( % ) N. ( % )
Ginn
a c q u i r i n g  
i n f o r m a t i  on 17 ( 30 ) 2 ( 4 ) 0 ( 0 ) 1 ( 2 ) 0 ( 0) 14 ( 2 5 )
r e c o r d i n g  & 
o r g a n i z i n g 15 ( 2 7 ) 2 ( 4 ) 0 ( 0 ) 5 ( 9 ) 0 ( 0 ) 8 ( 14 )
c r i t i c a l  
t h i  nk i ng 18 ( 32 ) 14 ( 2 5 ) 0 ( 0 ) 0 ( 0 ) 0 ( 0 ) 4 ( 7 )
1o c a t i  ng 6 ( 1 1 ) 0 ( 0 ) 0 ( 0 ) 1 ( 2 ) 0 ( 0 ) 5 ( 9 )
T o t a l s  
f o r  a r eas 56 ( 100) 18 ( 32 ) a 0 ( 0 ) 7 ( 1 3 ) 0 ( 0 ) 31 ( 55 ) a
Mc Gr a w- H i 11
study
s k i l l s 8 ( 53 ) 2 ( 13) 0 ( 0 ) 1 ( 7 ) 0 ( 0 ) 5 ( 3 3 )
t h i n k i n g
s k i l l s 3 ( 2 0 ) 2 ( 13) 0 ( 0 ) 0 ( 0 ) 0 ( 0 ) 1 ( 7 )
soc i a 1 
s k i l l s 4 (27 ) 0 ( 0 ) 0 ( 0 ) 0 ( 0 ) 0 ( 0 ) 4 ( 2 7 )
T o t a l s  
f o r  a r eas 15 ( 100) a 4 ( 27 ) a 0 ( 0 ) 1 ( 7 ) 0 ( 0 ) 10 ( 6 7 )
S c h o l a s t i  c 
t h i n k i n g /  
pr ob l e m-  
s o l v i  ng 23 ( 2 1 ) 9 ( 8 ) 0 ( 0 ) 0 ( 0 ) 0 ( 0 ) 14 ( 13)
communica­
t i o n 35 ( 3 2 ) 3 ( 3 ) 0 ( 0 ) 2 ( 2 ) 1 ( 1 ) 29 ( 2 6 )
t i me  s k i l l s 24 ( 2 2 ) 0 ( 0 ) 0 ( 0 ) 0 ( 0 ) 0 ( 0 ) 24 ( 2 2 )
1 i b r a ry /  
r e s e a r c h 28 ( 2 5 ) 0 ( 0 ) 0 ( 0 ) 19 ( 17 ) 0 ( 0 ) 9 ( 8 )
T o t a l s  
f o r  a r ea s 110 ( 100) 12 ( 1 1 ) 0 ( 0 ) 21 ( 19) 1 ( 1 ) 76 ( 6 9 )
T o t a l  number  
o f  s k i l l s  
r e f e r e n c e d  181 ( 100) 34 ( 19) 0 ( 0 ) 29
— I l l .
( 1 7 ) 1 ( < 1 ) 117 ( 6 5 )
N o t  e : N . D . m e a n s  r n o t  d e t e r m i  n e d " due t o  1 a c k o7 WW%
a gr e eme nt .
a Due t o  t h e  c o n v e n t i o n s  o f  r o u n d i n g ,  t h i s  t o t a l  does no t  
equal  t he  sum of  t he  s u b c a t e g o r i e s .
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s k i l l s  were coded as compr e he ns i on ,  19% study s k i l l s ,  1% 
o t h e r ,  and 69% were  not  c l a s s i f i e d .  The mean f o r  the t h r e e  
s e r i e s  was compr ehens i on  19%, study s k i l l s  17%, and o t h e r  
l e s s  t han 1%. O v e r a l l ,  65% o f  t he  s k i l l s  were not  
c l a s s i f i e d .  Ta b l e  3 r e v e a l e d  t h a t  on l y  35% of  the 181 
s k i l l s  l i s t e d  c ou l d  be c l a s s i f i e d  w i t h  93% a gr e e me nt .  The 
r e s u l t s  suggest ed t h a t  the t e r ms  used in the scope and 
sequence c h a r t s  l a c k e d  c 1 a r i t y . For  e x a mp l e ,  the  di  scussi on  
of  t h i n k i n g  s k i l l s  and re sear c h  s k i l l s  was more e x p l i c i t  
t han t he  o t h e r  ma j o r  s k i l l  a r e a s .  T h i s  f i n d i n g  was v e r i f i e d  
s i n c e  25 o f  the 44 s k i l l s  (57%) l i s t e d  under  t h i n k i n g  
s k i l l s  were  c l a s s i f i e d  and 22 o f  t he  36 study s k i l l s  (61%)  
wer e  c l a s s i f i e d ,  as compared to 17 o f  the  101 (17%) s k i l l s  
l i s t e d  under  t he  o t h e r  s i x  ma j o r  a r e a s .  C o n s e q u e n t l y ,  t h e r e  
appear ed  to be p o t e n t i a l  m i s c o mmu n i c a t i o n  bet ween p u b l i s h e r s  
and e d u c a t o r s .
The f i n a l  p o i n t  under  c o n s i d e r a t i o n  was the p e r c e n t a g e  
o f  s k i l l s  s e l e c t e d  as compr ehens i on  s k i l l s  f rom each s e r i e s .  
T a b l e  3 i n d i c a t e d  M c G r a w - H i l l  had f o u r  s k i l l s  c l a s s i f i e d  as 
c o mpr e he ns i on ,  Ginn had 18,  and S c h o l a s t i c  12.  A t o t a l  o f  
34 s k i l l s  were s e l e c t e d  f o r  t h i s  s t udy .  Those 34 s k i l l s  are  
l i s t e d  i n T a b l e  4 .  Three  r a t e r s  i n d e p e n d e n t l y  c o n s o l i d a t e d  
t h e  t h r e e  s e r i e s  s k i l l  l i s t s  i n t o  a m a s t e r  l i s t  o f  14 s k i l l s  
( see Appendi x  H f o r  t he  c r i t e r i o n  l i s t ) .  The p r o p o r t i o n  o f
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TABLE 4
SUMMARY LI ST OF SKILLS SELECTED AS READING 
COMPREHENSION SKILLS BY 15 RATERS
P u b l i s h e r  S k i l l
McGraw-H i 11
l e a r n i n g  t o  r e a d  f o r  ma i n  i d e a s  and s p e c i f i c  
i n f o r m a t i  on
l e a r n i n g  how to a n a l y z e ,  e v a l u a t e ,  and i n t e r p r e t  
i n f o r m a t i  on
c o mp a r i n g ,  c o n t r a s t i n g ,  c l a s s i f y i n g  i n f o r m a t i o n  
l e a r n i n g  how t o  dr a w i n f e r e n c e s  f r o m  f a c t s ,  to  
h y p o t h e s i z e ,  and to make p r e d i c t i o n s
Ginn
r ead f o r  i n f o r m a t i o n  
note  d e t a i l  
sequence
answer  q u e s t i o n s  
e v a l u a t e
i n f e r  
c ompare
s o l v e  probl ems  
draw c o n c l u s i o n s  
hypot hes  i ze  
compare and c o n t r a s t  
a n a l y z e  
c a u s e / e f f e c t
d e t e c t  l i k e n e s s  and d i f f e r e n c e  
t i m e / p l a c e / s i z e  r e l a t i o n s h i p s  
main i d e a s  
make j udgement s  
c h a r a c t e r  t r a i t s
S c h o l a s t i c
compar i ng 1 i k e n e s s / d i f f e r e n c e  in f u n c t i o n  or  use 
i d e n t i f y i n g  s e q u e n t i a l  s t a ge  or  s t eps  i n s i mp l e  
pr ocesses  
p r e d i c t i n g  consequences  
d i s t i n g u i s h i n g  f a c t  and o p i n i o n  
a n a l y z i n g  o p i n i o n s  
a n a l y z i n g  concept s
i d e n t i f y i n g  and a n a l y z i n g  g e n e r a l i z a t i o n s  
i d e n t i f y i n g  message conveyed by t he  p i c t u r e  and 
words o f  a c a r t o o n  
i n t e r p r e t i n g  p o l i t i c a l  c a r t o o n s
i d e n t i f y i n g  d i f f e r e n c e s  between c onve y i ng  f a c t s  
and p e r s u a d i n g  o t h e r s  to a c c e p t  o n e ' s  v i ew  
i d e n t i f y i n g  cause and e f f e c t  
i d e n t i f y i n g  s i m i l a r i t i e s  and d i f f e r e n c e s
N o t e : 9315 i n t e r r a t e r  agr eement  f o r  s e l e c t i o n  of  s k i l l s .
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a g r e e me n t  f o r  t he  t a s k  of  c o n s o l i d a t i n g  t he t h r e e  s e r i e s  
l i s t s  was 100%.
Assessment  o f  RCI G u i d e l i n e s  in T e a c h e r s 1 Manual s
T h i s  s e c t i o n  r e p o r t s  t he  r e s u l t s  o f  the  c o n t e n t  
a n a l y s i s  o f  RCI g u i d e l i n e s  in s o c i a l  s t u d i e s  t e a c h e r s '  
manua l s .  The purpose o f  t he  c o n t e n t  a n a l y s i s  was to assess  
RCI g u i d e l i n e s .  The f i n d i n g s  of  t h i s  r e s e a r c h  are  
r e p o r t e d  in n u me r i c a l  f r e q u e n c y  and p e r c e n t a g e  f o r  
c od i ng  o f  compr e hens i on  s k i l l s  as be i ng  e i t h e r  SOME 
INSTRUCTION,  NON- INSTRUCTI  ON, or  INDETERMINATE by s e r i e s ,  
gr ade l e v e l ,  and t o t a l .  A d d i t i o n a l l y ,  a l l  p o s i t i v e  codes  
( i . e . ,  SOME INSTRUCTION)  were  a n a l y z e d  f u r t h e r  a c c o r d i n g  to  
the  cod i ng  system (see Appendi x  A).  The f i n d i n g s  o f  t hese  
a n a l y s e s  ar e  r e p o r t e d  by s e r i e s ,  grade l e v e l s ,  and t o t a l .  
F u r t h e r  a n a l y s i s  of  t he  p r i o r  knowl edge and the e x p l a n a t i o n  
e l e m e n t s  ( i . e . ,  a c t i v a t i n g  p r i o r  k no wl e d g e ,  l i n k i n g  p r i o r  
k nowl edge  to new c o n c e p t s ,  t e l l i n g  whi ch s k i l l  was be i ng  
t a u g h t ,  e x p l a i n i n g  why t he s k i l l  was i m p o r t a n t  and how t he  
s k i l l  c ou l d  be used i n t he  f u t u r e )  was u n d e r t a k e n  and the  
f i n d i n g s  r e p o r t e d  i n  T a b l e  18.
Codi ng by S e r i e s
T a b l e s  5- 7  d i s c l o s e  t he  r e s u l t s  of  t he  study a c c o r d i n g  
t o  s e r i e s .  Dat a  and exampl es  ar e  p r e s e n t e d  f o r  each s e r i e s  
i n  t he  f o l l o w i n g  d i s c u s s i o n s .
The Ginn s e r i e s  Pe op l e  and T h e i r  H e r i t a g e  had a t o t a l  
o f  592 compr e he ns i on  s k i l l  g u i d e l i n e s  r e f e r e n c e d  f o r  t he
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f i r s t ,  t h i r d ,  and f i f t h  gr ade manua l s .  E l even of  the  
f o u r t e e n  s k i l l s  on t h e  m a s t e r  l i s t  w e r e  f o u n d  i n  t h e  Gi nn  
S e r i e s .  T a b l e  5 p r e s e n t s  the r e s u l t s  of  the  t a b u l a t i o n .
NON-1NSTRUCTI  ON was coded f o r  55% of  the g u i d e l i n e s  
r e f e r e n c e d ;  SOME INSTRUCTION was coded f o r  38% of  the  
gu i d e l i  nes.  L e a r n i n g  how to draw i n f e r e n c e s  f r om f a c t s , to  
h y p o t h e s i  ze ,  and to make p r e d i c t i o n s  ( h e r e a f t e r ,  a l l  
r e f e r e n c e s  to i n d i v i d u a l  s k i l l s  w i l l  be u n d e r l i n e d  to  
enhance r e a d a b i l i t y )  and 1e a r n i  ng to read f o r  main i dea  and 
s p e c i f i c  i n f o r m a t i  on appe a r ed  to be t he two main s k i l l s  
s t r e s s e d  s i n c e  57% o f  a l l  g u i d e l i n e s  noted d e a l t  w i t h  these  
a r e a s .  L i k e w i s e ,  more p o s i t i v e  codes were  e v i d e n t  f o r  
t hese  s k i l l s .  In f a c t ,  l e a r n i n g  to r ead f o r  main i deas and 
s p e c i f i c  i n f o r m a t i o n  encompassed 52% o f  t he  SOME INSTRUCTION 
codes.  T h i s  a r e a ,  a l ong w i t h  l e a r n i n g  to a n a l y z e ,  e v a l u a t e ,  
and i n t e r p r e t  i n f o r m a t i o n , r e c e i v e d  more p o s i t i v e  codes than  
n e g a t i v e  codes ( i . e . ,  NON- I NSTRUCTI ON) .
An exampl e  o f  c o n t e n t  coded as SOME INSTRUCTION in the  
Ginn S e r i e s  was "Have a s t u d e n t  r ead the  t i t l e .  Ask what  
t a x e s  means.  Remind s t u d e n t s  t h a t  t hey  t a l k e d  about  t h i s  
word when they  s t u d i e d  the s e c t i o n  about  c i t y  gover nment  in 
E a s t  Bend.  Have s t u d e n t s  r ead  t o  f i n d  ou t  some t h i n g s  c i t y  
gover nment  does to he l p  c i t i z e n s  of  a c i t y "  (Thomas,
B e a t t i e ,  T i e g s ,  & Adams,  1983 ,  pp.  7 0 - 7 1 ) .  A NON­
INSTRUCTION exampl e  was "Have t he  c h i l d r e n  compare t he  way
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TABLE 5
NUMERICAL FREQUENCY AND PERCENTAGES FOR TREATMENT OF
COMPREHENSION SKILLS IN THE GINN SERIES
S k i l l s  Some
I n s t r u c t i o n  
N. { %)
Non-  
I n s t r u c t i o n  
N. { %)
I n d e t e r -  
mi nat e  
N. ( %)
T o t a l  
R e f e r e nc e d  
N. ( % )
D i s t i n g u i s h i n g  f a c t  
and o p i n i o n 0 ( 0 ) 0 ( 0 ) 0 ( 0 ) 0 ( 0 )
I n t e r p r e t i n g  p o l i ­
t i c a l  c a r t o o n s 0 ( 0 ) 0 ( 0 ) 0 ( 0 ) 0 ( 0 )
L e a r n i n g  how to  
draw i n f e r e n c e s  
f rom f a c t s ,  to 
h y p o t h e s i z e ,  and 
to make p r e d i c ­
t i o n s 38 (6) 110 ( 19) 7 ( 1 ) 155 ( 2 6 )
T i m e / p l a c e / s  i ze 
r e l a t i o n s h i p s 0 ( 0 ) 13 ( 2 ) 3 ( <1) 16 ( 3)  a
L e a r n i n g  to read  
f o r  main i dea  
and s p e c i f i c  
i n f o r m a t i  on 120 ( 2 0 ) 51 ( 9 ) 11 ( 2 ) 182 ( 3 1 )
So l ve  probl ems 10 ( 2 ) 7 ( 1 ) 1 ( <1) 18 ( 3 )
L e a r n i n g  how to 
a n a l y z e ,  e v a l u ­
a t e ,  and i n t e r ­
p r e t  i n f o r m a t i o n 10 ( 2 ) 6 ( 1 ) 0 ( 0 ) 16 ( 3 )
Make j udgement s 2 ( <1) 5 ( 1 ) 0 ( 0 ) 7 ( 1 )
Compar i ng ,  c on­
t r a s t i n g ,  and 
c 1 a s s i f  y i n g 
i n f o r m a t i o n 15 ( 3 ) 60 ( 10) 13 ( 2 ) 88 ( 15 )
Answer q u e s t i o n s 28 ( 5 ) 35 ( 6 ) 3 ( 1 ) 66 ( 1 1 )
I d e n t i f y i n g  message 
conveyed by p i c ­
t u r e s  and words 
o f  c a r t o o n 0 ( 0 ) 0 ( 0 ) 0 ( 0 ) 0 ( 0 )
I d e n t i f y i n g  sequen­
t i a l  s t ages  or  
s t eps  in s i mpl e  
pr ocesses 2 ( <1) 8 ( 1) 1 ( < 1 ) 11 ( 2 ) a
C h a r a c t e r  t r a i t s 4 ( 1 ) 13 ( 2 ) 0 ( 0 ) 17 ( 3 )
I d e n t i f y i n g  cause  
and e f f e c t 0 ( 0 ) 18 ( 3) 2 ( <1 ) 20 ( 3 )
T o t a l  f o r  T r e a t ­
ment  Areas 229 ( 38 ) 326 ( 5 5 ) 41 ( 7 ) a 596 ( 1 0 0 ) a
a Due to t h e  c o n v e n t i o n  o f  r o u n d i n g ,  t h i s  t o t a l  does n o t  
equal  t he  sum of  s u b c a t e g o r i e s .
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o f  l i f e  o f  t h e  Mound B u i l d e r s  w i t h  t h a t  o f  t h e  N a t i v e  
Ame r i c a ns  o f  t he  n o r t h w e s t  c o a s t —  (Brown,  e t  a l . ,  1983,  
p.  3 1 ) .
T a b l e  6 p r e s e n t s  the dat a  c o l l e c t e d  f rom the  
M c G r a w - H i l l  program.  T h i s  t a b l e  i n d i c a t e d  t h a t  M c G r a w - H i l l  
had r e f e r e n c e d  646 s k i l l  g u i d e l i n e s .  Twe l v e  of  the f o u r t e e n  
s k i l l s  on t he  m a s t e r  l i s t  were found in the M c G r a w - H i l l  
s e r i e s  Our N a t i o n ,  Our W o r l d . The m a j o r i t y ,  75%, of  the  
g u i d e l i n e s  coded was NON- INSTRUCTION.  SOME INSTRUCTION was 
not ed f o r  22% o f  the g u i d e l i n e s .  L e a r n i n g  how to draw 
i n f e r e n c e s  f rom f a c t s , t o  h y p o t h e s i z e ,  and to make 
p r e d i  c t i  ons was an a r e a  coded f o r  24% o f  t h e  t o t a l  
g u i d e l i n e s  w i t h  on l y  2% p o s i t i v e  codes.  On t he o t h e r  
hand,  l e a r n i n g  to r ead  f o r  main i d e a  and s p e c i f i c  
i n f o r m a t i  o n , whi ch was t he  most  c i t e d  s k i l l ,  w i t h  247 (38%)  
c i t a t i o n s ,  was coded p o s i t i v e l y  15% of  the t i m e .
An exampl e  o f  SOME INSTRUCTION f o r  t h i s  s e r i e s  was 
" S t ude nt s  w i l l  l e a r n  how ne i ghbor hoods  change.  Br i ng  in 
p i c t u r e s  of  y o u r s e l f  and show t he  s t u d e n t s  how you have 
changed.  I n t r o d u c i n g  q u e s t i o n s :  Have you changed? How?
Has y our  house changed? How? Has your  nei ghbor hood  
changed? How?" ( M a r t e l l i  & Graham,  1983 ,  p. 96 ) .  A t y p i c a l  
exampl e  o f  NON-INSTRUCTION c o n t e n t  was " L i s t  f o u r  ways in  
whi c h  t he  peopl e  o f  Dawson g e t  t h e i r  food" ( Speas,  e t  a l . ,  
1 98 3 ,  p.  2 0 3 ) .
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TABLE 6
NUMERICAL FREQUENCY AND PERCENTAGES FOR TREATMENT OF
COMPREHENSION SKILLS IN THE MCGRAW-HILL SERIES
S k i l l s  Some
I n s t r u c t i o n  
N. ( % )
Non-
I n s t r u c t i o n
N. ( %)
I n d e t e r -  
mi nat e  
N. ( %)
To t a l
R e f e r e n c e d
n . m
D i s t i n g u i s h i n g  f a c t  
and o p i n i o n 0 ( 0 ) 0 ( 0 ) 0 ( 0 ) 0 ( 0 )
I n t e r p r e t i  ng p o l i - 
t i c a l  c a r t o o n s 0 ( 0 ) 0 ( 0 ) 0 ( 0 ) 0 ( 0 )
L e a r n i n g  how to  
draw i n f e r e n c e s  
f rom f a c t s ,  to  
hypot hes i ze , and 
to make p r e d i c ­
t i o n s 15 ( 2 ) 141 ( 2 2 ) 2 ( < 1 ) 158 ( 24 )
T i m e / p l a c e / s i  ze 
r e l a t i o n s h i p s 1 ( <1) 7 ( 1) 0 ( 0 ) 8 ( 1)
L e a r n i n g  to read  
f o r  main i dea  
and s p e c i f i c  
i n f o r m a t i  on 96 ( 1 5 ) 151 ( 2 3 ) 0 ( 0 ) 247 ( 3 8 )
So l ve  problems 2 ( <1 ) 6 ( 1 ) 0 ( 0 ) 8 ( 1 )
L e a r n i n g  how to 
a n a l y z e ,  e v a l u ­
a t e ,  and i n t e r ­
p r e t  i n f o r m a t i o n 13 ( 2 ) 50 ( 8 ) 4 ( 1 ) 67 ( 1 0 ) a
Make j udgement s 2 ( <1) 21 ( 3 ) 0 ( 0 ) 23 ( 4 )  a
Compar i ng,  con­
t r a s t i n g ,  and 
cl  assi  fy i ng 
i n f o r m a t i  on 12 ( 2 ) 57 (9) 8 ( 1 ) 77 ( 12 )
Answer q u e s t i o n s 0 ( 0 ) 37 ( 6 ) 0 ( 0 ) 37 ( 6 )
I d e n t i f y i n g  message  
conveyed by p i c ­
t u r e s  and words 
o f  c a r t o o n 0 ( 0 ) 1 ( <1 ) 0 ( 0 ) 1 ( < 1 )
I d e n t i f y i n g  sequen­
t i a l  s t ages  or  
s t eps  in s i mpl e  
pr ocesses 3 ( <1) 2 ( <1) 0 ( 0 ) 5 ( l ) a
C h a r a c t e r  t r a i t s 0 ( 0 ) 1 ( <1) 0 ( 0 ) 1 ( <1)
I d e n t i f y i n g  cause  
and e f f e c t 1 ( <1 ) 13 ( 2 ) 0 ( 0 ) 14 ( 2 )
T o t a l  f o r  T r e a t ­
ment  Areas 145 ( 22 ) a 487 ( 75 ) 14 ( 2 ) a 646 ( 1 0 0 ) a
a Due t o  t h e  c o n v e n t i o n  o f  r o u n d i n g ,  t h i s  t o t a l  does n o t  
equal  the  sum of  s u b c a t e g o r i e s .
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T a b l e  7 p r e s e n t s  the r e s u l t s  of  the c o n t e n t  a n a l y s i s  of  
t h e  S c h o l a s t i c  S o c i a l  S t u d i e s  s e r i e s .  T h i s  t a b l e  i n d i c a t e d  
t h a t  a t o t a l  of  575 g u i d e l i n e s  were coded w i t h  a l l  s k i l l s  
on t h e  m a s t e r  l i s t  found i n t h i s  s e r i e s .  P o s i t i v e  codes  
r e p r e s e n t e d  47% o f  t he  g u i d e l i n e s  and n e g a t i v e  codes 
r e p r e s e n t e d  52%. Once a g a i n ,  t he  two most  p r e v a l e n t  s k i l l  
a r e a s  were 1e a r n i  ng how t o  draw i n f e r e n c e s  f rom f a c t s ,  to  
h y p o t h e s i z e ,  and to make p r e d i c t i o n s , and l e a r n i n g  t o  r ead  
f o r  main i dea and s p e c i f i c  i n f o r m a t i  on. Each a r ea  had 25% 
of  t he  g u i d e l i n e s  r e f e r e n c e d  f o r  a t o t a l  o f  50%.
An exampl e  of  some i n s t r u c t i o n  found in the  s t u d e n t ' s  
t e x t  was:
To p r e d i c t  means t o  t e l l  t h a t  s o m e t h i n g  i s  g o i n g  t o  
happen b e f o r e  i t  does.  Look a t  t he  p i c t u r e s .  The 
f i r s t  p i c t u r e  p o r t r a y s  a boy r i d i n g  a b i k e  headi ng  f o r  
a t r e e .  The second f r ame  shows t he boy on t he  b i k e  
l o o k i n g  back and wavi ng w h i l e  a p p r o a c h i n g  the t r e e .
Can you p r e d i c t  what  w i l l  happen? Suppose you s a i d ,  
" H e ' l l  bang i n t o  the  t r e e ! "  Peopl e  can p r e d i c t  f o r  two 
main r easons .  F i r s t ,  p e op l e  know what  has happened to  
them in t he  p a s t .  Second,  peop l e  can watch what  i s  
happeni ng r i g h t  now. E x p e r i e n c e  and o b s e r v a t i o n  l e t  
peopl e  p r e d i c t  what  w i l l  happen.
The g u i d e l i n e s  f o r  t e a c h e r s  s a i d  t o :
. . .  encour age  s t u d e n t s  to d i s c u s s  t h e i r  p r e d i c t i o n s  and 
why t hey  p r e d i c t e d  what  t hey  d i d .  Hel p s t u d e n t s  to  
d e c i d e  wh e t h e r  t he  reasons t hey  gave were based on 
e x p e r i e n c e ,  o b s e r v a t i o n  or  bot h .  To f u r t h e r  deve l op  
t h i s  c o n c e p t ,  you m i g h t  p r e s e n t  s t u d e n t s  w i t h  
a d d i t i o n a l  s i t u a t i o n s  ( K l e i n ,  1 983b,  pp.  2 2 8 - 2 2 9 ) .
The l es s on  ended w i t h  t he  s t u d e n t s  a p p l y i n g  the  s k i l l  to
s o c i a l  s t u d i e s  c o n t e n t .  The f o l l o w i n g  c o n t e n t  was coded
NON-INSTRUCTION.  "Why do you t h i n k  t he  I n d i a n s  woul d p r e f e r
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TABLE 7
NUMERICAL FREQUENCY AND PERCENTAGES FOR TREATMENT OF
COMPREHENSION SKILLS IN THE SCHOLASTIC SERIES
S k i l l s  Some
I n s t r u c t i  on
N. { %)
Non-
I n s t r u c t i o n
N. [ %)
I n d e t e r -  
mi nat e  
N. { %)
T o t a l  
R e f e r e n c e d  
N . ( % )
D i s t i n g u i s h i n g  f a c t  
and o p i n i o n 1 ( <1) 1 ( <1 ) 0 ( 0 ) 2 ( < 1 )
I n t e r p r e t i n g  p o l i ­
t i c a l  c a r t o o n s 1 ( <1) 2 ( <1 ) 0 ( 0 ) 3 ( l ) a
L e a r n i n g  how to 
draw i n f e r e n c e s  
f rom f a c t s ,  to  
h y p o t h e s i z e ,  and 
t o  make p r e d i c ­
t i o n s 56 ( 10 ) 88 ( 15 ) 2 ( < 1 ) 146 ( 2 5 )
T i m e / p l a c e / s i  ze 
r e l a t i o n s h i  ps 9 (2) 6 ( 1 ) 0 ( 0 ) 15 ( 3 )
L e a r n i n g  to r ead  
f o r  main i dea  
and s p e c i f i c  
i n f o r m a t i  on 73 ( 13) 68 ( 12 ) 4 ( 1 ) 145 ( 25 ) a
Sol ve  probl ems 3 ( 1 ) 0 ( 0 ) 0 ( 0 ) 3 ( 1 )
L e a r n i n g  how to  
a n a l y z e ,  e v a l u ­
a t e ,  and i n t e r ­
p r e t  i n f o r m a t i o n 60 ( 10) 16 ( 3 ) 1 ( < 1 ) 77 ( 13 )
Make j udgement s 8 ( 1 ) 5 ( 1 ) 0 ( 0 ) 13 ( 2 )
Compar i ng,  con­
t r a s t i n g ,  and 
c 1 a s s i f  y i n g 
i n f o r m a t i  on 26 ( 5 ) 41 ( 7 ) 1 ( < 1 ) 68 ( 12 )
Answer q u e s t i o n s 7 ( 1 ) 48 ( 8 ) 0 ( 0 ) 55 ( 1 0 ) a
I d e n t i f y i n g  message  
conveyed by p i c ­
t u r e s  and words 
o f  c a r t o o n 3 ( 1 ) 0 ( 0 ) 0 ( 0 ) 3 ( 1 )
I d e n t i f y i n g  sequen­
t i a l  s t age s  or  
s t eps  in s i mpl e  
pr ocesses 7 ( 1 ) 3 ( 1 ) 0 ( 0 ) 10 ( 2 ) a
C h a r a c t e r  t r a i t s 5 ( 1 ) 8 ( 1 ) 0 ( 0 ) 13 ( 2 )
I d e n t i f y i n g  cause  
and e f f e c t 10 ( 2 ) 12 ( 2 ) 0 ( 0 ) 22 ( 4 )
T o t a l  f o r  T r e a t ­
ment  Areas 269 ( 4 7 ) a 298 (52 ) a 8 ( 1) 575 ( 100  ) a
a Due t o  t h e  c o n v e n t i o n  o f  r o u n d i n g ,  t h i s  t o t a l  does n o t  
equal  t he  sum o f  s u b c a t e g o r i e s .
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t he  Fr ench r a t h e r  than t he  Spani sh or  E n g l i s h  f o r  
ne i g h b o r s ? "  ( K l e i n ,  1 9 8 3 c ,  1 0 8 ) .
Codi ng by Grade L e v e ’
In a d d i t i o n  to a n a l y z i n g  the dat a  by s e r i e s ,  the  
r e s u l t s  o f  the  study were  r e v i e w e d  by grade l e v e l s .  The 
dat a  by gr ade  l e v e l  i s  r e p o r t e d  in T a b l e s  8 - 1 0 .
T a b l e  8 c o n f i r m s  t h a t  i n  the  f i r s t  grade ma nua l s ,  237 
e n c o u n t e r s  w i t h  compr ehens i on  s k i l l s  were r e f e r e n c e d  w i t h  
a p p r o x i m a t e l y  79% of  t he  g u i d e l i n e s  coded as SOME 
INSTRUCTION.  NON-1NSTRUCTI  ON was noted f o r  19% of  the  
g u i d e l i n e s .  Ten o f  t he  f o u r t e e n  s k i l l s  l i s t e d  on t he  
m a s t e r  l i s t  were found in t he  f i r s t  grade manual s .  The two  
s k i l l  a r e a s  s t r e s s e d  i n t h i s  grade were l e a r n i n g  how t o  draw 
i n f e r e n c e s  f rom f a c t s , to h y p o t h e s i  ze ,  and to make 
p r e d i c t i o n s  (27%) ,  and l e a r n i n g  t o  r ead f o r  main i dea and 
s p e c i f i c  i n f o r m a t i  on (35%) .  These compr i s ed  62% o f  a l l  
g u i d e l i n e s  coded.  In a l l  t en s k i l l  a r eas  found in t he  
f i r s t  gr ade ma nua l s ,  SOME INSTRUCTION was coded more o f t e n  
t han NON- INSTRUCTION.
T a b l e  9 r e v e a l s  t h a t  592 g u i d e l i n e s  were r e f e r e n c e d  in  
t he  t h i r d  grade manua l s .  P o s i t i v e  codi ng r e p r e s e n t e d  42% of  
the  g u i d e l i n e s  and NON- INSTRUCTION encompassed 53%. L i k e  
t he  f i r s t  gr ade r e s u l t s ,  t he  two s k i l l  a r eas  most  o f t e n  
e n c o u n t e r e d  were l e a r n i n g  how to draw i n f e r e n c e s  f rom f a c t s , 
t o  h y p o t h e s i  z e ,  and t o  make p r e d i c t i o n s , and l e a r n i n g  to  
r ead f o r  main i d e a  and s p e c i f i c  i n f o r m a t i o n .  The f o r m e r
TABLE 8
NUMERICAL FREQUENCY AND PERCENTAGES FOR TREATMENT OF 
COMPREHENSION SKILLS IN THE FIRST GRADE TEACHERS' 
MANUALS OF THREE SOCIAL STUDIES PROGRAMS
S k i l l s  Some
I n s t r u c t i o n  
N. m
Non- 
I n s t r u c t i  on 
N. (%)
I n d e t e r -  
mi na t e  
N. { % )
T o t a l  
Re f e r enced  
N. ( % )
D i s t i n g u i s h i n g  f a c t  
and o p i n i o n 0 ( 0 ) 0 ( 0 ) 0 ( 0 ) 0 (0)
I n t e r p r e t i n g  p o l i ­
t i c a l  c a r t o o n s 0 ( 0 ) 0 ( 0 ) 0 ( 0 ) 0 ( 0 )
L e a r n i n g  how t o  
draw i n f e r e n c e s  
f r om f a c t s ,  t o  
h y p o t h e s i z e ,  and 
t o  make p r e d i c ­
t i o n s 46 ( 19) 19 (8) 0 ( 0 ) 65 ( 27)
T i m e / p l a c e / s i z e  
r e l a t i  o n s h i p s 3 ( 1 ) 1 ( <1) 0 ( 0 ) 4 ( 2 ) a
L e a r n i n g  t o  r ead  
f o r  main i dea  
and s p e c i f i c  
i  n f o r m a t i  on 79 (33) 3 ( 1 ) 2 ( 1 ) 84 ( 35)
So l ve  p r ob l ems 7 (3) 1 (<1) 0 (0) 8 ( 3 )
L e a r n i n g  how t o  
a n a l y z e ,  e v a l u ­
a t e ,  and i n t e r ­
p r e t  i n f o r m a t i o n 25 ( 11) 1 (<1) 1 ( <1) 27 (11)
Make j ud ge men t s 4 (2) 1 (<1) 0 ( 0 ) 5 (2)
Compar i ng ,  c o n ­
t r a s t i n g ,  and 
c l a s s i  f y i  ng 
i n f o r m a t i o n 14 ( 6 ) 13 ( 5 ) 1 ( <1) 28 ( 1 2 ) a 
( 5 ) *Answer  q u e s t i o n s 7 (3) 6 ( 3 ) 0 ( 0) 13
I d e n t i f y i n g  message 
conveyed  by p i c ­
t u r e s  and words 
o f  c a r t o o n 0 (0 ) 0 ( 0 ) 0 ( 0 ) 0 (0)
I d e n t i f y i n g  sequen­
t i a l  s t a ge s  o r  
s t e p s  i n  s i mp l e  
p r o c e s s e s 1 (<1) 0 ( 0 ) 0 ( 0 ) 1 ( <1)
C h a r a c t e r  t r a i t s 2 ( 1 ) 0 ( 0) 0 ( 0 ) 2 ( 1 )
I d e n t i f y i n g  cause 
and e f f e c t 0 ( 0 ) 0 ( 0 ) 0 ( 0 ) 0 ( 0 )
T o t a l  f o r  T r e a t ­
ment  Areas 188 (79) 45 ( 1 9 ) a 4 ( 2 ) a 237 ( 1 0 0 ) a
aDue t o  t h e  c o n v e n t i o n  o f  r o u n d i n g ,  t h i s  t o t a l  does no t
equal  t he sum o f  s u b c a t e g o r i es .
TABLE 9
NUMERICAL FREQUENCY ANO PERCENTAGES FOR TREATMENT OF 
COMPREHENSION SKILLS IN THE THIRD GRADE TEACHERS’ 
MANUALS OF THREE SOCIAL STUDIES PROGRAMS
S k i l l s  Some
I n s t r u c t i  on 
N. (%)
Non- 
I n s t r u c t i o n  
N. U )
I n d e t e r -  
mi na t e  
N. m
T o t a l  
Re f e r en c ed  
N. (%)
D i s t i n g u i s h i n g  f a c t  
and o p i n i o n 0 ( 0 ) 0 ( 0 ) 0 ( 0 ) 0 ( 0 )
I n t e r p r e t i n g  p o l i ­
t i c a l  c a r t o o n s 0 ( 0 ) 0 ( 0 ) 0 (0) 0 (0 )
L e a r n i n g  how t o  
draw i n f e r e n c e s  
f r om f a c t s ,  t o  
h y p o t h e s i z e ,  and 
t o  make p r e d i c ­
t i o n s 40 ( 7 ) 110 ( 19 ) 6 (1 ) 156 ( 2 6 ) a
T i m e / p l a c e / s i z e  
r e l a t i  onsh i  ps 2 (<1) 1 ( <1) 0 ( 0 ) 3 ( l ) a
L e a r n i n g  t o  r ead 
f o r  main i de a  
and s p e c i f i c  
i  n f o r m a t i  on 113 (19 ) 81 ( 13 ) 4 (1) 198 (33)
So l ve  p rob l ems B (1) 8 ( 1) 1 (<1) 17 ( 3 ) a
L e a r n i n g  how t o  
a n a l y z e ,  e v a l u ­
a t e ,  and i n t e r ­
p r e t  i n f o r m a t i o n 33 ( 6 ) 14 ( 2 ) 4 (1) 51 ( 9 )
Make j ud ge men t s 4 (1) 4 ( 1 ) 0 ( 0 ) 8 ( l ) a
Compar i ng ,  c o n ­
t r a s t i n g ,  and 
c l a s s i  f y i n g  
1n f o r m a t i  on 18 (3) 43 ( 7 ) 10 (2) 71 (12)
Answer  q u e s t i o n s 24 ( 4 ) 48 ( 8 ) 3 ( 1 ) 75 (13)
I d e n t i f y i n g  message 
conveyed by p i c ­
t u r e s  and words 
o f  c a r t o o n 2 ( <1 ) 0 ( 0 ) 0 (0 ) 2 ( <1)
I d e n t i f y i n g  sequen­
t i a l  s t ages  or  
s t e p s  1n s i mp l e  
p r o c es s e s 6 ( 1 ) 4 ( 1 ) 0 ( 0 ) 10 ( 2 )
C h a r a c t e r  t r a i t s 0 ( 0 ) 0 ( 0 ) 0 (0 ) 0 ( 0 )
I d e n t i f y i n g  cause 
and e f f e c t 0 ( 0 ) 1 ( <1) 0 (0) 1 (<1)
T o t a l  f o r  T r e a t ­
ment  Areas 250 (42 ) 314 ( 5 3 ) a 28 ( 5 ) a 592 ( 100)
aDue t o  t h e  c o n v e n t i o n  o f  r o u n d i n g ,  t h i s  t o t a l  does n o t
equal  the sum o f  s u b c a t e g o r i es .
101
r e p r e s e n t e d  26% o f  a l l  g u i d e l i n e s  and t he l a t t e r  r e p r e s e n t e d  
33%. Once a g a i n ,  t he s e  two s k i l l  a r e a s  r e p r e s e n t e d  over  50% 
o f  the i n s t r u c t i o n a l  g u i d e l i n e s .  Ot h er  s k i l l s  r e c e i v i n g  
a t t e n t i o n  were a n s w e r i n g  q u e s t i o n s  (13%) and c o mp a r i n g ,  
c o n t r a s t i  ng,  and c 1 a s s i f  y i n g i n f o r m a t i  on (12%) .  More SOME 
INSTRUCTION t han NON-1NSTRUCTI  ON was g i ve n  f o r  f i v e  s k i l l  
a r e a s ,  t wo  o f  w h i c h  w e r e  t h e  s k i l l s  l e a r n i n g  t o  r e a d  f o r  
mai n i d ea s  and s p e c i f i c  i n f o r m a t i o n  and l e a r n i n g  how to  
a n a l y z e ,  eval  u a t e , and i n t e r p e t  i n f o r m a t i  on. Four  s k i l l s  
f ound in the  t h i r d  grade manual s  had more NON-1NSTRUCTI  ON 
r e f e r e n c e d  than SOME INSTRUCTION.  O v e r a l l ,  11 o f  the  14 
s k i l l s  a p p e a r i n g  on t h e  m a s t e r  l i s t  were found in t hese  
m a n u a l s .
F i n d i n g s  c o n c e r n i n g  the f i f t h  gr ade  manual s  a r e  shown 
i n  T a b l e  10.  The number o f  g u i d e l i n e s  coded was 988.  SOME 
INSTRUCTION was noted f o r  21% o f  t he  g u i d e l i n e s  w h i l e  76% 
were coded NON- INSTRUCTION.  The f i f t h  grade  manual s  
a p p e a r e d  t o  f o l l o w  t h e  t r e n d  s e t  i n  t h e  f i r s t  and t h i r d  
gr ade  manual s w i t h  more t han 50% o f  t he  g u i d e l i n e s  coded 
de vot ed  to l e a r n i n g  how to draw i n f e r e n c e s ,  to h y p o t h e s i z e ,  
and t o  make p r e d i c t i o n s ,  and l e a r n i n g  t o  r e a d  f o r  ma i n  i d e a  
and s p e c i f i c  i n f  o r m a t  i o n. The f o r m e r  s k i l l  r e p r e s e n t e d  24% 
o f  t he  g u i d e l i n e s  and t he  l a t t e r  s k i l l  30%. The s k i l l  
c o m p a r i n g ,  c o n t r a s t i n g ,  and c 1 a s s i f y  i n g i n f o r m a t i  on was
r e f e r e n c e d  f o r  14% o f  t he  g u i d e l i n e s .  U n l i k e  t he  p r e c e d i n g
TABLE 10
NUMERICAL FREQUENCY AND PERCENTAGES FOR TREATMENT OF 
COMPREHENSION SKILLS IN THE FIFTH GRADE TEACHERS' 
MANUALS OF THREE SOCIAL STUDIES PROGRAMS
S k i l l s  Some
I n s t r u c t i o n  
N. m
Non- 
I n s t r u c t i  on 
N. U )
I n d e t e r -  
mi na t e  
N. (%)
T o t a l  
Re f e r enc ed  
N. (%)
D i s t i n g u i s h i n g  f a c t  
and o p i n i o n 1 ( <1) 1 (<1) 0 ( 0 ) 2 (<1)
I n t e r p r e t i n g  p o l i ­
t i c a l  c a r t o o n s 1 (<1 i 2 (<1) 0 ( 0 ) 3 ( <1)
L e a r n i n g  how t o  
draw i n f e r e n c e s  
f r om f a c t s ,  t o  
h y p o t h e s i z e ,  and 
t o  make p r e d i c -  
t i  ons 23 ( 2 ) 210 ( 21 ) 5 ( 1 ) 238 (24)
T i m e / p l a c e / s i  ze 
r e l a t i  onsh i  ps 5 (1) 24 ( 2 ) 3 ( <1) 32 (3)
L e a r n i n g  t o  read 
f o r  main i dea  
and s p e c i f i c  
1n f o r m a t i  on 97 (10) 186 (19) 9 (1) 292 ( 30)
So l v e  p rob l ems 0 (0) 4 (<1) 0 ( 0 ) 4 (<1)
L e a r n i n g  how t o  
a n a l y z e ,  e v a l u ­
a t e ,  and i n t e r ­
p r e t  i n f o r m a t i o n 25 (3 ) 57 (6) 0 ( 0 ) 82 ( 8 ) a
Make j ud ge men t s 4 (<1) 26 (3) 0 ( 0) 30 (3)
Compar i ng ,  c o n ­
t r a s t i n g ,  and 
c 1 a s s 1 f  y i  n g 
i n f o r m a t i  on 21 ( 2 ) 102 (10) U  ( 1 ) 134 ( 14)  a
Answer  q u e s t i o n s 4 (<1) 66 ( 7 ) 0 ( 0 ) 70 ( 7 )
I d e n t i f y i n g  message 
conveyed  by p i c ­
t u r e s  and words 
o f  c a r t o o n 1 (<1) 1 (<1) 0 ( 0 ) 2 ( <1)
I d e n t i f y i n g  sequen­
t i a l  s t a ge s  o r  
s t e p s  i n  s i mp l e  
p r o c e s s e s 5 ( 1 ) 9 ( 1) 1 (<1) 15 ( 2 )
C h a r a c t e r  t r a i t s 7 ( 1 ) 22 ( 2 ) 0 ( 0 ) 29 ( 3 )
I d e n t i f y i n g  cause 
and e f f e c t 11 ( 1 ) 42 ( 4 ) 2 (<1) 55 ( 6 ) a
T o t a l  f o r  T r e a t ­
ment  Ar eas  ;205 ( 21 ) 752 ( 7 6 ) a 31 ( 3 ) 988 ( 1 0 0 ) a
aDue t o  t h e  c o n v e n t i o n  o f  r o u n d i n g ,  t h i s  t o t a l  does no t  equa l
t h e  sum o f  s u b c a t e g o r i e s .
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g r a d e s ,  none of  t he  s k i l l  a r ea s  had more p o s i t i v e  codes than  
n e g a t i v e  codes.  Readi  ng f o r  mai n i d e a  and s p e c i f i c  
i n f o r m a t i  on had t he most  p o s i t i v e  codes ( 9 7 ,  whi ch were 10% 
o f  a l l  the  g u i d e l i n e s  coded) .  S t i l l ,  in t h i r d  grade  
manua l s ,  the p o s i t i v e l y  coded i n s t a n c e s  o f  g u i d e l i n e s  f o r  
t h a t  s k i l l  r e p r e s e n t e d  19% of  the  t o t a l  g u i d e l i n e s  coded,  
and in the  f i r s t  grade  ma nua l s ,  t hey  r e p r e s e n t e d  33% o f  the  
t o t a l .  A l l  s k i l l s  on t he c r i t e r i o n  l i s t  were found a t  the  
f i f t h  grade l e v e l .
Summary f o r  C o n t e n t  A n a l y s i s
Ta b l e  11 p r e s e n t s  the o v e r a l l  r e s u l t s  of  t he  c o n t e n t  
a n a l y s i s  o f  RCI g u i d e l i n e s  in t h r e e  s o c i a l  s t u d i e s  programs.  
The da t a  i s  r e p o r t e d  f o r  p u b l i s h e r  by grade  l e v e l  and f o r  
grade l e v e l s  acr oss  s e r i e s .  T a b l e  11 r e v e a l e d  t h a t  a t o t a l  
of  1 , 817  g u i d e l i n e s  were  r e f e r e n c e d  w i t h  3% of  t hese  
g u i d e l i n e s  coded as INDETERMINATE.  NON-INSTRUCTION was the  
most  p r e v a l e n t  c a t e g o r y  coded w i t h  61%. SOME INSTRUCTION 
was e v i d e n t  f o r  35% o f  t he  r e f e r e n c e d  g u i d e l i n e s .  Each 
s e r i e s  had a p p r o x i m a t e l y  t he same number  o f  g u i d e l i n e s  
coded.  M c G r a w - H i l l  p r o v i d e d  t he most  g u i d e l i n e s  w i t h  646,  
whi ch r e p r e s e n t e d  36% o f  a l l  g u i d e l i n e s .  On t he o t h e r  hand,  
S c h o l a s t i c  had t he  l e a s t  number o f  g u i d e l i n e s  r e f e r e n c e d  
w i t h  575 ,  or  32%. However ,  t h e r e  was o n l y  a 4% d i f f e r e n c e  
i n  t he  number o f  s k i l l s  r e f e r e n c e d  bet ween s e r i e s .  The main  
d i f f e r e n c e  in number o f  g u i d e l i n e s  coded appear ed a t  the  
t h i r d  grade l e v e l .  M c G r a w - H i l l  had 247 g u i d e l i n e s
104
TABLE 11
SUMMARY OF RCI SKILL DEVELOPMENT AT THE FIRST, THIRD, 












No. No. (35) No. (%) No. (%)
Ginn
F i rs t 86 79 (92) 4 (5) 3 (3)
Th i rd 181 91 (50) 78 (43) 12 (7)
F i f th 329 59 (18) 244 (75) 26 (8)
Total for
Series 596 229 (38) 326 (55) 41 (7)
McGraw-Hi11
F i rs t 75 42 (56) 32 (43) 1 (1)
Th i rd 247 65 (26) 173 (70) 9 (4)
F i f th 324 38 (12) 282 (87) 4 (1)
Total for
Series 646 145 (22) 487 (75) 14 (2)
Scholastic
F i rs t 76 67 (88) 9 (12) 0 (0)
Th i rd 164 94 (57) 63 (38) 7 (4)
F i f th 335 108 (32) 226 (67) 1 ( 1)
Total fo r
Series 575 269 (47) 298 (52) 8 (1)
Three Series
Fi rs t 237 188 (79) 45 (19) 4 (2)
Third 592 250 (42) 314 (53) 28 (5)
F i f th 988 205 (21) 752 (76) 31 (3)
Total
Guidelines
Referenced 1817 643 (35) 1111 (61) 63 (3)
Note: Percentages in columns 2-4 are based upon the number of  
components referenced in column 1 fo r  each p a r t ic u la r  area.
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r e f e r e n c e d  compared to Gi nn' s  181 and S c h o l a s t i c ' s  164.  On 
t he  o t h e r  hand,  f i r s t  and f i f t h  grade  manual s  were s i m i l a r  
i n  the number o f  g u i d e l i n e s  r e f e r e n c e d .
More SOME INSTRUCTIONAL g u i d e l i n e s  than NON- 
INSTRUCTIONAL g u i d e l i n e s  were coded a t  the f i r s t  grade l e v e l  
f o r  a l l  s e r i e s .  NON-1NSTRUCTI  ON codi ng i n c r e a s e d  w i t h  grade  
l e v e l .  In the  f i r s t  grade  ma nua l s ,  79% o f  t he  g u i d e l i n e s  
r e f e r e n c e d  were f o r  SOME INSTRUCTION compared to 21% in the  
f i f t h  grade manua l s .  The da t a  i n d i c a t e d  t h a t  t he  p e r c e n t a g e  
o f  p o s i t i v e l y  coded g u i d e l i n e s  a t  a grade l e v e l  decr eased  by 
37 p e r c e n t a g e  p o i n t s  be t ween f i r s t  and t h i r d  grades and by 
21 p e r c e n t a g e  p o i n t s  between t h i r d  and f i f t h  g r a d e s .  
Assessment  o f  SOME INSTRUCTION
The p r e c e d i n g  p r e s e n t a t i o n  of  r e s u l t s  addr essed the  
asse s sme nt  o f  RCI g u i d e l i n e s  p r o v i d e d  in the t e a c h e r s '  
manual s .  A g u i d e l i n e  was c o n s i d e r e r d  any s t a t e m e n t  or  
s t a t e m e n t s  whi ch p r o v i d e d  s u g g e s t i o n s  f o r  t e a c h i n g  a 
compr ehens i on  s k i l l .  C o n s e q u e n t l y ,  a g u i d e l i n e  mi g h t  be a 
se nt enc e  or  an e n t i r e  page as opposed t o  a component  whi ch  
was a s e g m e n t  o f  a g u i d e l i n e .  A c o m p o n e n t  was d e f i n e d  as a 
s t a t e m e n t  whi ch p r o v i d e d  i deas  f o r  one o f  the  f o l l o w i n g  
e l e m e n t s :  a c t i v a t i n g  and l i n k i n g  p r i o r  knowl edge o f  a
c o n c e p t ;  e x p l a i n i n g  t he  i m p o r t a n c e  and use o f  a s k i l l ;  
d e m o n s t r a t i n g  a n d / o r  mo d e l i n g  o f  a s k i l l ;  f a c i l i t a t i n g  
gui ded  p r a c t i c e ;  and p r o v i d i n g  o p p o r t u n i t i e s  f o r  p r a c t i c i n g
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or  a p p l y i n g  a s k i l l .  T h e r e f o r e ,  a g u i d e l i n e  c ou l d  have 
c o n s i s t e d  of  one to f i v e  i n s t r u c t i o n a l  component s .  As 
d e s c r i b e d  i n C h a p t e r  2 ,  a g u i d e l i n e  whi ch i n v o l v e d  p r i o r  
k no wl e d g e ,  e x p l a n a t i o n ,  d e m o n s t r a t i o n ,  gu i ded p r a c t i c e  a l one  
or  in c o m b i n a t i o n  w i t h  p r a c t i c e / a p p l i c a t i o n  was c o n s i d e r e d  
as p r o v i d i n g  SOME INSTRUCTION.  A g u i d e l i n e  whi ch i n v o l v e d  
o n l y  p r a c t i c e / a p p l i c a t i o n  was c o n s i d e r e d  NON- INSTRUCTI ON.
T h i s  s e c t i o n  a p p r a i s e s  t he  n a t u r e  o f  i n s t r u c t i o n a l  
g u i d e l i n e s  t hr ough a n a l y s i s  of  t he  i n s t r u c t i o n a l  components  
u t i l i z e d .  A l l  p o s i t i v e  codes were  a n a l y z e d  a c c o r d i n g  to the  
cod i ng  system de v e l op e d  f o r  t h i s  s t udy (see Appendi x  A f o r  
document ) .  Each p o s i t i v e  code was a n a l y z e d  by the  
components to a s c e r t a i n  t he  pr e sence  o f  p r i o r  k nowl e dge ,  
e x p l a n a t i o n ,  m o d e l i n g / d e m o n s t r a t i o n ,  gui ded p r a c t i c e ,  and 
p r a c t i c e / a p p l i c a t i o n  i n  o r d e r  to assess t he  n a t u r e  of  
i n s t r u c t i o n .  The n u m e r i c a l  f r e q u e n c y  and p e r c e n t a g e s  f o r  
t r e a t m e n t  of  components of  SOME INSTRUCTION ar e  r e p o r t e d  by 
s e r i e s  ( T a b l e s  1 2 - 1 4 ) ,  grade l e v e l s  ( T a b l e s  1 5 - 1 7 ) ,  and 
t o t a l  ( T a b l e  19) .  C o n s i d e r a t i o n  was a l s o  g i ve n  to the  
e l e m e n t s  whi ch c o mp r i s e d  t he  components o f  p r i o r  knowl edge  
and e x p l a n a t i o n .  These components were a n a l y z e d  by t h e i r  
e l e m e n t s  and t he  r e s u l t s  r e p o r t e d  i n  T a b l e  18.  In a d d i t i o n ,  
e xampl es  o f  s t a t e m e n t s  r e p r e s e n t i n g  the f i v e  components a r e  
p r o v i d e d .  Th i s  s e c t i o n  c onc l ude s  w i t h  t he  d i s c u s s i o n  o f  
summary r e s u l t s  p r e s e n t e d  in T a b l e  19.
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P o s i t v e  Codi ng by S e r i e s . T a b l e  12 r e p o r t s  the dat a  
c o l l e c t e d  f o r  components o f  SOME INSTRUCTION f o r  t he  Ginn  
s e r i e s .  Th i s  t a b l e  shows t h a t  Gi nn' s  229 g u i d e l i n e s ,  whi ch  
were p r e v i o u s l y  coded p o s i t i v e l y  ( t h e y  i n v o l v e  SOME 
INSTRUCTION) wer e  f ound to c o n t a i n  a t o t a l  of  494 
i n s t r u c t i o n a l  component s .  The component  p r a c t i c e /  
a p p l i c a t i o n  was coded f o r  33% of  t he  component s ,  p r i o r  
knowl edge  f o r  27%, e x p l a n a t i o n  f o r  24%, gu i ded p r a c t i c e  f o r  
15%, and m o d e l i n g / d e m o n s t r a t i o n  f o r  l e s s  than 1%. Ginn 
p r e s e n t e d  11 of  t he  14 s k i l l s  l i s t e d  on t he  m a s t e r  l i s t  (see  
T a b l e  5 ) ,  and 82% o f  t he  11 s k i l l s  had SOME INSTRUCTION 
p r o v i d e d .  Thus,  t he  s k i l l s  r e co gn i  z i  ng t i m e / p l a c e / s i z e  
r e l a t i  onshi  ps and i d e n t i f y i n g  cause and e f f e c t  were  found in
t he  s e r i e s ,  but  no i n s t r u c t i o n  was g i ven  f o r  t hes e  s k i l l s .
Exampl es o f  g u i d e l i n e s  r e p r e s e n t i n g  t he  d i f f e r e n t
components found i n t h e  Ginn s e r i e s  f o l l o w s .
P r i o r  knowl edge .
Ask t he c h i l d r e n  to r e c a l l  t he  par ks  and p i c n i c  ar eas  
th e y  have v i s i t e d .  I n  what  c o n d i t i o n  d i d  th e y  f i n d
t hes e  p l a c e s  when th e y  were t h e r e ?  Were they  c l e a n  and
b e a u t i f u l ?  Or wer e  t he y  l i t t e r e d  w i t h  b o t t l e s ,  cans,  
and paper? Were t r a s h  cans handy? Had they  been used?
Ask who i s  r e s p o n s i b l e  f o r  k e e p i ng  par ks  and p i c n i c
a r e a s  c l e a n .  P o i n t  out  t h a t  t oda y ' s  s t o r y  i s  about  a 
b e a u t i f u l  beach.  ( F i n l e y ,  e t  al  . , 1983 , p.  47)
E x p l a n a t i  o n .
Have t he  s t u d e n t s  r ead pages 2 8 2 - 2 8 7  t o  f i n d  out  about  
t he  South as a c e n t e r  f o r  the  space i d u s t r y  and about  
t h e  g e o g r a p h y  o f  t h e  S o u t h  and t o  l e a r n  t h e  m e a n i n g s  o f  
t e r ms  such as l e v e e ,  r e s e r v o i r ,  mouth o f  a r i v e r ,  g u l f ,  
e r o s i o n ,  and c o n s e r v e .  ( Brown,  e t  a l . , 1983 , p.  283)
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TABLE 12
FREQUENCY AND PERCENTAGES FOR TREATMENT OF 
SOME INSTRUCTION COMPONENTS IN THE GINN SERIES
S k i l l s P r i o r  
Know!edge 
N. (%)
E x p l a ­




Gui  ded 
P r a c t i  ce
n . m
P r a c t i c e  
A p p l i  c a t i  on 
N. ( »)
L e a r n i n g  how to 
draw i n f e r e n c e s  
f r om f a c t s ,  t o  
h y p o t h e s i z e ,  and 
t o  make p r e d i c ­
t i o n s 34 ( 7 ) 1 (<1) 0 ( 0 ) 25 ( 5 ) 14 ( 3 )
L e a r n i n g  t o  r ead 
f o r  main i dea  
and s p e c i f i c  
i  n f o r m a t i  on 61 (12) 84 (17) 0 (0) 27 (5) 91 (18)
So l ve  p rob l ems 7 (1 ) 3 ( 1) 1 (<1) 5 ( 1 ) 7 (1)
L e a r n i n g  how to 
a n a l y z e ,  e v a l u ­
a t e ,  and i n t e r ­
p r e t  i n f o r m a t i o n 10 ( 2 ) 0 ( 0 ) 0 ( 0) 6 ( 1 ) 5 (1)
Make j udgemen t s 1 (<1) 0 ( 0) 0 (0) 0 ( 0 ) 1 (<1)
Compar i ng ,  c on ­
t r a s t i n g ,  and 
c l a s s i f y i n g  
i  n f o r m a t i  on 11 ( 2 ) 1 (<1) 0 ( 0 ) 9 (2) 11 ( 2 )
Answer  q u e s t i o n s 6 ( 1 ) 30 ( 6 ) 0 ( 0 ) 0 ( 0 ) 31 (6)
I d e n t i f y i n g  sequen­
t i a l  s t a ge s  or  
s t e p s  i n  s i mp l e  
p r o c e s s e s 0 ( 0 ) 0 ( 0 ) 0 (0) 2 ( <1) 2 ( <1)
C h a r a c t e r  t r a i t s 2 (<1) 2 (<1) 0 (0) 2 ( <1) 2 (<1)
T o t a l  f o r  T r e a t ­
ment  Areas 132 ( 2 7 ) a 121 (24) 1 (<1) 76 ( 1 5 ) a 164 ( 3 3 ) 3
T o t a l  components  
r e f e r e n c e d 494 ( 1 0 0 ) a
aDue t o  t he  c o n v e n t i o n  o f  r o u n d i n g ,  t h i s  t o t a l  does n o t  equal  t h e  sum o f  
s u b c a t e g o r i e s .
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M o d e l i n g / d e m o n s t r a t i o n .  T h i s  exampl e  e x p e c t s  the t e a c h e r
t o  i n f e r  t h a t  t he  s k i l l  i s  to be d e mo n s t r a t e d .
Du r i n g  a d i s c u s s i o n  of  t h i s  p r o b l e m,  he l p  s t u d e n t s  
u n de r s t a nd  how t o  a t t a c k  a pr ob l e m.  1. S t a t e  the  
pr ob l em as a q u e s t i o n .  2. Make a l i s t  o f  p o s s i b l e  
a nswer s .  3.  Dec i de  what  i s  t he  b e s t  answer .  4.  Ask
i f  i t  w i l l  re a l l y  s o l v e  the pr ob l em.  (Thomas,  e t  a l . ,
1 9 83 ,  p.  12)
Gui ded p r a c t i c e .
Use r o l e  p l a y i n g  to i n t r o d u c e  t h i s  l e s s o n .  For  
e x a mp l e ,  have one c h i l d  drop a p e n c i l .  Anot her  c h i l d
p i c k s  i t  up,  puts  i t  i n a p o c k e t ,  and wa l ks  on. Nex t ,
have a g i r l  drop a c o i n .  A boy,  w a l k i n g  behi nd her ,  
p i c k s  i t  up and r e t u r n s  i t  to the g i r l .  Have the  
c h i l d r e n  d i s c u s s  what  th e y  saw.  Have t he c l a s s  read  
t he  s t o r y  a l ou d .  S t a t e  t h a t  t h e r e  are  a t  l e a s t  two 
p o s s i b l e  ways of  h a n d l i n g  t he  s i t u a t i o n .  Ask how Mary  
s o l v e d  t h e  p r o b l e m .  How d i d  t h e  p e r s o n  who f o u n d  t h e  
p e n c i l  s o l v e  t he  pr ob l e m.  Hel p t he  c l a s s  t o  e v a l u a t e  
and d e t e r m i n e  t h e  c o r r e c t  s o l u t i o n .  ( F i n l e y ,  e t  a l . ,  
1983 ,  p.  16)
P r a c t i c e / a p p l i c a t i o n .  G u i d e l i n e s  suggest  t he  t e a c h e r  l ead
t he s t u d e n t s  i n  a d i s c u s s i o n  about  maki ng d e c i s i o n s .
Have they  s omet i mes  found i t  d i f f i c u l t  to make a 
d e c i s i o n ?  Why? How can a p e r s o n  be s u r e  o f  m a k i n g  t h e  
r i g h t  c ho i c e s ?  Have s t u d e n t s  t e l l  why Lee s u r r e n d e r e d .  
( Brown,  e t  al  . , 1983 , p.  173)
T a b l e  13 p r e s e n t s  t he  dat a  c o l l e c t e d  c o nc e r n i n g  
components o f  SOME INSTRUCTION f o r  t he  M c G r a w - H i l l  pr ogram.  
T h i s  t a b l e  r e v e a l e d  t h a t  M c G r a w - H i l l  had a t o t a l  o f  296 
components r e f e r e n c e d .  The component  noted most  o f t e n  was 
p r a c t i c e / a p p l i c a t i o n  w i t h  48% o f  t he  r e f e r e n c e s .  P r i o r  
k nowl edge  was coded 42% of  t he  t i m e ,  e x p l a n a t i o n  6%, gui ded  
p r a c t i c e  3%, and m o d e l i n g /  d e m o n s t r a t i o n  not  found.  
Components o f  SOME INSTRUCTION were found f o r  9% o f  t he  12
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TABLE 13
FREQUENCY AND PERCENTAGES FOR TREATMENT OF 
SOME INSTRUCTION COMPONENTS IN THE MCGRAW-HILL SERIES
S k i l l s P r i  or  
Knowl edge 
N. (%)
E x p l a -  





P r a c t l c e  
N. [%)
P r a c t i  ce 
A p p l i c a t i  on 
N. m
L e a r n i n g  how t o  
draw i n f e r e n c e s  
f r om f a c t s ,  t o  
h y p o t h e s i z e ,  and 
t o  make p r e d i c ­
t i o n s 15 ( 5 ) 1 (<1) 0 ( 0 ) 0 ( 0) 15 ( 5 )
T i m e / p l a c e / s i  ze 
r e l a t i o n s h i  ps 1 ( <1) 0 ( 0 ) 0 (0) 0 ( 0 ) 1 (<1)
L e a r n i n g  t o  read 
f o r  main i dea  
and s p e c i f i c  
i  n f o r m a t i  on 89 (30) 13 ( 4 ) 0 ( 0 ) 1 ( <1) 96 (32)
So l v e  p rob l ems 2 (1) 0 ( 0 ) 0 ( 0 ) 0 ( 0 ) 2 ( 2 )
L e a r n i n g  how t o  
a n a l y z e ,  e v a l u ­
a t e ,  and i n t e r ­
p r e t  i n f o r m a t i o n 7 (2) 0 ( 0 ) 0 ( 0 ) 6 ( 2) 11 ( 4 )
Make j udgemen t s 2 (1) 0 ( 0 ) 0 ( 0 ) 0 ( 0 ) 2 ( 1 )
Compar i ng ,  c o n ­
t r a s t i n g ,  and 
c 1 a s s i  f  y i  n g 
1n f o r m a t i o n 7 (2) 4 ( 1 ) 0 ( 0 ) 1 (<1) 12 ( 4 )
I d e n t i f y i n g  sequen­
t i a l  s t ages  or  
s t e p s  i n  s i mp l e  
p r o c e s s e s 1 ( <1) 1 ( < 1) 0 ( 0 ) 1 (<1) 3 ( 1 )
I d e n t i f y i n g  cause 
and e f f e c t 1 ( <1) 0 ( 0 ) 0 ( 0 ) 0 ( 0 ) 1 ( < 1)
T o t a l  f o r  T r e a t ­
ment  Areas 125 ( 4 2 ) a 19 ( 6 ) a 0 ( 0 ) 9 (3 ) a 143 (48 ) a
T o t a l  components  
r e f e r e n c e d 296 ( 100 ) a
aDue t o  t h e  c o n v e n t i o n  o f  r o u n d i n g ,  t h i s  t o t a l  does n o t  equal  t h e  sum o f  
s u b c a t e g o r i e s .
Ill
s k i l l s  r e f e r e n c e d  in t he  manual s .  The t h r e e  s k i l l s  found in
the  s e r i e s  whi ch l a c k e d  components o f  SOME INSTRUCTION wer e
i d e n t i  f y i  ng c h a r a c t e r  t r a i t s , i d e n t i f y i n g  message conveyed
by p i c t u r e s  and words o f  â  c a r t o o n , and a n s we r i n g  q u e s t i  ons .
S t u d e n t s  were  r e q u i r e d  to appl y  t hese  s k i l l s  w i t h o u t  b e n e f i t
o f  i n s t r u c t i o n .  Exampl es of  t he  components found in t h i s
s e r i e s  f o l l o w .
P r i o r  knowl edge .
Have t he  s t u d e n t s  l ook a t  t h e i r  c l a s s m a t e s  and then  
d i s c u s s  how peop l e  a r e  d i f f e r e n t  f rom each o t h e r .  L i k e  
p e o p l e ,  p a r t s  o f  a c o u n t r y  a r e  d i f f e r e n t  f rom each 
o t h e r .  The U n i t e d  S t a t e s ,  where we l i v e ,  has d i f f e r e n t  
k i nd s  o f  l a n d .  Where have you gone on y our  v a c a t i o n s ?  
Wha t  d i d  you see? Wha t  d i d  you do? { M a r t  e 1 1 i &
Graham,  1 9 83 ,  p.  104)
E x p l a n a t i o n .
B e f o r e  t he  s t u d e n t s  begi n  to r e a d ,  you mi g h t  ask:  What
must  Mexi co p r o v i d e  f o r  i t s  gr owi ng p o p u l a t i o n ?  What  
k i n d s  of  goods,  s e r v i c e s ,  and j o bs  do you t h i n k  they  
w i l l  need? L e t ' s  r ead t oda y ' s  l e s son  to f i n d  ou t  what  
M e x i c o  has t h a t  w i l l  h e l p  i t  s o l v e  some o f  t h e  
pr o b l e ms .  ( S p e a s ,  e t  al  . , 1983 , p.  226 )
Gui ded p r a c t i c e .
The d i f f e r e n c e s  bet ween H a m i l t o n  and J e f f e r s o n  s e t  the  
s t a ge  f o r  t he  Ame r i c a n  system o f  p o l i t i c a l  p a r t i e s .  As 
you r ead pp. 1 6 6 - 1 7 0 ,  p o i n t  out  t hese  d i f f e r e n c e s .  You 
m i g h t  l i s t  them in col umns on t he c h a l k b o a r d .  S t r e s s  
t h a t  the  d i f f e r e n c e s  s t r e n g t h e n e d  the n a t i o n  r a t h e r  
t han weakeni ng i t .  Encourage s t u d e n t s  to d i sc uss  t he  
ways in whi ch d i f f e r e n c e s  of  o p i n i o n  can produce  
p o s i t i v e  r e s u l t s .  ( V u i c i c h ,  e t  al  . , 1983 ,  p.  166)
P r a c t i c e / a p p l i c a t i o n .  Guided p r a c t i c e  was f o l l o w e d  by:
What  a r e  t he  powers o f  t he  l e g i s l a t i v e  branch o f  t he  
f e d e r a l  gover nment ? What  are  t he powers of  the  
e x e c u t i v e  branch? What  ar e  the  powers o f  t he  j u d i c i a l  
branch? ( V u i c i c h ,  e t  al  . , 1983 , p.  161)
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T a b l e  14 r e p o r t s  t he  da t a  p e r t a i n i n g  to S c h o l a s t i c ' s
s e r i e s .  The f i n d i n g s  i n T a ' i e  14 i n d i c a t e ^  t h a t  t h i s  s e r i e s
had a t o t a l  o f  494  c o m p o n e n t s  c o n t a i n e d  i n  269 SOME
INSTRUCTIONAL g u i d e l i n e s .  Gui ded p r a c t i c e  was r e f e r e n c e d
f o r  42% o f  the component s ,  p r i o r  knowl edge 29%, p r a c t i c e /
a p p l i c a t i o n  26%, e x p l a n a t i o n  4%, and m o d e l i n g / d e m o n s t r a t i o n
l e s s  t h a n  1%. Some f o r m  o f  i n s t r u c t i o n  was f o u n d  f o r  a l l
s k i l l s  on t he  m a s t e r  l i s t .  Exampl es f o r  components found in
t he  S c h o l a s t i c  s e r i e s  f o l l o w .
P r i o r  knowl edge .
Ask,  "Can you do t h i n g s  t h i s  y e a r  t h a t  you c o u l d n ' t  do 
when you wer e  a f i r s t  g r a de r ?"  Have s t u d e n t s  d i scuss  
changes t h a t  have o c c u r r e d  in t h e i r  s i z e ,  s t r e n g t h ,  and 
a b i l i t i e s  in t he l a s t  few y e a r s .  How can they  t e l l ?  
Emphasi ze  t h a t  c o m m u n i t i e s  a l s o  undergo s i m i l a r  
c h a n g e s ,  and t h a t  we know a b o u t  a c o m m u n i t y ' s  p a s t  i n  
many o f  the  same ways.  ( K l e i n ,  1983b,  p.  1 9 6 - 1 9 7 )
E x p l a n a t i o n .
P r e t e a c h  t he phr ase  s o l v e  pr ob l e ms .  You mi g h t  open the  
d i s c u s s i o n  by s a y i n g ,  "Here i s  a math pr ob l em.  The 
p r o b l e m  i s ,  How much i s  2 + 1? The sum o f  3 i s  t h e  
answer .  When you f i n d  t he  a ns we r ,  you have so l ve d  the  
pr ob l em. "  E x p l a i n  t h a t  a pr ob l em can be a q u e s t i o n  
about  a n y t h i n g  t h a t  needs to be answer ed or  so l v e d .
Hel p s t u d e n t s  to un d e r s t a n d  t h a t  t h e r e  i s  o f t e n  more 
t h a n  one way t o  s o l v e  a p r o b l e m .  S o m e t i m e s  one way i s  
b e t t e r  or  e a s i e r .  ( K l e i n ,  19 8 3 a ,  p.  34)
M o d e l i n g / D e m o n s t r a t i o n .
Begi n w i t h  a s h o r t  t a l k  on suppl y  and demand.
T e l l  s t u d e n t s  to i ma g i n e  t h a t  you have sandwi ches  to  
s e l l  them f o r  l u n c h ,  but  you have on l y  enough f o r  h a l f  
of  them.  You had i n t e n d e d  to s e l l  t he  sandwi ches f o r  
one d o l l a r  each,  but  s i n c e  more peopl e  want  them than  
can buy t hem,  y o u ' l l  r a i s e  the  p r i c e  to wh a t e v e r  peopl e  
w i l l  pay. Ask:  "Do you t h i n k  I w i l l  be a b l e  to s e l l
my sandwi ches?"  Lead s t u d e n t s  to conc l ude  t h a t  you 
w i l l  as l ong as t he  demand exceeds t he suppl y .
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TABLE 14
FREQUENCY AND PERCENTAGES FOR TREATMENT OF 
SOME INSTRUCTION COMPONENTS IN THE SCHOLASTIC SERIES
S k i l l s P r i o r  
Knowl edge 
N. ( 1)
E x p l a -  




Gui  ded 
P r a c t i c e  
n . m
P r a c t i c e  
A p p l i c a t i  on 
N. m
D i s t i n g u i s h i n g  f a c t  
and o p i n i o n 1 (<1) 0 ( 0 ) 0 (0) 1 ( <1) 0 ( 0 )
I n t e r p r e t i n g  p o l i ­
t i c a l  c a r t o o n s 0 { 0 ) 0 ( 0 ) 0 ( 0 ) 1 ( <1) 1 (<1)
L e a r n i n g  how t o  
draw i n f e r e n c e s  
f r om f a c t s ,  t o  
h y p o t h e s i z e ,  and 
t o  make p r e d i c ­
t i o n s 25 (5) 0 ( 0 ) 0 ( 0 ) 45 ( 9 ) 21 ( 4 )
T 1 m e / p l a c e / s i  ze 
r e l a t i o n s h i p s 5 ( 1 ) 0 ( 0 ) 0 ( 0 ) 7 ( 1 ) 5 (1 )
L e a r n i n g  t o  read 
f o r  main i dea  
and s p e c i f i c  
1n f o r m a t i o n 49 (10) 12 ( 2 ) 0 ( 0) 47 (10) 35 (7)
So l v e  p rob l ems 3 ( 1 ) 1 (<1) 0 ( 0) 3 ( 1 ) 2 (<1)
L e a r n i n g  how t o  
a n a l y z e ,  e v a l u ­
a t e ,  and i n t e r ­
p r e t  I n f o r m a t i o n 31 ( 6 ) 1 (<1) 1 (<1) 50 ( 10 ) 24 ( 5 )
Make j ud ge men t s 4 ( 1 ) 2 (<1) 0 (0) 5 ( 1) 6 ( 1 )
Compar i ng ,  c o n ­
t r a s t i n g ,  and 
c 1 a s s i  f  y i  n g 
1n f o r m a t i  on 8 (2) 0 ( 0 ) 0 ( 0 ) 24 ( 5 ) 15 ( 3 )
Answer  q u e s t i o n s 3 ( 1 ) 1 (<1) 0 (0) 5 ( 1 ) 2 (<1)
I d e n t i f y i n g  message 
conveyed  by p i c ­
t u r e s  and words  
o f  c a r t o o n 2 (<1) 0 ( 0 ) 0 (0) 3 ( 1 ) 0 (0)
I d e n t i f y i n g  sequen­
t i a l  s t ages  o r  
s t e p s  i n  s i mp l e  
p r o c es s e s 2 (<1) 0 ( 0 ) 0 ( 0 ) 6 ( 1 ) 4 ( 1 )
C h a r a c t e r  t r a i t s 0 ( 0 ) 1 (<1) 0 ( 0 ) 4 ( 1 ) 4 ( 1 )
I d e n t i f y i n g  cause 
and e f f e c t 8 (2) 0 ( 0 ) 0 ( 0 ) 5 ( 1 ) 9 ( 2 )
T o t a l  f o r  T r e a t ­
ment  Areas 141 ( 29) 18 (4 ) a 1 ( <1) 206 (42) 128 ( 2 6 ) a
T o t a l  components  
r e f e r e n c e d 494 { 1 0 0 ) a
aDue to  the c o n v en t io n  o f  r o u n d in g ,  t h i s  t o t a l  does not  equal  the sum of
subca tegor  i e s .
114
Now say,  "Suppose I have t w i c e  as many sandwi ches  
as t h e r e  a r e  s t u d e n t s .  I ' d  l i k e  to s e l l  them a l l ,  but  
I p r o b a b l y  c a n ' t  g e t  one d o l l a r  a sandwi ch and s t i l l  
s e l l  e v e r y t h i n g .  What  c ou l d  I do?" P o i n t  ou t  t h a t  
some sandwi ches w i l l  p r o b a b l y  be l e f t  o v e r .
W r i t e  on t he  c h a l k b o a r d :
Suppl y = number of  i t ems to s e l l .
Demand = number  o f  i t e m s  t h a t  p e o p l e  w a n t  t o  buy.
( K l e i n  1 9 8 3 c ,  p.  355)
Guided p r a c t i c e .
T e l l  t h e  c l a s s  t h a t  you w i l l  e x a m i n e  p a r t o f  t h e  
document  t o g e t h e r ,  pa r a gr a p h  by p a r a g r a p h ,  to i n t e r p r e t  
i t s  meani ng.
Then w r i t e  t he  f i r s t  pa r a gr aph  f rom t he book on 
t he  c h a l k b o a r d ,  l e a v i n g  ampl e space above each l i n e  to  
w r i t e  in d e f i n i t i o n s  f o r  d i f f i c u l t  words.
Ask s t u d e n t s  to i d e n t i f y  t he  words t h a t  are  
u n f a m i l i a r  or  u n c l e a r  in t he c o n t e x t  of  the pa r a gr ap h .  
C i r c l e  t he se  words on t he  c h a l k b o a r d .  Then ass i gn  each 
c i r c l e d  word to a d i f f e r e n t  s t u d e n t  f o r  d i c t i o n a r y  
r e s e a r c h .  The s t u d e n t  shoul d i d e n t i f y  the  d i c t i o n a r y  
d e f i n i t i o n  t h a t  b e s t  s u i t s  the  word in c o n t e x t .
As s t u d e n t s  f i n d  a d e f i n i t i o n ,  w r i t e  i t  above the  
c i r c l e d  word on the c h a l k b o a r d .  When a l l  the c i r c l e d  
words have been d e f i n e d ,  you a r e  ready f o r  t he  nex t  
s t e p .
Have a s t u d e n t  r ead the pa r agr aph  a l o u d ,  
s u b s t i t u t i n g  t he  d e f i n i t i o n s  f o r  the  words c i r c l e d .
Tr y  to i d e n t i f y  phr ases  t h a t  a r e  s t i l l  d i f f i c u l t ,  and 
a s s i s t  s t u d e n t s  w i t h  t h e s e .  ( K l e i n ,  1 9 83 c ,  p.  1 6 8 - 1 6 9 )
P r a c t i c e / a p p l i c a t  i o n .
Have s t u d e n t s  dr aw a t  l e a s t  one c r o p  gr own i n N o r t h  
C a r o l i n a  t h a t  i s  not  grown in Washi ngt on .  Have 
s t u d e n t s  d e s c r i b e  and c o n t r a s t  t he  l o c a t i o n  of  the  
mount a i ns  in Nor t h  C a r o l i n a  and Washi ngt on.  Ask:  "How
a r e  Washi ngt on and Nor t h  C a r o l i n a  s i m i l a r ? "  ( K l e i n ,  
1 983b,  p.  79)
P o s i t i v e  Codi ng f o r  Grade L e v e l . Ta b l e  15 p r e s e n t s  the  
f i n d i n g s  o f  t he  a n a l y s i s  f o r  components of  SOME INSTRUCTION 
i n  t h e  f i r s t  g r a d e  m a n u a l s .  A t o t a l  o f  365 c o m p o n e n t s  we r e
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TABLE 15
FREQUENCY AND PERCENTAGES FOR TREATMENT OF 
SOME INSTRUCTION COMPONENTS IN THE FIRST GRADE TEACHERS' 
MANUALS OF THREE SOCIAL STUDIES PROGRAMS
S k i l l s P r i o r  
Knowl edge 
N. (%)
E x p l a ­





P r a c t i c e  
N. {%)
P r a c t i c e  
A p p l i c a t i o n  
N. {%)
L e a r n i n g  how t o  
draw i n f e r e n c e s  
f r om f a c t s ,  t o  
h y p o t h e s i z e ,  and 
t o  make p r e d i c ­
t i o n s 38 (10) 0 ( 0 ) 0 ( 0 ) 36 ( 10 ) 11 ( 3 )
T l m e / p l a c e / s 1 z e  
r e l a t i  onsh i  ps 3 ( 1 ) 0 ( 0 ) 0 ( 0 ) 3 ( 1 ) 3 ( 1 )
L e a r n i n g  t o  r ead 
f o r  main i dea  
and s p e c i f i c  
1n f o r m a t i  on 69 (19) 5 (1) 0 (0) 45 ( 12 ) 34 ( 9 )
So l v e  p r ob l ems 7 ( 2 ) 1 (<1) 0 (0) 6 ( 2) 3 ( 1 )
L e a r n i n g  how t o  
a n a l y z e ,  e v a l u ­
a t e ,  and i n t e r ­
p r e t  i n f o r m a t i o n 23 (6) 0 (0) 0 ( 0 ) 17 (5) 11 ( 3 )
Make j ud ge men t s 1 ( <1) 1 (<1) 0 ( 0 ) 2 ( 1 ) 2 ( 1 )
Compar i ng ,  c o n ­
t r a s t i n g ,  and 
c 1 a s s i f  y i  n g 
1n f o r m a t i  on 11 ( 3 ) 0 ( 0 ) 0 ( 0 ) 7 (2) 9 (2)
Answer  q u e s t i o n s 3 ( 1 ) 1 (<1) 0 ( 0 ) 5 (1) 2 ( 1 )
I d e n t i f y i n g  sequen­
t i a l  s t a g e s  o r  
s t e p s  i n  s i mp l e  
p r o c e s s e s 1 ( <1) 0 ( 0 ) 0 ( 0 ) 1 ( <1) 0 ( 0 )
C h a r a c t e r  t r a i t s 1 (<1) 1 (<1) 0 (0) 2 (1) 0 ( 0 )
T o t a l  f o r  T r e a t ­
ment  Ar eas 157 ( 4 3 ) a 9 {2 ) a 0 ( 0 ) 124 (34 ) a 75 ( 21 )
T o t a l  components  
r e f e r e n c e d 365 ( 100)
aDue t o  t he  c o n v e n t i o n  o f  r o u n d i n g ,  t h i s  t o t a l  does n o t  equal  t he  sum o f  
s u b c a t e g o r i e s .
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r e f e r e n c e d .  P r i o r  knowl edge was used f o r  43% o f  the  
component s ,  gu i ded p r a c t i c e  f o r  34%, p r a c t i c e / a p p l i c a t i o n  
f o r  21%, e x p l a n a t i o n  f o r  2%. M o d e l i n g / d e m o n s t r a t i o n  was not  
r e f e r e n c e d .  SOME INSTRUCTION was coded f o r  a l l  t en s k i l l s  
e n c o u n t e r e d  in t he  f i r s t  grade manual s  (see T a b l e  8 ) .
The f i n d i n g s  f o r  t he  t h i r d  gr ade  manual s a r e  r e p o r t e d  
i n T a b l e  16.  Ther e  were  490 components r e f e r e n c e d .  The 
p r a c t i c e / a p p l i c a t i o n  component  was r e f e r e n c e d  36% o f  t he  
t i m e ,  p r i o r  knowl edge 29%, gu i ded  p r a c t i c e  19%, e x p l a n a t i o n  
16%, and m o d e l i n g /  d e m o n s t r a t i o n  l e s s  t han 1%.
The f i f t h  grade  manual  f i n d i n g s  ar e  r e p o r t e d  in T a b l e  
17.  The t a b l e  r e v e a l e d  t h a t  f i f t h  grade manual s had 429  
SOME INSTRUCTION components r e f e r e n c e d .  P r a c t i c e /  
a p p l i c a t i o n  account ed f o r  43% of  the component s ,  p r i o r  
knowl edge  f o r  23%, gu i ded  p r a c t i c e  f o r  17%, e x p l a n a t i o n  f o r  
17%, and m o d e l i n g / d e m o n s t r a t i o n  f o r  l e s s  t han 1%.
I n s t r u c t i o n  was found f o r  a l l  s k i l l s  e x c e p t  s o l v i n g  pr ob l ems  
( see T a b l e  10)  a t  t he  f i f t h  grade l e v e l ,  however ,  t h i s  s k i l l  
was t a u g h t  a t  p r e c e d i n g  grade  l e v e l s .
A c l o s e r  e x a m i n a t i o n  of  the  components p r i o r  knowl edge  
and e x p l a n a t i o n  l e d  to t he  f i n d i n g s  r e p o r t e d  in Ta b l e  18.
For  e x a mpl e ,  p r i o r  knowl edge  had two e l e m e n t s :  those whi ch  
were e l i c i t e d  and t hose  whi ch were l i n k e d  to new m a t e r i a l .  
The f o r m e r  component  i n v o l v e d  t he  t e a c h e r ' s  a c t i v a t i n g  the  
s t u d e n t s '  p r i o r  knowl edge o f  c oncept s  to be s t u d i e d ,  w h i l e  
the  l a t t e r  component  d e a l t  w i t h  t he  t e a c h e r  h e l p i n g  s t u d e n t s
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TABLE 16
FREQUENCY AND PERCENTAGES FOR TREATMENT OF 
SOME INSTRUCTION COMPONENTS IN THE THIRD GRADE TEACHERS' 
MANUALS OF THREE SOCIAL STUDIES PROGRAMS
S k i l l s P r i o r  
Knowl edge 
N. m
E x p l a -  




Gu i ded  
P r a c t i c e  
N. (%)
P r a c t i c e  
A p p l i  c a t i  on 
N. (%)
L e a r n i n g  how t o  
draw i n f e r e n c e s  
f r om f a c t s ,  t o  
h y p o t h e s i z e ,  and
t o  make p r e d i c ­
t i o n s 25 ( 5 ) 1 (<1) 0 ( 0 ) 21 ( 4 ) 22 ( 4 )
T i m e / p l a c e / s i  ze 
r e l a t i  onsh i  ps 0 ( 0 ) 0 ( 0 ) 0 ( 0 ) 2 ( <1) 0 ( 0 )
L e a r n i n g  t o  r ead 
f o r  main i dea  
and s p e c i f i c  
i n f o r m a t i  on 79 (16) 46 ( 9 ) 0 (0) 19 (4) 97 (20)
So l v e  p rob l ems 5 ( 1 ) 3 ( 1 ) 1 (<1) 2 (<1) 8 ( 2 )
L e a r n i n g  how to 
a n a l y z e ,  e v a l u ­
a t e ,  and i n t e r ­
p r e t  i n f o r m a t i o n 11 ( 2 ) 0 ( 0 ) 0 (0) 30 (6) 4 ( 1 )
Make j ud ge men t s 3 ( 1 ) 1 (<1) 0 (0) 1 (<1) 3 ( 1 )
Compar i ng ,  c o n ­
t r a s t i n g ,  and 
c l a s s i  f y i  ng 
1n f o r m a t i  on 9 (2) 1 (<1) 0 (0) 14 (3) 9 (2)
Answer  q u e s t i o n s 6 ( 1 ) 26 ( 5 ) 0 ( 0 ) 0 ( 0) 27 ( 6 )
I d e n t i f y i n g  message 
conveyed  by p i c ­
t u r e s  and words 
o f  c a r t o o n 2 ( <1) 0 ( 0 ) 0 ( 0 ) 2 (<1) 0 ( 0 )
I d e n t i f y i n g  sequen­
t i a l  s t a ge s  o r  
s t e p s  1n s i mp l e  
p r o c e s s e s 2 ( <1) 0 ( 0 ) 0 ( 0 ) 4 ( 1 ) 4 ( 1 )
T o t a l  f o r  T r e a t ­
ment  Areas 142 ( 2 9 ) a 78 ( 1 6 ) a 1 ( <1) 95 (19 ) a 174 ( 3 6 ) a
T o t a l  component s  
r e f e r e n c e d 490 ( 100)
aDue t o  t he  c o n v e n t i o n  o f  r o u n d i n g ,  t h i s  t o t a l  does n o t  equa l  t h e  sum o f  
s u b c a t e g o r i e s .
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TABLE 17
FREQUENCY AND PERCENTAGES FOR TREATMENT OF 
SOME INSTRUCTION COMPONENTS IN THE FIFTH GRADE TEACHERS' 
MANUALS OF THREE SOCIAL STUDIES PROGRAMS
S k i l l s P r i o r  
Knowl edge 
N. U )
E x p l a -  




Gu i ded 
P r a c t i c e  
N. (%)
P r a c t i  ce 
A p p l i c a t i o n  
N. (%)
D i s t i n g u i s h i n g  f a c t  
and o p i n i o n 1 ( <1) 0 ( 0 ) 0 ( 0 ) 1 (<1) 0 ( 0 )
I n t e r p r e t i n g  p o l i ­
t i c a l  c a r t o o n s 0 ( 0 ) 0 ( 0 ) 0 ( 0 ) 1 (<1) 1 ( <1)
L e a r n i n g  how t o  
draw I n f e r e n c e s  
f r om f a c t s ,  t o  
h y p o t h e s i z e ,  and 
t o  make p r e d i c -  
t i  ons 11 ( 3 ) 1 ( <1) 0 ( 0 ) 13 (3) 17 (4)
T 1 m e / p l a c e / s 1 z e  
r e l a t i o n s h i  ps 3 ( 1 ) 0 ( 0 ) 0 ( 0 ) 2 {<1) 3 ( 1 )
L e a r n i n g  t o  read 
f o r  main i dea  
and s p e c i f i c  
1n f o r m a t i  on 51 ( 12) 58 (14) 0 ( 0 ) U  (3) 91 ( 21)
L e a r n i n g  how t o  
a n a l y z e ,  e v a l u ­
a t e ,  and I n t e r ­
p r e t  i n f o r m a t i o n 14 ( 3 ) 1 ( <1) 1 (<1) 15 ( 3 ) 25 ( 6 )
Make j ud ge men t s 3 (1) 0 ( 0 ) 0 ( 0 ) 2 (<1) 4 ( 1 )
Compar i ng ,  c o n ­
t r a s t i n g ,  and 
c l a s s i  f y i  ng 
1n f o r m a t i o n 6 ( 1 ) 4 ( 1 ) 0 ( 0 ) 13 ( 3 ) 20 ( 5 )
Answer  q u e s t i o n s 0 ( 0 ) 4 ( 1 ) 0 ( 0 ) 0 ( 0) 4 (1)
I d e n t i f y i n g  message 
conveyed  by p i c ­
t u r e s  and words 
o f  c a r t o o n 0 ( 0 ) 0 ( 0 ) 0 ( 0 ) 1 (<1) 0 ( 0 )
I d e n t i f y i n g  sequen­
t i a l  s t a ge s  o r  
s t e p s  i n  s i m p l e  
p r o c e s s e s 0 ( 0 ) 1 ( <1) 0 ( 0 ) 4 (1) 5 ( 1 )
C h a r a c t e r  t r a i t s 1 (<1) 2 ( <1) 0 ( 0 ) 4 ( 1 ) 6 ( 1 )
I d e n t i f y i n g  cause 
and e f f e c t 9 (2) 0 ( 0 ) 0 ( 0 ) 5 (1) 10 ( 2 )
T o t a l  f o r  T r e a t ­
ment  Areas 99 ( 23) 71 ( 1 7 ) a 1 (<1) 72 (17 ) a 186 ( 43)
T o t a l  component s
r e f e r e n c e d  429 ( 100)
aDue to  the c o n v e n t io n  o f  roun d in g ,  t h i s  t o t a l  does not  equal  the sum o f
s u b c a t e g o r i e s .
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TABLE 18
BREAKDOWN OF THE NUMERATION AND PERCENTAGE OF INSTRUCTION 




N . ( %)
P u b l i s h e r s  
McGr a w- Hi 11 
N. ( % )
S c h o l a s t i c  
N . { %)
T o t a l  
Ref e r e nce d  
N. ( % )
P r i o r  
Know!edge 398 ( 1 0 0 )
e l i  c i  t ed 132 ( 3 3 ) 125 ( 3 1 ) 141 ( 3 5 ) 398
oot—4
l i n k e d  
t o new 
m a t e r i  al 105 ( 2 6 ) 81 ( 2 0 ) 120 ( 3 0 ) 306 ( 7 7 ) a
E x p l a n a t i  on 158 ( 100)
what  s k i l l  
t a u g h t 121 ( 7 7 ) 19 ( 1 2 ) 17 ( 1 1 ) 157 ( 99 ) a
why s k i l l  
i m p o r t a n t 0 ( 0 ) 0 ( 0 ) 1 ( 1 ) 1 ( 1 )
how used in  
t he  f u t u r e 0 ( 0 ) 0 ( 0 ) 0 ( 0 ) 0 ( 0 )
a Due t o  t h e  c o n v e n t i o n  o f  r o u n d i n g ,  t h i s  t o t a l  does no t  
equal  t he  sum of  s u b c a t e g o r i e s .
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l i n k  o l d  knowl edge  to new m a t e r i a l .  A n a l y s i s  o f  t he se  
e l e m e n t s  suggest ed t he  e l i c i t e d  e l e m e n t  was r e f e r e n c e d  398 
t i m e s  compared to 306 r e f e r e n c e s  f o r  l i n k e d  to new m a t e r i a l .  
C o n s e q u e n t l y ,  23% o f  t he  t i m e ,  s t u d e n t s  were not  i n f o r me d  
about  how t h e i r  e x i s t i n g  knowl edge of  a t o p i c  r e l a t e d  to the  
new m a t e r i a l .  L i k e w i s e ,  t he  e x p l a n a t i o n  component  had t h r e e  
e l e m e n t s :  what  s k i l l  was t a u g h t ,  why t he  s k i l l  was 
i m p o r t a n t ,  and how t he  s k i l l  c ou l d  be used in t he  f u t u r e .  
G u i d e l i n e s  gave s u g g e s t i o n s  f o r  i n d i c a t i n g  what  s k i l l  was 
bei ng t a u g h t  157 t i m e s  and on l y  once d i d  the g u i d e l i n e s  
i n d i c a t e  why t he s k i l l  was i m p o r t a n t .  The most  common means 
f o r  i n d i c a t i n g  what  s k i l l  was be i ng p r e s e n t e d  was s e t t i n g  a 
purpose f o r  r e a d i n g .
Summary o f  T r e a t m e n t  f o r  SOME INSTRUCTION. T a b l e  19 
p r e s e n t s  t he  summary dat a  f o r  p u b l i s h e r s  by grade l e v e l  and 
f o r  grade l e v e l s  acr oss  s e r i e s .  A t o t a l  of  1 , 284  components  
were r e f e r e n c e d  in t he  n i ne  manual s a n a l y z e d .  A p p r o x i m a t e l y  
34% o f  the components of  SOME INSTRUCTION g u i d e l i n e s  
r e f e r e n c e d  were p r a c t i c e / a p p l i c a t i o n ,  31% were p r i o r  
k nowl e dge ,  23% were  gu i ded p r a c t i c e ,  12% were e x p l a n a t i o n .  
Less t han 1% was m o d e l i n g / d e m o n s t r a t i o n .  S e r i e s  and grade  
l e v e l  summary dat a  i n d i c a t e  t h a t  t he  p r a c t i c e / a p p l i c a t i o n  
component  was u t i l i z e d  most  o f t e n  in t he Ginn (33%) and 
M c G r a w - H i l l  (48%) s e r i e s  and in the t h i r d  (36%) and f i f t h  
(43%) grade manua l s .  The S c h o l a s t i c  s e r i e s  empha s i z e d  t he  
g u i de d  p r a c t i c e  component  whi ch was r e f e r e n c e d  f o r  42% of
121
TABLE 19
SUMMARY OF TREATMENT FOR COMPONENTS OF SOME INSTRUCTION 
AT THE FIRST, THIRD, AND FIFTH GRADES IN THREE 
SOCIAL STUDIES PROGRAMS
P u b llsh e r/ Total Pr i or  Expla- Model - Guided Pract i ce/
Grade Components Knowledge nation  ing P ractice  A pp lica tion
Referenced
_______________ No._______ No. {%) No. (%) No. {%) No. (%) No. (%)
Ginn
F i r s t 150 67 (45) 7 (5) 0 (0) 62 (41) 14 (9)
Thi rd 216 43 (20) 70 (32) 1 ( 1) 8 (4) 94 (44)
F i f t h 128 22 (17) 44 (34) 0 (0) 6 (5) 56 (44)
Total  f o r
Series 494 132 (27) 121 (24) 1 ( 1) 76 (15) 164 (33)
McGraw-Hi l l
F i r s t 84 42 (50) 0 (0) 0 (0) 0 (0) 42 (50)
Thi rd 135 62 (46) 7 (5) 0 (0) 3 (2) 63 (47)
F i f t h 77 21 (27) 12 (16) 0 (0) 6 (8) 38 (49)
Total  f o r
Series 296 125 (42) 19 (6) 0 (0) 9 (3) 143 (48)
Scholast i c
F i r s t 131 48 (37) 2 (2) 0 (0) 62 (47) 19 (15)
Thi rd 139 37 (27) 1 (1) 0 (0) 84 (60) 17 (12)
F i f t h 224 56 (25) 15 (7) 1 ( 1) 60 (27) 92 (41)
Total  f o r
Series 494 141 (29) 18 (4) 1 ( 1) 206 (42) 128 (26)
Three Series
F i r s t  365 157 (43) 9 (2) 0 (0) 124 (34) 75 (21)
Thi rd 490 142 (29) 78 (16) 1 ( 1 )  95 (19) 174 36
F i f t h  429 99 (23) 71 (17) 1 ( 1 )  72 (17) 186 (43
Total  Components
Referenced 1284 398 (31) 158 (12) 2 ( 1) 291 (23) 435 (34)
Note: Percentages in columns 2-6 are based upon the number o f  components
referenced in column 1 f o r  each p a r t i c u l a r  area.
122
t he SOME INSTRUCTION component s .  The p r i o r  knowl edge  
component  was second most  f r e q u e n t  c ompr ehens i on  i n s t r u c t i o n  
i n a l l  t h r e e  s e r i e s .
W i t h i n  the Ginn s e r i e s ,  p r i o r  knowl edge  was used most  
o f t e n  in t he f i r s t  grade  g u i d e l i n e s  but  was used l e s s  in 
f i f t h  gr ade .  Guided p r a c t i c e  was r e f e r e n c e d  f o r  41% of  
t h e  c o m p o n e n t s  a t  t h e  f i r s t  g r a d e  l e v e l  as c o m p a r e d  t o  4% a t  
t he  t h i r d  gr ade  l e v e l  and 5% a t  t he  f i f t h  grade l e v e l .  The
e x p l a n a t i o n  and p r a c t i c e / a p p l i c a t i o n  components were  more
p r e v a l e n t  than the o t h e r  components in t he  Ginn t h i r d  grade  
manual ,  w h i l e  t he  m o d e l i n g / d e m o n s t r a t i o n  component  was coded 
o n l y  once in t he  Ginn manual s .
T h i s  mo d e l i n g  component  was not  found in t he  McGraw-  
H i l l  g u i d e l i n e s .  The p u b l i s h e r  emphas i zed  the  components  
p r i o r  knowl edge  and p r a c t i c e / a p p l i c a t i o n .  These two  
components were  each r e f e r e n c e d  f o r  50% o f  t he  SOME
INSTRUCTION components  in the f i r s t  gr ade  manual .  L i k e w i s e ,  
t he  t h i r d  grade manual  had 46% o f  t he  SOME INSTRUCTION 
components as p r i o r  knowl edge  w h i l e  47% of  the components  
were p r a c t i c e / a p p l i c a t i o n .
S c h o l a s t i c ,  l i k e  Gi nn ,  p r o v i d e d  the mode l i ng  component  
f o r  on l y  one g u i d e l i n e .  O v e r a l l ,  S c h o l a s t i c  p r o v i d e d  the  
p r a c t i c e / a p p l i c a t i o n  component  most  o f t e n  in t he  f i f t h  
grade g u i d e l i n e s ,  w h i l e  gui ded p r a c t i c e  was r e f e r e n c e d  f o r  
60% o f  the  SOME INSTRUCTION components in the  t h i r d  grade
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ma nua l  and f o r  47% o f  t h e  c o m p o n e n t s  i n  t h e  f i r s t  g r a d e  
manual .  The gui ded p r a c t i c e  component  was used more t han any 
o t h e r  component  in t he  S c h o l a s t i c  f i r s t  and t h i r d  grade  
m a n u a l s .
In g e n e r a l ,  f i r s t  grade g u i d e l i n e s  f o r  SOME INSTRUCTION 
c o n t a i n e d  more r e f e r e n c e s  f o r  t he  components p r i o r  knowl edge  
and gu i ded p r a c t i c e  than e i t h e r  the  t h i r d  or  f i f t h  grade  
g u i d e l i n e s .  The e x p l a n a t i o n  component  appear ed more 
f r e q u e n t l y  in t he  t h i r d  grade g u i d e l i n e s  but  p e r c e n t a g es  
i n d i c a t e  more f r e q u e n t  use in t he  f i f t h  grade manual s .
F i f t h  grade g u i d e l i n e s  were found to have a h i g h e r  
p e r c e n t a g e  o f  the p r a c t i c e / a p p l i c a t i o n  component  than e i t h e r  
of  t he  o t h e r  two gr ades .  In a d d i t i o n ,  t he  o v e r a l l  f i n d i n g s  
f o r  t he  n i ne  manual s i n d i c a t e d  t h a t  t he  ma j o r  components of  
i n s t r u c t i o n  were p r i o r  knowl edge and p r a c t i c e / a p p l i c a t i o n ,  
w i t h  m o d e l i n g /  d e m o n s t r a t i o n  be i ng  used l e a s t .
D e s c r i p t i o n  of  Trends
Th i s  t h i r d  ma j or  s e c t i o n  d e s c r i b e s  t r e n d s  suggest ed by 
t he  dat a  f o r  RCI g u i d e l i n e s  i n c l u d e d  in the t h r e e  s o c i a l  
s t u d i e s  programs f o r  gr ades one,  t h r e e ,  and f i v e .
H i s t o g r a m s  are  used to p r e s e n t  t he  p e r c e n t a g e  r e s u l t s  of  
t h i s  r e s e a r c h  by s e r i e s ,  gr ade  l e v e l s ,  and o v e r a l l  a v e r a ge s .  
A d d i t i o n a l l y ,  summary graphs ar e  used to d e p i c t  t he  t r e n d s  
of  how RCI g u i d e l i n e s  were p r e s e n t e d  and o f  SOME INSTRUCTION 
components acr oss  grade l e v e l s  f o r  t he  t h r e e  pr ograms.
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Trends f o r  RCI a r e  r e p o r t e d  f o r  p a t t e r n s  o f  SOME 
INSTRUCTION and NON- INSTRUCTI  ON a c c o r d i n g  to s e r i e s ,  
gr ade  l e v e l s ,  and o v e r a l l .  I n  a d d i t i o n ,  t r e n d s  i n v o l v i n g  
components o f  SOME INSTRUCTION ar e  p r e s e n t e d  by s e r i e s ,  
gr ade  l e v e l s ,  and o v e r a l l .  Summary t r e n d s  f o r  s e r i e s  and 
o v e r a l l  a v er a ge  a r e  shown in F i g u r e s  3 - 6 .  I n c l u d e d  in the  
f o l l o w i n g  d i s c u s s i o n  o f  t r e n d s  are  compa r i s ons  among 
pr ogr ams,  a p p r o p r i a t e  d e f i n i t i o n s ,  and exampl es .
Tr ends f o r  I n s t r u c t i o n  f o r  S e r i e s  and Grade L e v e l s
F i r s t ,  t r e n d s  w i t h i n  s e r i e s  a r e  r e p o r t e d  a c c o r d i n g  to 
t he  c a t e g o r i e s  SOME INSTRUCTION and NON-1NSTRUCTI  ON. The 
c a t e g o r y  INDETERMINATE i s  not  addr essed s e p a r a t e l y  because  
r e s u l t s  were mi n i ma l  and f a i r l y  c o n s t a n t  f o r  a l l  s e r i e s .  
The Ginn program p r o v i d e d  SOME INSTRUCTION g u i d e l i n e s  f o r  
9 2 %  o f  t he  RCI g u i d e l i n e s  r e f e r e n c e d  in t he  f i r s t  grade  
manual  in compar i son  t o  50% in the  t h i r d  grade ma nua l ,  and 
18% i n the  f i f t h  gr ade manual .  A r e v e r s e  t r e n d  f o r  NON- 
INSTRUCTIONAL g u i d e l i n e s  was r e p o r t e d  acr oss  gr ades .  For  
e x a mp l e ,  in the  f i r s t  grade  manua l ,  5% o f  the  g u i d e l i n e s  
coded were NON- INSTRUCTIONAL, whereas in t he t h i r d  grade  
ma nua l ,  43% were  NON-INSTRUCTIONAL and in t he  f i f t h  grade  
manua l ,  75% l a c k e d  i n s t r u c t i o n a l  comments.  T h e r e f o r e ,  
t h e  Ginn program p r o v i d e d  a s m a l l e r  p e r c e n t a g e  of  SOME 
INSTRUCTION RCI g u i d e l i n e s  a t  t he  h i g h e r  grade l e v e l s .
The i n s t r u c t i o n a l  t r e n d s  f o r  t he  M c G r a w - H i l l  program 
were s i m i l a r  to Gi nn' s  RCI p a t t e r n .  The f i r s t  gr ade  manual
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recommended SOME INSTRUCTION g u i d e l i n e s  f o r  56% o f  t he  
compr ehens i on  g u i d e l i n e s  r e p o r t e d ,  w h i l e  the  t h i r d  grade  
manual s  p r o v i d e d  i n s t r u c t i o n  f o r  26% of  the  s k i l l s  and the  
f i f t h  gr ade manual s  r e p o r t e d  i n s t r u c t i o n  f o r  12% of  the  
g u i d e l i n e s .  Even though t he Ginn and M c G r a w - H i l l  programs  
e x h i b i t e d  s i m i l a r  i n s t r u c t i o n a l  p a t t e r n s ,  the  l a t t e r  program 
f u r n i s h e d  f e w e r  SOME INSTRUCTION g u i d e l i n e s  o v e r a l l .
S c h o l a s t i c ' s  program e x h i b i t e d  s i m i l a r  i n s t r u c t i o n a l  
p a t t e r n s  to t he  o t h e r  two pr ograms.  More SOME INSTRUCTION 
g u i d e l i n e s  wer e  f u r n i s h e d  in t he  f i r s t  grade manual s  (88%)  
t han t he  t h i r d  grade (57%) or  t he  f i f t h  grade  (32%) .  The 
p e r c e n t a g e s  f o r  NON-INSTRUCTION g u i d e l i n e s  acr oss  the  grades  
w e r e  12% i n  t h e  f i r s t  g r a d e  m a n u a l ,  38% i n  t h e  t h i r d  g r a d e  
manual  and 67% in t he  f i f t h  grade manual .
In  summary,  S c h o l a s t i c ' s  program p r o v i d e d  more SOME 
INSTRUCTION g u i d e l i n e s  in the t h i r d  and f i f t h  grade manual s  
than t he o t h e r  two pr ogr ams.  Ginn recommended the most  
i n s t r u c t i o n a l  g u i d e l i n e s  in the f i r s t  grade manual .  McGraw-  
H i l l ' s  program e x h i b i t e d  the  l e a s t  number o f  RCI g u i d e l i n e s  
o v e r a l l .  As a r e s u l t  o f  t hese  c h a r a c t e r i s t i e s  w i t h i n  
pr og r a ms ,  the  f o l l o w i n g  gener a l  t r e n d s  were obser ved.
I n c o n s i d e r i n g  t he  o v e r a l l  t r e n d s  f o r  t he  t h r e e  
c a t e g o r i e s ,  SOME INSTRUCTION,  NON-INSTRUCTION and 
INDETERMINATE,  a ge ne r a l  t r e n d  c o n c e r n i n g  RCI g u i d e l i n e s  in  
gr ades  one,  t h r e e  and f i v e  was not ed .  P e r c e n t a g e s  i n d i c a t e d  
more SOME INSTRUCTION g u i d e l i n e s  were p r o v i d e d  in the  f i r s t
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grade manual s  w i t h  f e w e r  i n s t r u c t i o n a l  g u i d e l i n e s  f u r n i s h e d  
f o r  each h i g h e r  gr ade  l e v e l :  SOME INSTRUCTION was
r e f e r e n c e d  f o r  79% o f  t he  g u i d e l i n e s  coded f o r  f i r s t  g r a d e ,  
42% f o r  t he  t h i r d  g r a d e ,  and 21% f o r  t he  f i f t h  gr ade .
The mean p r o p o r t i o n  of  g u i d e l i n e s  coded as SOME 
INSTRUCTION,  NON-INSTRUCT I ON, and INDETERMINATE f o r  t h r e e  
s o c i a l  s t u d i e s  pr ograms was 61% o f  the  t o t a l  g u i d e l i n e s  
coded as NON-1NSTRUCTI  ON as compared to 35% r e p o r t e d  as 
SOME INSTRUCTION and 3% as INDETERMINATE.  Even though t he s e  
f i n d i n g s  c o n t r a d i c t e d  D u r k i n ' s  ( 1981 )  and A r m b r u s t e r  and 
Gudbrandsen' s  ( 1 9 8 4 )  f i n d i n g s  to some e x t e n t ,  NON­
INSTRUCTION was s t i l l  t he  d o mi na nt  f a c t o r  assessed f o r  
RCI g u i d e l i n e s  in e l e m e n t a r y  s o c i a l  s t u d i e s  t e a c h e r s '  
m a n u a l s .
Tr ends f o r  SOME INSTRUCTION
Tr ends f o r  SOME INSTRUCTION g u i d e l i n e s  in s o c i a l  
s t u d i e s  t e a c h e r s '  ma n u a l s ,  as w e l l  as t r e n d s  r e p o r t e d  f o r  
t he  n a t u r e  o f  i n s t r u c t i o n  are  addr essed in t h i s  s e c t i o n .  
I n s t r u c t i o n a l  g u i d e l i n e s  were assessed t hr ough the a n a l y s i s  
of  SOME INSTRUCTION component s .  T h e r e f o r e ,  t he  components  
ar e  used t o  p r e s e n t  t r e n d s  r e f e r e n c e d  f o r  SOME INSTRUCTION.  
The a r eas  and i n t e n s i t y  ( i . e . ,  t he  number of  RCI 
components used f o r  t e a c h i n g  a s k i l l )  o f  t he  components  
p r i o r  k nowl e dge ,  e x p l a n a t i o n ,  m o d e l i n g / d e m o n s t r a t i o n ,  gu i ded  
p r a c t i c e ,  and p r a c t i c e / a p p l i c a t i o n  a r e  p r e s e n t e d  in the
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f o l l o w i n g  p a r a g r a p h s .  As s t a t e d  in C h a p t e r  3,  t he  SOME 
INSTRUCTION dat a  were not  s u b s t a n t i a l  enough to make p r e c i s e  
j u d g m e n t s ,  so t he  t r e n d s  p r e s e n t e d  ar e  e s t i m a t i o n s .
Tr ends f o r  SOME INSTRUCTION by S e r i e s . The p e r c e n t a g e s  
o f  SOME INSTRUCTION i n Ginn pr ograms showed t h a t  Ginn p l ac e d  
emphas i s  on the a r ea s  o f  p r i o r  knowl edge  (27%) ,  gu i ded  
p r a c t i c e  (15%) ,  e x p l a n a t i o n  (24%) ,  and p r a c t i c e / a p p l i c a t i o n  
(33%) ,  whi ch r e p r e s e n t e d  Gi nn' s  p r i m a r y  p a t t e r n  of  
i n s t r u c t i o n .  Gi nn' s  i n s t r u c t i o n a l  p r oc e dur e s  appear ed to 
most  c l o s e l y  r e s e mb l e  t he  p r a c t i t i o n e r ' s  model  (Mason,  
R o e h l e r ,  & D u f f y ,  1 9 8 4 ) .  T h i s  t r e n d  was e v i d e n c e d  by the  
a t t e n t i o n  g i ven  to the  components p r i o r  knowl edge  and 
e x p l a n a t i o n  whi ch c o r r e s p o n d e d  to t he  model ' s  i n s t r u c t i o n a l  
p r i n c i p l e  o f  l o g i c a l  sequence o f  i n s t r u c t i o n .  However ,  the  
pr ogram l a c k e d  q u a n t i t y  o f  gui ded p r a c t i c e  f o r  i t  to  
a c c u r a t e l y  e m u l a t e  t he  a f o r e m e n t i o n e d  model .  The d e f i n i t i o n  
t he  program be s t  r e p r e s e n t e d  was e x p o s u r e ,  s i n c e  NON­
INSTRUCTION was coded f o r  55% of  t he  g u i d e l i n e s .  On the  
o t h e r  hand,  Ginn p r o v i d e d  more e x p l a n a t o r y  g u i d e l i n e s  than  
any o t h e r  pr ogr am,  t hus  i t  appear s  t h a t  Gi nn' s  manual s  
i n c l u d e  t he g r e a t e s t  p o t e n t i a l  f o r  and enc our a ge me nt  of  
e x p l a n a t o r y  g u i d e l i n e s  f o r  s t u d e n t s .
The p e r c e n t a g e  c od i ngs  o f  SOME INSTRUCTION in the  
M c G r a w - H i l l  program i n d i c a t e d  t h a t  M c G r a w - H i l l  p r e f e r r e d  
t he  i n s t r u c t i o n a l  p a t t e r n  o f  p r i o r  knowl edge  and 
p r a c t i c e / a p p l i c a t i o n .  The M c G r a w - H i l l  p h i l o s o p h y  of
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i n s t r u c t i o n  appear ed to be s i m i l a r  to t he  exposur e  
d e f i n i t i o n .  T h i s  d e f i n i t i o n  i m p l i e d  t h a t  s t u d e n t s  
i n h e r e n t l y  possess t he  a b i l i t y  to p e r f o r m compr ehens i on  
t a s k s  and t h a t  the t e a c h e r  needed on l y  to expose the  
s t u d e n t s  to t he  t ask  i n  o r d e r  f o r  t he s e  a b i l i t i e s  to  
s u r f a c e .  However ,  i n s t r u c t i o n a l  g u i d e l i n e s  di d  not  r e s e mbl e  
any model  o f  compr ehens i on  i n s t r u c t i o n  d i s c u s s e d  in Ch a p t e r  
2 .
M e a n w h i l e ,  S c h o l a s t i c ' s  p r i m a r y  p a t t e r n  o f  i n s t r u c t i o n  
appe a r ed  to be gui ded p r a c t i c e .  T h i s  p a t t e r n  f o l l o w e d  
Vy g o t s k y ' s  ( 1962 )  t h e o r y  of  c o g n i t i v e  d e v e l o p me n t .  Si nce  
t he  sel  f - r e g u l a t i o n  phase o f  i n s t r u c t i o n  was a bs e n t  due to  
t he  l a c k  o f  p r a c t i c e / a p p l i c a t i o n , m e t a c o g n i t i o n  s k i l l s  were  
not  f u l l y  de v e l oped .  S c h o l a s t i c ' s  program most  c l o s e l y  
r e s e mb l e d  t he p r a c t i t i o n e r ' s  model  ( Mason,  R o e h l e r ,  & D u f f y ,  
1 984 ) .  On t he o t h e r  hand,  52% of  t he  g u i d e l i n e s  r e f e r e n c e d  
wer e  NON-INSTRUCTIONAL so,  t h e r e f o r e ,  S c h o l a s t i c ' s  o v e r a l l  
i ns t r u e  t i  onal  p a t t e r n  was NON-INSTRUCTI  ON. T h i s  f a c t o r  
s ugges t ed  the program r e l i e d  upon the exposur e  d e f i n i t i o n .
O v e r a l l ,  t he  t h r e e  s o c i a l  s t u d i e s  pr ograms appear ed  to  
a dher e  to t he  exposur e  d e f i n i t i o n  of  RCI .  On t he  o t h e r  
hand,  t he  s o c i a l  s t u d i e s  programs d i f f e r e d  in p a t t e r n s  o f  
i n s t r u c t i o n  whi ch suggest ed t h a t  d i f f e r e n t  models o f  
i n s t r u c t i o n  may have p r o v i d e d  t he b a s i s  f o r  g u i d e l i n e s  
p r e s e n t e d .  M c G r a w - H i l l ' s  i n s t r u c t i o n a l  p a t t e r n  d i d  not
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c o i n c i d e  w i t h  an e a s i l y  i d e n t i f i e d  model ,  whereas Gi nn' s  and 
S c h o l a s t i c ' s  p r oc e dur e s  were r e f l e c t i v e  of  the  
p r a c t i t i o n e r ' s  model .
Tr ends  o f  I n s t r u c t i o n  by Grade L e v e l . Besi des t r e n d s  
w i t h i n  s e r i e s ,  t r e n d s  w i t h i n  grade l e v e l s  were an a s p e c t  of  
t h i s  r e s e a r c h .  The f i r s t  grade manual s  da t a  i n d i c a t e d  
t he  p a t t e r n  o f  i n s t r u c t i o n  was p r i o r  knowl edge and gui ded  
p r a c t i c e .  These two v a r i a b l e s  account ed  f o r  77% o f  the  
components r e f e r e n c e d  f o r  SOME INSTRUCTION.  P r i o r  know 1 edge 
was t he most  p r e v a l e n t  f a c e t  o f  recommended i n s t r u c t i o n  a t  
t h i s  l e v e l  and m o d e l i n g / d e m o n s t r a t i o n  was the l e a s t  
p r e v a l e n t  component .
T h i r d  grade i n s t r u c t i o n a l  p r oc e dur e s  were d i f f e r e n t .
The main p a t t e r n  of  i n s t r u c t i o n  a t  t h i s  l e v e l  was p r i o r  
k nowl e dge ,  e x p l a n a t i o n ,  gu i ded p r a c t i c e ,  and 
p r a c t i c e / a p p l i c a t i o n .  The two components u t i l i z e d  most  
f r e q u e n t l y  were p r a c t i c e / a p p l i c a t i o n  (36%) and p r i o r  
knowl edge  (29%) .  I n s t r u c t i o n a l  p r oce dur e s  were expanded to  
f o u r  components as compared to two components in the f i r s t  
g r a de ,  and now i n c l u d e d  e x p l a n a t i o n  and p r a c t i c e /  
a p p l i c a t i o n .  S t i l l ,  t he  component  m o d e l i n g / d e m o n s t r a t i o n  
was r a r e l y  used.
By t he  f i f t h  g r a d e ,  manual s  e x h i b i t e d  a n o t h e r  p a t t e r n  
o f  i n s t r u c t i o n .  The ma j o r  components emphas i zed  were  
p r a c t i c e / a p p l i c a t i o n  (43%) and p r i o r  knowl edge (23%) .  Taken 
t o g e t h e r ,  t he s e  two components account ed f o r  a p p r o x i m a t e l y
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two out  of  t h r e e  (66%) o f  t he  r e f e r e n c e s  a t  t h i s  l e v e l .
T h i s  p a t t e r n  was a l s o  r e p o r t e d  f o r  t he  t h i r d  grade where  
t h e s e  t wo  v a r i a b l e s  w e r e  coded 6 5%  o f  t h e  t i m e .  The 1% 
d i f f e r e n c e  bet ween grade l e v e l s  was found in t he  gui ded  
p r a c t i c e  component .  M o d e l i n g /  d e m o n s t r a t i o n  account ed  f o r  
l e s s  t han 1% of  i n s t r u c t i o n ,  a f i n d i n g  whi ch p a r a l l e l s  those  
a t  o t h e r  grade l e v e l s .
Two b a s i c  p a t t e r n s  were noted among grades f o l l o w i n g  
t he  a n a l y s i s  of  the d a t a .  The f i r s t  was t h a t  more SOME 
INSTRUCTIONAL g u i d e l i n e s  were p r o v i d e d  in t he  f i r s t  grade  
manual s  w i t h  t he  number of  i n s t r u c t i o n a l  g u i d e l i n e s  
d e c r e a s i n g  w i t h  each gr ade  l e v e l .  Se c ondl y ,  t h e r e  were  
d i f f e r e n t  i n s t r u c t i o n a l  p a t t e r n s  a t  each grade l e v e l .  Y e t ,  
t h i r d  and f i f t h  grade manual s both u t i l i z e d  the same 
components i n  a s i m i l a r  o r d e r  o f  emphas i s :  p r a c t i c e /
a p p l i c a t i o n ,  p r i o r  k nowl e dge ,  gu i ded p r a c t i c e ,  and 
e x p l a n a t i o n .  The f i r s t  grade manual s  emphas i zed  
i n s t r u c t i o n a l  components d i f f e r e n t l y :  p r i o r  knowl e dge ,
gu i ded p r a c t i c e ,  p r a c t i c e / a p p l i c a t i o n ,  and e x p l a n a t i o n .  
M o d e l i n g / d e m o n s t r a t i o n  t e c h n i q u e s  d i d  not  appear  or  appear ed  
v er y  i n f r e q u e n t l y .  In f a c t ,  on l y  two r e f e r e n c e s  were found  
i n  n i ne  manuals f o r  t h i s  component .
Summary o f  t he  O v e r a l l  F i n d i n g s  f o r  SOME I NSTRUCTION.
In o r d e r  to summar i ze  gene r a l  i n s t r u c t i o n a l  t r e n d s  w i t h i n  
s e r i e s  and acr oss  grade l e v e l s ,  F i g u r e s  3 - 5  a r e  p r e s e n t e d .
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FIGURE 3
AVERAGE PERCENTAGES FOR THE COMPONENTS OF SOME INSTRUCTION





















In a d d i t i o n ,  an i l l u s t r a t i o n  o f  t he  o v e r a l l  summary f o r  the  
n i ne  manual s  i s  found in F i g u r e  6.  F i g u r e  3 p r e s e n t s  SOME 
INSTRUCTION components r e f e r e n c e d  f o r  each grade  l e v e l  in  
t he  Ginn s e r i e s ,  w h i l e  s i m i l a r  da t a  f o r  M c G r a w - H i l l  are  
d i s p l a y e d  in F i g u r e  4.  M e a n w h i l e ,  S c h o l a s t i c ' s  r e f e r e n c e s  
f o r  components of  SOME INSTRUCTION ar e  r e p o r t e d  in F i g u r e
5 .
Compar i son o f  t he  t h r e e  h i s t o g r a m s  suggest ed t h r e e  
d i f f e r e n t  p a t t e r n s  o f  i n s t r u c t i o n .  Ginn was more c o n s i s t e n t  
i n  us i ng f o u r  components o f  SOME INSTRUCTION,  a l t h o u g h  t he  
p r e s e n t a t i o n  of  the components v a r i e d  w i t h  grade l e v e l .  
S c h o l a s t i c ' s  h i s t o g r a m  i n d i c a t e d  t h a t  t h r e e  components were  
p r e v a l e n t  a t  v a r y i n g  degr ees  acr oss  grade l e v e l s .  McGraw-  
H i l l ' s  h i s t o g r a m  suggest ed t h a t  on l y  two components o f  SOME 
INSTRUCTION,  p r i o r  knowl edge  and p r a c t i c e / a p p l i c a t i o n , were  
cons i d e r e d .
The a v er age  p e r c e n t a g e s  f o r  components of  SOME 
INSTRUCTION are  presen t ed i n  F i g u r e  6 w i t h  grade l e v e l  
a v er a ge s  i l l u s t r a t e d  i n F i g u r e  7.  The h i s t o g r a m  in F i g u r e
6 i n d i c a t e d  t h a t  t he  components c o n s i d e r e d  s i g n i f i c a n t  f o r  
t h e  t h r e e  programs were  p r i o r  knowl edge (31%) and p r a c t i c e /  
a p p l i c a t i o n  (34%) .  In f a c t ,  t hes e  two v a r i a b l e s  account ed  
f o r  a p p r o x i m a t e l y  two out  of  t h r e e  (65%) o f  a l l  components  
r e f e r e n c e d .  The o t h e r  components were  used l e s s  than 50% o f  
t h e  t i m e .  A l t hough F i g u r e  7 r e v e a l e d  t h a t  t h e r e  was a 
v a r i a t i o n  i n i n s t r u c t i o n a l  p a t t e r n s  acr oss  grade l e v e l s ,  the
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FIGURE 4
AVERAGE PERCENTAGES FOR THE COMPONENTS OF SOME INSTRUCTION
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AVERAGE PERCENTAGES FOR TREATMENT OF SOME INSTRUCTION IN THE FIRST,
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a v er a ge  p e r c e n t a g e s  i n d i c a t e d  t h a t ,  o v e r a l l ,  e l e m e n t a r y  
s o c i a l  s t u d i e s  programs f o l l o w e d  t he  i n s t r u c t i o n a l  p a t t e r n  
o f  p r i o r  knowl edge and p r a c t i c e / a p p l i c a t i o n .
Gener a l  D i s c u s s i o n
A r e v i e w  of  t he  p r o m o t i o n a l  m a t e r i a l s  and t e a c h e r s '  
e d i t i o n s  of  t he  t h r e e  programs r e v e a l e d  t h a t  e v e r y  s e r i e s  
a cknowl edged t he i m p o r t a n c e  of  r e a d i n g  in the  s o c i a l  s t u d i e s  
c u r r i c u l u m .  Each s e r i e s  c l a i m e d  to p r o v i d e  g u i d e l i n e s  
needed f o r  i n c l u d i n g  r e a d i n g .  M c G r a w - H i l l ' s  p l an  was to  
p r o v i d e  g u i d e l i n e s  f o r  r e a d i n g  and w r i t i n g  s k i l l s  f o r  ever y  
l e s s o n .  These g u i d e l i n e s ,  h o we ver ,  were concer ned onl y  w i t h  
v o c a b u l a r y  de v e l o p me n t .  L i k e w i s e ,  Ginn c l a i m e d  p r o v i s i o n  of  
gui ded r e a d i n g  and l e a r n i n g  p r o c e d u r e s  whi ch p r o v i d e d  
s u g g e s t i o n s  f o r  p r e - r e a d i n g  a c t i v i t i e s  and i n d i v i d u a l  
d i f f e r e n c e s .  Each page in t he  Ginn manual s d i d  have t h i s  
s e c t i o n .  However ,  t he s e  g u i d e l i n e s  were o f t e n  i m p l i c i t .  On 
t he  o t h e r  hand,  S c h o l a s t i c ' s  program s e t  a s i d e  an 
i n t r o d u c t o r y  page whi ch a ddr essed t he i m p o r t a n c e  o f  
f a c i l i t a t i n g  r e a d i n g  i n t he  e l e m e n t a r y  s o c i a l  s t u d i e s  
c u r r i c u l u m  t h a t  i n c l u d e d  s u g g e s t i o n s  f o r  d i a g n o s t i c ,  
i n s t r u c t i o n a l ,  and g r o u p i ng  s t r a t e g i e s .  Yet  few of  t hese  
s u g g e s t i o n s  appear ed t o  be i n c o r p o r a t e d  i n t o  t he  t e a c h e r s '  
g u i d e l i n e s .
The r e s u l t s  o f  t he  a n a l y s i s  of  t he  scope and sequence  
c h a r t s  o f  t he  programs f o r  t he  t h r e e  p u b l i s h e r s  i n d i c a t e d
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t h a t  t h e r e  was a 16% consensus on ma j o r  s k i l l s  a r eas  
i m p o r t a n t  t o  the  s o c i a l  s t u d i e s  c u r r i c u l u m .  S c h o l a s t i c  was 
more d e t a i l e d  than Ginn and M c G r a w - H i l l  i n  t h e i r  l i s t i n g  of  
s k i l l s .  S c h o l a s t i c  and Ginn each used c onc i s e  s t a t e m e n t s  in  
scope and sequence c h a r t s ,  whereas M c G r a w - H i l l  used 
o b j e c t i v e s  s t a t e me n t s  combi n i ng s k i l l s .
C o n t e n t  a n a l y s i s  r e s u l t s  of  the t e a c h e r s '  manuals  
i n d i c a t e d  t h a t  Ginn p r o v i d e d  g u i d e l i n e s  f o r  SOME INSTRUCTION 
38% o f  the t i m e  and NON-1NSTRUCTI  ON 55% o f  the t i m e .  A 
l a r g e r  p e r c e n t a g e  o f  i n s t r u c t i o n a l  g u i d e l i n e s  were p r ov i d e d  
i n  t h e  f i r s t  g r a d e  m a n u a l s  and a h i g h e r  p e r c e n t a g e  o f  NON-  
INSTRUCTIONAL g u i d e l i n e s  were found i n t he f i f t h  grade  
manua l s .  Data f o r  M c G r a w - H i l l  i n d i c a t e d  t h a t  22% of  the  
g u i d e l i n e s  r e f e r e n c e d  were  coded SOME INSTRUCTION compared  
t o  75% coded as NON-INSTRUCT ION. A s i m i l a r  p a t t e r n  was 
not ed in the M c G r a w - H i l l  program as i n t he  Ginn program f o r  
i n s t r u c t i o n  and s k i l l s  emphas i zed .  M e a n w h i l e ,  S c h o l a s t i c  
p r o v i d e d  g u i d e l i n e s  f o r  SOME INSTRUCTION 47% of  the  t i me  and 
NON-INSTRUCTION 52% o f  t he  t i m e .  The same p a t t e r n s  f o r  RCI  
were found i n a l l  t h r e e  programs:  f i r s t  grade manual s  
p r o v i d e d  a h i g h e r  p e r c e n t a g e  o f  g u i d e l i n e s  f o r  SOME 
INSTRUCTION than t h i r d  grade manual s  or  f i f t h  grade manual s .  
L i k e w i s e ,  the same two s k i l l s  were s t r e s s e d  by a l l  t h r e e  
pr ogr ams ,  l e a r n i n g  how to r e ad  f o r  main i dea and s p e c i f i c  
i n f o r m a t i  on and l e a r n i n g  how to draw i n f e r e n c e s  f o r  f a c t s ,
t o  h y p o t h e s i z e ,  and t o  make p r e d i c t i o n s .
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A d d i t i o n a l l y ,  d a t a  t a b u l a t e d  f o r  t he  f i r s t  grade  
suggest ed t h a t  SOME INSTRUCTION g u i d e l i n e s  were found 79% o f  
t he  t i m e ,  NON-1NSTRUCTI  ON 19%, and 2% INDETERMINATE.  The 
f o u r  s k i l l s  s t r e s s e d  wer e :  l e a r n i n g  to r ead  f o r  main i dea  
and s p e c i f i c  i n f o r m a t i  o n ; l e a r n i n g  how t o  draw i n f e r e n c e s  
f rom f a c t s , t o  h y p o t h e s i  ze ,  and t o  make p r e d i c t i  on s ; 
c o mp a r i n g ,  c o n t r a s t i n g  and c l a s s i f y i n g  i n f o r m a t i  o n ; and 
l e a r n i n g  how to a n a l y z e ,  e v a l u a t e  and i n t e r p r e t  i n f o r m a t i  on. 
SOME INSTRUCTION was p r o v i d e d  f o r  a l l  s k i l l s  p r e s e n t e d  a t  
t he  f i r s t  grade l e v e l .
T h i r d  grade  da t a  showed t h a t  42% o f  the g u i d e l i n e s  were  
f o r  SOME INSTRUCTION,  53% were f o r  NON-1NSTRUCTI  ON, and 5% 
were INDETERMINATE.  The f o u r  s k i l l s  emphas i zed  were:  
l e a r n i n g  to r e ad  f o r  mai n i dea  and s p e c i f i c  i n f o r m a t i o n ; 
l e a r n i n g  how to draw i n f e r e n c e s  f rom f a c t s , to h y p o t h e s i z e  
and to make p r e d i c t i o n s ; a n s w e r i n g  q u e s t i  o n s ; and c o mpa r i ng ,  
c o n t r a s t i n g  and c 1 a s s i f y  i n g i n f o r m a t i  on. Seven s k i l l  a r eas  
had more p o s i t i v e  codes or  t he  same number as n e g a t i v e  
codes,  wher eas  the o t h e r  f o u r  s k i l l  a r e a s  had more 
NON-INSTRUCTION g u i d e l i n e s  t han SOME INSTRUCTION.
A n a l y s i s  o f  the  f i f t h  gr ade manual s  i n d i c a t e d  SOME 
INSTRUCTION was p r o v i d e d  f o r  21% of  t he  g u i d e l i n e s ,  w h i l e  
NON-INSTRUCTION was coded f o r  76% o f  the  g u i d e l i n e s ,  and 
INDETERMINATE was not ed f o r  3% o f  t he  g u i d e l i n e s .  The f o u r  
s k i l l s  e n c o u n t e r e d  most  f r e q u e n t l y  were:  l e a r n i n g  t o  read
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f o r  main i d e a  and s p e c i f i c  i n f o r m a t i o n ; l e a r n i n g  how t o draw 
i n f e r e n c e s  f rom f a c t s , to h y p o t h e s i  ze ,  and to make 
p r e d i c t i o n s ; c o mp a r i n g ,  c o n t r a s t i n g  and c l a s s i  f y i  ng 
i n f o r m a t i  o n ; and l e a r n i n g  how to a n a l y z e ,  eval  ua t e  and 
i n t e r p r e t  i n f o r m a t i  on . In a d d i t i o n ,  a l l  14 s k i l l s  were  
p r e s e n t e d  i n  t h e  f i f t h  g r a d e  m a n u a l s  w i t h  13 o f  t h e  14 
s k i l l s  hav i ng  SOME INSTRUCTION p r o v i d e d .
In summary,  more SOME INSTRUCTIONAL g u i d e l i n e s  were  
r e f e r e n c e d  in f i r s t  grade  manual s w i t h  a 58 p e r c e n t a g e  p o i n t  
d e c r eas e  bet ween f i r s t  and f i f t h  grades in t he  p e r c e n t a g e  of  
t he  t o t a l  r e f e r e n c e s  a t  each gr ade  l e v e l  t h a t  were  
p o s i t i v e l y  coded.  The r e v e r s e  p a t t e r n  was t r u e  f o r  NON­
INSTRUCTION,  w i t h  a 57 p e r c e n t a g e  p o i n t  i n c r e a s e  in NON­
INSTRUCTION g u i d e l i n e s  bet ween f i r s t  grade and f i f t h  gr ade .
When p o s i t i v e  codes were a n a l y z e d  by t he  components f o r  
s e r i e s ,  Ginn p l a c e d  more emphasi s  on t he  p r a c t i c e /  
a p p l i c a t i o n  component ,  w i t h  d e c r e a s i n g  emphasi s  on p r i o r  
k nowl e dge ,  e x p l a n a t i o n ,  and gu i ded p r a c t i c e ,  r e s p e c t i v e l y .  
M c G r a w - H i l l ,  on t he  o t h e r  hand,  r e l i e d  p r i m a r i l y  on two  
component s ,  p r i o r  knowl edge  and p r a c t i c e / a p p l i c a t i o n .  
S c h o l a s t i c  s t r e s s e d  the components o f  gui ded p r a c t i c e ,  p r i o r  
k nowl e dge ,  and p r a c t i c e / a p p l i c a t i o n .  However ,  the  f o c a l  
p o i n t  of  i n s t r u c t i o n  f o r  a l l  t h r e e  programs was p r i o r  
knowl edge  and p r a c t i c e / a p p l i c a t i o n .
A c o mp a r a b l e  a n a l y s i s  of  p o s i t i v e  codes was c o mp l e t e d  
f o r  grade l e v e l s .  The a n a l y s i s  i n d i c a t e d  t h a t  t he  t h r e e
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s o c i a l  s t u d i e s  programs emphas i zed  i n s t r u c t i o n a l  components  
as f o l l o w s :  p r a c t i c e / a p p l i c a t i o n ,  p r i o r  k nowl e dge ,  gui ded
p r a c t i c e ,  e x p l a n a t i o n ,  and m o d e l i n g / d e m o n s t r a t i o n .  P r i o r  
knowl edge was t he f o c a l  p o i n t  o f  i n s t r u c t i o n  in the f i r s t  
grade manua l s ,  w h i l e  p r a c t i c e / a p p l i c a t i o n  became t he p r i m a r y  
component  f o r  t he  t h i r d  and f i f t h  grade manual s .  A t t e n t i o n  
to o t h e r  components ( p r i o r  k nowl e dge ,  gu i ded p r a c t i c e ,  and 
p r a c t i c e / a p p l i c a t i o n )  v a r i e d  a c r oss  grade l e v e l s .
The main t r e n d  noted was t h a t  t he  p e r c e n t a g e  p o i n t s  of  
i n s t r u c t i o n a l  g u i d e l i n e s  dec r ea s e  w i t h  h i g h e r  grade l e v e l s ,  
w h i l e  the o p p o s i t e  was t r u e  f o r  NON- INSTRUCTION.  The number  
of  g u i d e l i n e s  not  d e t e r m i n e d  was f a i r l y  c o n s t a n t  across  
grades and s e r i e s .  A n ot he r  t r e n d  t h a t  emerged was t h a t  the  
s k i l l  a r ea s  s t r e s s e d  by s e r i e s  and grade l e v e l s  wer e  ver y  
s i m i l a r .  Thr ee  s k i l l s  deemed most  i m p o r t a n t  were:  (1)
1 e a r n i  ng to r ead f o r  main i d e a  and s p e c i f i c  i n f o r m a t i o n ; (2)  
l e a r n i n g  how to draw i n f e r e n c e s  f rom f a c t s ,  to h y p o t h e s i  z e , 
and to make p r e d i c t i o n s ; and (3)  c o m p a r i n g ,  c o n t r a s t i n g ,  and 
c l a s s i f y i n g  i n f o r m a t i o n . When SOME INSTRUCTION g u i d e l i n e s  
were p r o v i d e d ,  t hey  d e a l t  m a i n l y  w i t h  p r i o r  knowl edge  and 
p r a c t i c e / a p p l i c a t i o n  as shown i n F i g u r e  8.  These two  
components account ed  f o r  65% o f  t he  p o s i t i v e  r e f e r e n c e s .  
Ot h e r  components used l e s s  f r e q u e n t l y  were gu i ded p r a c t i c e  
( 23%) ,  e x p l a n a t i o n  ( 12%) ,  and m o d e l i n g / d e m o n s t r a t i o n  (<1%).
FIGURE 8
COMPONENTS OF SOME INSTRUCTION ACROSS GRADE LEVELS 
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F i g u r e  8 i n d i c a t e s  t he  o v e r a l l  t r e n d s  f o r  components o f  SOME 
INSTRUCTION f o r  grades one,  t h r e e ,  and f i v e .
Summary
Th i s  c h a p t e r  p r e s e n t e d  t he  r e s u l t s  of  the c o n t e n t  
a n a l y s i s  pr ocedur es  used in t he  s t udy.  D e s c r i p t i v e  
s t a t i s t i c s  were  p r o v i d e d  in o r d e r  to d i s c e r n  the  q u a n t i t y  
of  r e a d i n g  compr ehens i on  i n s t r u c t i o n  g u i d e l i n e s  in n i ne  
s o c i a l  s t u d i e s  manual s  f rom t h r e e  pr ogr ams.  F i n d i n g s  
i n d i c a t e d  t h a t  s o c i a l  s t u d i e s  manual s  p r o v i d e  SOME 
INSTRUCTIONAL g u i d e l i n e s  35% of  the  t i m e  and NON- 
INSTRUCTIONAL g u i d e l i n e s  61% of  t he  t i m e .  A n a l y s i s  o f  the  
p o s i t i v e  codes were used to d i s c us s  the n a t u r e  of  
i n s t r u c t i o n  a dv oc a t e d .  F i n d i n g s  were  r e p o r t e d  f o r  
i n d i v i d u a l  s k i l l s  and ge ne r a l  c a t e g o r i e s  f o r  s e r i e s ,  f o r  
grade l e v e l ,  and f o r  t he  t h r e e  s e r i e s  as a group.
C h a p t e r  5 p r e s e n t s  a summar y  o f  t h e  s t u d y  and a 
d i s c u s s i o n  o f  t he  f i n d i n g s .  I m p l i c a t i o n s  f o r  
p r a c t i t i o n e r s ,  t e a c h e r  e d u c a t o r s  and p u b l i s h e r s  are  
pr e s e n t e d  i n c o n j u n c t i o n  w i t h  the  f i n d i n g s .  F i n a l l y ,  
recommendat i ons  f o r  f u t u r e  r e s e a r c h  a r e  made.
CHAPTER 5
SUMMARY, F I NDI NGS,  IMPLI CATI ONS,  AND RECOMMENDATIONS
T h i s  c h a p t e r  p r e s e n t s  a summar y  o f  t h e  s t u d y ,  a 
d i s c u s s i o n  o f  the f i n d i n g s ,  t he  c o n c l u s i o n s ,  and 
t he  i m p l i c a t i o n s  f o r  p r a c t i t i o n e r s , t e a c h e r  e d u c a t o r s  and 
p u b l i s h e r s .  I n  a d d i t i o n ,  r e comme ndat i ons  a r e  made f o r  
f u t u r e  r e s e a r c h .
Summary
The purpose of  t h i s  s t udy was to assess RCI g u i d e l i n e s  
i n c l u d e d  in e l e m e n t a r y  s o c i a l  s t u d i e s  t e a c h e r s '  manual s .
One p o r t i o n  o f  the  c o n t e n t  a n a l y s i s  f ocused on the  
p u b l i s h e r s '  p e r s p e c t i v e s  of  t he  r o l e  of  r e a d i n g  in the  
s o c i a l  s t u d i e s  c u r r i c u l u m .  The o t h e r  c o n t e n t  a n a l y s i s ,  
d e s i gned  to a s c e r t a i n  t he  q u a n t i t y  and n a t u r e  o f  RCI ,  
f ocused on i n s t r u c t i o n a l  g u i d e l i n e s  suggest ed f o r  
r e a d i n g  compr ehens i on  in t e a c h e r s '  manual s .  The purposes  
were to e s t a b l i s h  t he  p u b l i s h e r s '  p e r s p e c t i v e s  r e g a r d i n g  
r e a d i n g  in s o c i a l  s t u d i e s  l e ss ons  and to assess RCI  
g u i d e l i n e s  in s o c i a l  s t u d i e s  manua l s .
R e s e a r c h  has i n d i c a t e d  t h a t  a s t u d y  o f  t h i s  t y p e  was 
i m p o r t a n t  f o r  t h r e e  s p e c i f i c  r easons:  (1)  concer n about  the
c o n f u s i o n  s u r r o u n d i n g  d e f i n i t i o n s  o f  RCI ;  (2)  t he  i n f l u e n c e  
o f  t e a c h e r s '  manual s  on t e a c h e r s  and i n s t r u c t i o n ;  and (3)  
t he  r e l a t i o n s h i p  be t ween d i r e c t  i n s t r u c t i o n  and l e a r n i n g .
I n a d d i t i o n ,  r e s e a r c h  has suggest ed t h a t  t e x t b o o k s  were  t he
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p r e d o m i n a n t  i n s t r u c t i o n a l  m a t e r i a l  used in the c l a ss r oom  
( Goodl ad ,  1984)  and t h a t  s t u d e n t s  o f t e n  had pr obl ems  
compr ehendi ng e x p o s i t o r y  t e x t  ( A r n s d o r f ,  1963;  R i t t e r ,  1941;  
S e r r a ,  1953 ) .  F u r t h e r ,  t e a c h e r s '  manual s  whi ch accompany  
the  t e x t b o o k s  seemed to have more i n f l u e n c e  on t e a c h e r s  
t han p r e s e r v i c e  t r a i n i n g  ( B a r t o n  & W i l d e r ,  1963;  Shannon 
19 83 a ) ;  t h e r e f o r e ,  c o n s i d e r a t i o n  of  the c o n t e n t  w i t h i n  
t hes e  manual s was a l s o  an i m p o r t a n t  concer n .  C o n s e q u e n t l y ,  
r e s e a r c h  f o c u s i n g  on the assessment  of  r e a d i n g  
compr ehens i on  i n s t r u c t i o n  g u i d e l i n e s  i n manual s  was wo r t h y  
of  e x p l o r a t i o n .
Th i s  s tudy was des i gned to de v e l op  a model  f o r  
a s s e s s i n g  RCI g u i d e l i n e s  in s o c i a l  s t u d i e s  t e a c h e r s '  manual s  
usi ng c o n t e n t  a n a l y s i s .  I t  c o n s i s t e d  of  s e l e c t i n g  the  
t e a c h e r s '  manual  as t he  s a mp l i n g  u n i t ,  the  theme as the  
r e c o r d i n g  u n i t ,  t he  t h r e e  c a t e g o r i e s  (SOME INSTRUCTION,  NON­
INSTRUCTION,  INDETERMINATE) ,  and t he  main e n u m e r a t i o n  
s ys t em,  f r e q u e n c y .  These e l e m e n t s  p r o v i d e d  t he f r amewor k  
f o r  t he  assessment  model  ( F i g u r e  2 ) .
The s t udy ' s  p r oc e dur e s  i n v o l v e d  r andoml y  s e l e c t i n g  
t h r e e  s o c i a l  s t u d i e s  s e r i e s  w i t h  1983 or  1984 c o p y r i g h t  
da t e s  f rom whi ch t he f i r s t ,  t h i r d ,  and f i f t h  grade manual s  
were a n a l y z e d .  P r o m o t i o n a l  m a t e r i a l  was r e v i e w e d  to assess  
t he  p u b l i s h e r s '  p e r s p e c t i v e s  of  the r o l e  o f  r e a d i n g  in the  
s o c i a l  s t u d i e s  c u r r i c u l u m .  A d d i t i o n a l l y ,  scope and sequence  
c h a r t s  f rom the t h r e e  s e r i e s  were used to de v e l op  the
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i n s t r u m e n t  f o r  t h i s  r e s e a r c h .  In o r d e r  to assess RCI  
g u i d e l i n e s ,  each page o f  t he  n i ne  manual s  was r e v i e w e d  and 
coded by the r e s e a r c h e r .  A second r a t e r  a n a l y z e d  one f i r s t ,  
t h i r d ,  and f i f t h  gr ade  manual  to e s t a b l i s h  i n t e r r a t e r  
a g r e e m e n t .
F i n d i n g s  and I m p l i c a t i o n s
C o n t e n t  a n a l y s i s  of  n i ne  s o c i a l  s t u d i e s  t e a c h e r s ’ 
manual s  y i e l d e d  f o u r  ma j o r  f i n d i n g s .  One f i n d i n g  concer ns  
t he  p u b l i s h e r s '  p e r s p e c t i v e s  of  the r o l e  of  r e a d i n g  in the  
s o c i a l  s t u d i e s  c u r r i c u l u m ,  w h i l e  a n o t h e r  ma j o r  f i n d i n g  
r e l a t e s  to t he p u b l i s h e r s '  i n c o n s i s t e n t  use o f  s k i l l  l a b e l s .  
The l a s t  two ma j o r  f i n d i n g s  i n v o l v e  r e a d i n g  compr ehens i on  
i n s t r u c t i o n  ( RCI )  g u i d e l i n e s  i n t he  t e a c h e r s '  manual s .
The f i r s t  m a j o r  f i n d i n g  i s  t h a t  p u b l i s h e r s  acknowl edge  
t he  i m p o r t a n c e  of  r e a d i n g  in g e n e r a l  and r e a d i n g  
compr ehens i on  in p a r t i c u l a r  t o  the s o c i a l  s t u d i e s  
c u r r i c u l u m .  Ev i de nce  s u p p o r t i n g  t h i s  f i n d i n g  i s  t h a t  
p u b l i s h e r s  me nt i on e d  t he  i m p o r t a n c e  of  r e a d i n g  in t he  
p r o m o t i o n a l  m a t e r i a l ,  i n c l u d e d  r e a d i n g  s k i l l s  in the scope 
and sequence c h a r t s ,  and p r o v i d e d  g u i d e l i n e s  f o r  the  
i n c l u s i o n  of  r e a d i n g  i n s t r u c t i o n  in t he  s o c i a l  s t u d i e s  
1e s s o n s .
For  e x a mp l e ,  M c G r a w - H i l l  and S c h o l a s t i c  each e x p l i c i t l y  
s t a t e d  t h a t  r e a d i n g  was i m p o r t a n t  t o  t he  s o c i a l  s t u d i e s  
d i s c i p l i n e ,  wher eas Gi nn' s  ac kn owl e d ge me n t  was i m p l i c i t .
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T h i s  p r e c e d i n g  f a c t  i n d i c a t e s  t h a t  r e a d i n g  compr ehens i on  was 
c o n s i d e r e d  a component  o f  t he  s o c i a l  s t u d i e s  c u r r i c u l u m .  In 
a d d i t i o n ,  each p u b l i s h e r  p r o v i d e d  g u i d e l i n e s  f o r  the  
i n c l u s i o n  of  r e a d i n g  i n s t r u c t i o n .  M c G r a w - H i l l  i n c l u d e d  
g u i d e l i n e s  f o r  r e a d i n g  and w r i t i n g  s k i l l s  f o r  each l e s s o n ,  
w h i l e  Ginn p r o v i d e d  gu i ded  r e a d i n g  and l e a r n i n g  p r oc e dur e s  
f o r  each l e s s o n .  S c h o l a s t i c  f u r n i s h e d  s u g g e s t i o n s  f o r  
e v a l u a t i n g  r e a d i n g  a b i l i t y ,  f o r  g r ou p i ng  s t u d e n t s ,  and f o r  
t e a c h i n g  r e a d i n g  s t r a t e g i e s .  As a r e s u l t ,  s k i l l s  r e f e r e n c e d  
i n  t he  t e a c h e r s '  manual s  had SOME INSTRUCTION g u i d e l i n e s  
p r o v i d e d  a t  v a r i o u s  l e v e l s .  Y e t ,  o n l y  19% o f  the  181 s k i l l s  
l i s t e d  on t he  t h r e e  scope and sequence c h a r t s  were  c l a s s i f i e d  
by 15 r a t e r s  as be i ng r e a d i n g  compr ehens i on s k i l l s .
Mor e o v e r ,  s i nc e  p u b l i s h e r s  p r e s e n t  t he  s e r i e s '  
p h i l o s o p h y  and i n s t r u c t i o n a l  i d ea s  in t he  p r o m o t i o n a l  and 
i n t r o d u c t o r y  f e a t u r e s  of  the  t e a c h e r s '  ma nua l s ,  
p r a c t i t i o n e r s  shoul d be f a m i l i a r  w i t h  t he p r o m o t i o n a l  and 
i n t r o d u c t o r y  f e a t u r e s  o f  the  s e r i e s .  In a d d i t i o n ,  
p r a c t i t i o n e r s  shoul d r e v i e w  and assess t he se  f e a t u r e s  when 
s e l e c t i n g  s o c i a l  s t u d i e s  s e r i e s .  A c c o r d i n g l y ,  t e a c h e r  
e d u c a t o r s  shoul d t r a i n  p r a c t i t i o n e r s  to assess a l l  f a c e t s  of  
the  t e a c h e r s '  manual s .  M e a n w h i l e ,  p u b l i s h e r s  shoul d  
e x p l i c i t l y  s t a t e  how r e a d i n g  i n s t r u c t i o n  i s  f a c i l i t a t e d  in  
the  s e r i e s  and e x p l a i n  the  i n s t r u c t i o n a l  f r ame wo r k  u t i l i z e d  
i n  t he  s e r i e s .
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The second ma j o r  f i n d i n g  i s  t h a t  p u b l i s h e r s '  l a b e l i n g  
of  s k i l l s  was vague,  i n c o n s i s t e n t ,  and o v e r l a p p i n g .  Ther e  
w e r e  18 m a j o r  s k i l l  a r e a s  l i s t e d  on t h e  t h r e e  scope and 
sequence c h a r t s ,  w h i l e  on l y  one s k i l l  a r ea  ( t h i n k i n g  s k i l l s )  
was common among s e r i e s  and a p p r o x i m a t e l y  16% of  the 181 
s k i l l s  r e f e r e n c e d  were g e n e r i c .  Ev i dence  f o r  the  o v e r l a p  of  
s k i l l s  in the  Ginn s e r i e s  i n c l u d e d  l i s t i n g  " r e s e a r c h"  and 
" r e s e a r c h i n g " ;  "compar e" ,  "compare and c o n t r a s t " ;  and 
" d e t e c t  l i k e n e s s  and d i f f e r e n c e s " .  L i k e w i s e ,  S c h o l a s t i c  
p r e s e n t e d  t he  s k i l l s  " i d e n t i f y i n g  s i m i l a r i t i e s  and 
d i f f e r e n c e s " ,  " compar i ng l i k e n e s s  and d i f f e r e n c e s  in  
p h y s i c a l  c h a r a c t e r i s t i c s " ,  and " i d e n t i f y i n g  i n c o n g r u i t i e s " .  
These p r e c e d i n g  s k i l l  a r e a s  seem to r e q u i r e  t he same 
compr ehens i on  t a s k s ;  n e v e r t h e l e s s  t he  p u b l i s h e r s  l i s t e d  
t hese  s k i l l s  as s e p a r a t e  e n t i t i e s .
The i n c o n s i s t e n c y  and o v e r l a p  o f  s k i l l s  coul d  be 
a t t r i b u t a b l e  to t he  l a c k  o f  e x p l a n a t i o n  of  t he  s k i l l s .  Each 
p u b l i s h e r  l i s t e d  s k i l l s  but  d i d  not  d e f i n e  or  e x p l a i n  the  
s k i l l s .  As a r e s u l t ,  p o t e n t i a l  mi s c o mmu n i c a t i o n  between  
p u b l i s h e r s  a n d / o r  p r a c t i t i o n e r s  cou l d  e v o l v e .  Ev i dence  o f  
t h i s  mi s c ommu ni c a t i on  was found in t h i s  study when 15 r a t e r s  
c ou l d  not  agr ee  upon t he  c l a s s i f i c a t i o n  o f  64% of  the  181 
s k i l l s  p r e s e n t e d  to them.
T h e r e f o r e ,  the  i m p l i c a t i o n s  are  t h a t  p u b l i s h e r s  shoul d  
d e f i n e  or  e x p l a i n  t he s k i l l  l a b e l s  and p r e s e n t  exampl es  of  
t he  i n s t r u c t i o n a l  g u i d e l i n e s  r e p r e s e n t a t i v e  of  the s k i l l s .
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T e a c h e r  e d u c a t o r s  shoul d make p r a c t i t i o n e r s  aware of  the  
s h o r t c o mi n g s  o f  scope and sequence c h a r t s  i n c l u d i n g  t he  
i n c o n s i s t e n c i e s ,  o v e r l a p ,  and vague use o f  s k i l l  l a b e l s .
On t he  o t h e r  hand,  t e a c h e r s  cou l d  compensat e  f o r  the  
i n c o n s i s t e n t  use o f  s k i l l  l a b e l s  by a n a l y z i n g  the g u i d e l i n e s  
r e p r e s e n t a t i v e  o f  t he  s k i l l  l a b e l s  and d e v e l o p i n g  t h e i r  own 
d e f i n i t i o n s  f o r  t he  s k i l l s .
Secondar y  f i n d i n g s  r e l a t i v e  to s k i l l  l a b e l s  i n v o l v e  the  
s k i l l s  emphas i zed  in t he  t e a c h e r s '  manual s  and t he  
p r o g r e s s i o n  of  t he  p r e s e n t a t i o n  of  r e a d i n g  compr ehens i on  
s k i l l s  w i t h i n  s e r i e s .  The c o n t e n t  a n a l y s i s  o f  t he  n i ne  
s o c i a l  s t u d i e s  manual s  r e v e a l e d  t h a t  two r e a d i n g  
c ompr ehens i on  s k i l l s  ( l e a r n i n g  to r ead  f o r  main i dea and 
s p e c i f i c  i n f o r m a t i  on and l e a r n i n g  how to draw i n f e r e n c e s  
f r om f a c t s , to h y p o t h e s i z e ,  and to make p r e d i  c t i  on s ) were  
empha s i z e d  in each s e r i e s  and acr oss  the gr ade l e v e l s .  An 
i m p l i c a t i o n  i s  t h a t  t e a c h e r  e d u c a t o r s  shoul d emphas i ze  
o t h e r  r e a d i n g  compr ehens i on  s k i l l s  r a t h e r  than the  
p r e c e d i n g  s k i l l s  me n t i o n e d  s i n c e  t he  t e a c h e r s '  manual s  
emphas i ze  t he s e  two s k i l l s  and p r o v i d e  SOME INSTRUCTIONAL 
g u i d e l i n e s  f o r  them.  P u b l i s h e r s  need to r e v i e w  c u r r e n t  
r e s e a r c h  in o r d e r  to a s c e r t a i n  whi ch r e a d i n g  compr ehens i on  
s k i l l s  f a c i l i t a t e  t he  a c q u i s i t i o n  o f  s o c i a l  s t u d i e s  
k nowl edge  a t  t he  d i f f e r e n t  grade l e v e l s  and p r o v i d e
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i n s t r u c t i o n a l  g u i d e l i n e s  f o r  t hose  r e a d i n g  compr ehens i on  
s k i l l s .
The second r e l a t e d  f i n d i n g  concer ns  the  p r o g r e s s i o n  of  
t he  p r e s e n t a t i o n  o f  r e a d i n g  compr ehens i on  s k i l l s .  Ginn and 
S c h o l a s t i c  each i n c r e a s e d  t he number of  s k i l l s  p r e s e n t e d  
w i t h  h i g h e r  gr ade  l e v e l s  w h i l e  M c G r a w - H i l l  he l d  c o n s t a n t  the  
number of  s k i l l s  p r e s e n t e d  acr oss  grade l e v e l s .  O v e r a l l ,
71% o f  t he  c r i t e r i a  s k i l l s  were  p r e s e n t e d  i n t he  f i r s t  
gr ade  ma nua l s ,  79% i n t he  t h i r d  grade manua l s ,  and 100% in  
t he  f i f t h  grade manua l s .  T h e r e f o r e ,  i t  appear s  t h a t  
p u b l i s h e r s  r e a l i z e  t h e r e  shoul d be some o r d e r  of  
p r e s e n t a t i o n  o f  s k i l l s .  However ,  i t  i s  u n c l e a r  what  
g u i d e l i n e s ,  i f  any,  p u b l i s h e r s  use in a s c e r t a i n i n g  the  
sequence o f  s k i l l s .  C o n s e q u e n t l y ,  t e a c h e r s  shoul d be 
c o g n i z a n t  of  t h i s  i n c o n s i s t e n c y  so t h a t  they  can e v a l u a t e  
t he  sequenc i ng o f  r e a d i n g  compr ehens i on  s k i l l s  p r e s e n t e d  in 
t he  manua l s .
The t h i r d  m a j o r  f i n d i n g  i s  t h a t  NON-1 NSTRUCTI ON 
g u i d e l i n e s  were p r e v a l e n t  i n  e l e m e n t a r y  s o c i a l  s t u d i e s  
t e a c h e r s '  manual s .  Each s e r i e s  was found to have more NON- 
INSTRUCTIONAL g u i d e l i n e s  t han SOME INSTRUCTIONAL g u i d e l i n e s .  
Ginn p r o v i d e d  SOME INSTRUCTION f o r  38% of  the  g u i d e l i n e s  
r e f e r e n c e d  as compared to 55% NON-INSTRUCTION g u i d e l i n e s ,  
w h i l e  M c G r a w - H i l l  had 22% o f  the  g u i d e l i n e s  coded SOME 
INSTRUCTION and 75% o f  t he  g u i d e l i n e s  coded NON-INSTRUCTION.
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F i n d i n g s  f o r  S c h o l a s t i c  were s i m i l a r ,  w i t h  47% coded SOME 
INSTRUCTION and 52% coded NON- I  NSTRUCTI ON .
L i k e w i s e ,  NON- INSTRUCTI  ON g u i d e l i n e s  p r e v a i l e d  in the  
t h i r d  and f i f t h  grade  manual s .  T h i r d  grade manual s had 53% 
of  the g u i d e l i n e s  r e f e r e n c e d  as NON- INSTRUCTIONAL,  whereas  
42% o f  t he  g u i d e l i n e s  were coded SOME INSTRUCTION.  In the  
f i f t h  gr ade  ma nua l s ,  76% o f  the  g u i d e l i n e s  were coded as 
NON-INSTRUCTION as compared to 21% coded SOME INSTRUCTION.
On the o t h e r  hand,  f i r s t  grade manual s  had more SOME 
INSTRUCTION g u i d e l i n e s  t han NON-INSTRUCTI  ON. SOME 
INSTRUCTIONAL c odi ngs  account ed  f o r  79% o f  t he  g u i d e l i n e s  
and NON-1NSTRUCTI  ON r e f e r e n c e s  i n v o l v e d  19% o f  the  
gui  d e l i  nes .
T h i s  f i n d i n g  i n d i c a t e s  t h a t  t e a c h e r  e d u c a t o r s  must  
p r o v i d e  t r a i n i n g  i n i d e n t i f y i n g  and s u p p l e m e n t i n g  NON- 
INSTRUCTIONAL g u i d e l i n e s  found i n t e a c h e r s '  manual s .  
P r a c t i t i o n e r s ,  l i k e w i s e ,  must  t a k e  t he  i n i t i a t i v e  in 
r e v i s i n g  and s u p p l e m e n t i n g  RCI g u i d e l i n e s  so t h a t  NON- 
INSTRUCTIONAL g u i d e l i n e s  can l e a d  t o  and be c a t e g o r i z e d  as 
SOME INSTRUCTION ( i . e . ,  i n s t r u c t i o n  i n whi ch a t e a c h e r  
f a c i l i t a t e s  a s t u d e n t ' s  a c q u i s i t i o n  o f  new knowl edge p r i o r  
t o  r e a d i n g  and i n t e r a c t s  w i t h  t h e  s t u d e n t  t o  h e l p  t h e  
s t u d e n t  to a c q u i r e  t he  a b i l i t y  to u n d e r s t a n d  or  work out  t he
meani ng of  c onnec t ed  t e x t  to f a c i l i t a t e  m e t a c o g n i t i o n ) .  In
a d d i t i o n ,  p u b l i s h e r s  need to become c o g n i z a n t  of  the  
r e s e a r c h  c o n c e r n i n g  d i r e c t  i n s t r u c t i o n  and l e a r n i n g  and
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u t i l i z e  t he  r e s e a r c h  i n f o r m a t i o n  in d e v e l o p i n g  t e a c h e r s '  
m a n u a l s .
A r e l a t e d  f i n d i n g  i s  t h a t  SOME INSTRUCTION g u i d e l i n e s  
de c r e a s e  p e r c e n t a g e - w i s e  w i t h  h i g h e r  grade l e v e l s .  For  
e x a mpl e ,  79% o f  the  g u i d e l i n e s  r e f e r e n c e d  in t he  f i r s t  grade  
manual s wer e  SOME INSTRUCTION,  w h i l e  42% of  the  t h i r d  grade  
g u i d e l i n e s  were SOME INSTRUCTION,  and 21% o f  t he  f i f t h  grade
g u i d e l i n e s  were SOME INSTRUCTION.  C o n s e q u e n t l y ,  t h e r e  i s  a
58% p e r c e n t a g e  p o i n t  de c r e a s e  o f  SOME INSTRUCTION 
g u i d e l i n e s  be t ween f i r s t  grade manual s  and f i f t h  grade
manua l s .  As a r e s u l t  of  t h i s  f i n d i n g ,  i t  can be assumed
t h a t  p u b l i s h e r s  b e l i e v e  t h a t  f i r s t  g r a d e r s  need more d i r e c t  
RCI t han t h i r d  or  f i f t h  g r a d e r s  s i n c e  a l a r g e r  p e r c e n t a g e  of  
SOME INSTRUCTIONAL g u i d e l i n e s  were p r o v i d e d  a t  the f i r s t  
gr ade l e v e l .
C o n v e r s e l y ,  t he  p e r c e n t a g e  of  NON-INSTRUCTIONAL 
g u i d e l i n e s  i n c r e a s e d  w i t h  h i g h e r  grade l e v e l s .  F i r s t  grade  
manual s  p r o v i d e d  NON-INSTRUCTION g u i d e l i n e s  19% o f  the t i me  
as compared t o  53% r e f e r e n c e d  in t he  t h i r d  grade manua l s ,  
and 76% coded in t he  f i f t h  grade manual s .  One i m p l i c a t i o n  
i s  t h a t  p u b l i s h e r s  assume t h i r d  and f i f t h  g r a d e r s  shoul d be 
p r o v i d e d  w i t h  more o p p o r t u n i t i e s  than f i r s t  g r a d e r s  to 
p r a c t i c e  and a pp l y  r e a d i n g  c ompr ehens i on  s k i l l s ,  
t h e r e f o r e ,  t hey  f u r n i s h e d  a l a r g e r  p e r c e n t a g e  of  NON- 
INSTRUCTIONAL g u i d e l i n e s  a t  t he  t h i r d  and f i f t h  grade
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l e v e l s .  On the o t h e r  hand,  t he  same dat a  coul d  i mp l y  t h a t  
p u b l i s h e r s  assume t h a t  t h i r d  and f i f t h  g r a d e r s  a l r e a d y  
possess c e r t a i n  r e a d i n g  compr ehens i on s k i l l s  and,  t h e r e f o r e ,  
t he  p u b l i s h e r s  f e e l  i t  i s  unnecessar y  t o  p r o v i d e  i n s t r u c t i o n  
f o r  t hese  s k i l l s .
The l a s t  ma j or  f i n d i n g  is t h a t  SOME INSTRUCTION 
g u i d e l i n e s  p r o v i d e d  i n t e a c h e r s '  manual s  d i f f e r e d  among 
s e r i e s  and grade l e v e l s .  Thr ee  p a t t e r n s  of  i n s t r u c t i o n  were  
not ed among s e r i e s  as w e l l  as a c r oss  gr ade  l e v e l s .  Among 
s e r i e s ,  Ginn used more components of  SOME INSTRUCTION than  
S c h o l a s t i c  and M c G r a w - H i l l ,  r e s p e c t i v e l y .  Gi nn' s  
i n s t r u c t i o n a l  g u i d e l i n e s  f ocused upon the components p r i o r  
k nowl e dge ,  e x p l a n a t i o n ,  gu i ded p r a c t i c e ,  and p r a c t i c e /  
a p p l i c a t i o n ,  w h i l e  S c h o l a s t i c ' s  g u i d e l i n e s  c o n c e n t r a t e d  
upon the components p r i o r  k no wl e d g e ,  gu i ded p r a c t i c e ,  and 
p r a c t i c e / a p p l i c a t i o n .  M c G r a w - H i l l ' s  g u i d e l i n e s  c e n t e r e d  on 
p r i o r  knowl edge  and p r a c t i c e / a p p l i c a t i o n .  As a r e s u l t ,  i t  
a ppear s  t h a t  Ginn p r o v i d e d  a ba l anced model  of  SOME 
INSTRUCTION g u i d e l i n e s ,  w h i l e  S c h o l a s t i c  and M c G r a w - H i l l  
f o l l o w e d  a t h r e e  component  mode l ,  and a two component  model ,  
r e s p e c t i v e l y .  M e a n w h i l e ,  RCI g u i d e l i n e s  in the f i r s t  grade  
manual s  f ocused on t he  components o f  p r i o r  knowl edge (43%)  
and gui ded p r a c t i c e  (34%) as compared to the  g u i d e l i n e s  in 
t he  f i f t h  grade manual s whi ch emphas i zed  the components of  
p r a c t i c e / a p p l i c a t i o n  (43%) and o f  p r i o r  k nowl edge  (23%) .
The t h i r d  grade  manual s were found to have g u i d e l i n e s  whi ch
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u t i l i z e d  t he  components of  p r i o r  knowl edge (29%) ,  
e x p l a n a t i o n  (16%) ,  gu i ded p r a c t i c e  (19%) and p r a c t i c e /  
a p p l i c a t i o n  (36%) .  The c o n c l u s i o n  i s  t h a t  p u b l i s h e r s  use 
d i f f e r e n t  p a t t e r n s  of  SOME INSTRUCTION a t  each grade l e v e l  
and d i f f e r e n t  models o f  SOME INSTRUCTION f o r  c e r t a i n  grade  
l e v e l s  where RCI g u i d e l i n e s  ar e  p r e s e n t e d .
The o v e r a l l  f i n d i n g s  i n d i c a t e  t h a t  the  components p r i o r  
knowl e dge  and p r a c t i c e / a p p l  i c a t i o n  wer e  u t i l i z e d  f r e q u e n t l y  
w i t h i n  SOME INSTRUCTION g u i d e l i n e s ,  w h i l e  t he  components  
e x p l a n a t i o n  and gu i ded p r a c t i c e  were used l e s s  f r e q u e n t l y  
and t he  component  m o d e l i n g / d e m o n s t r a t i o n  was r a r e l y  
r e f e r e n c e d .  As a r e s u l t ,  t he  most  common p a t t e r n  of  
i n s t r u c t i o n  found in s o c i a l  s t u d i e s  manual s was p r i o r  
knowl edge  and p r a c t i c e / a p p l i c a t i o n  whi ch i n d i c a t e s  a two  
component  model  f o r  SOME INSTRUCTION g u i d e l i n e s .
One i m p l i c a t i o n  i s  t h a t  p u b l i s h e r s  shoul d deve l op  
a p p r o p r i a t e  g u i d e l i n e s  and f o l l o w  a model  f o r  r e a d i n g  
c ompr ehens i on i n s t r u c t i o n  g u i d e l i n e s  based upon c u r r e n t  
r e s e a r c h  f i n d i n g s .  For  e x a mpl e ,  p u b l i s h e r s  shoul d d e c i d e  
which components of  i n s t r u c t i o n  woul d be used when 
i n t r o d u c i n g  a s k i l l ,  t e a c h i n g  a s k i l l ,  and r e i n f o r c i n g  a 
s k i l l .  The mode l ,  a l ong w i t h  t he  f o r m a t  of  i n s t r u c t i o n a l  
g u i d e l i n e s ,  shoul d  be e x p l i c i t l y  s t a t e d  i n  t he  i n t r o d u c t o r y  
s e c t i o n  o f  t he  manua l .  The model  and i n s t r u c t i o n a l  f o r m a t  
shoul d  be c o n s i s t e n t l y  used t h r o u g h o u t  t he  s e r i e s .  F u r t h e r ,
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d e t a i l e d  exampl es of  r e a d i n g  compr ehens i on  s t r a t e g i e s  shoul d  
be i n c l u d e d  in the g u i d e l i n e s .  Anot he r  i m p l i c a t i o n  i s  t h a t  
t e a c h e r  e d u c a t o r s  shoul d  t r a i n  p r a c t i t i o n e r s  to denot e  RCI  
s h o r t c o mi n g s  of  t e a c h e r s '  manual s  and to r e s t r u c t u r e  RCI  
g u i d e l i n e s  w i t h i n  t e a c h e r s '  manual s  in o r d e r  to p r o v i d e  
sound i n s t r u c t i o n .  L i k e w i s e ,  t e a c h e r s  need to become 
k n o w l e d g e a b l e  about  i n s t r u c t i o n  so t h a t  i n s t r u c t i o n a l  
g u i d e l i n e s  p r o v i d e d  i n  t e a c h e r s '  manual s  are  used as 
a d j u n c t  f e a t u r e s .
Recommendat ions f o r  F u r t h e r  Research
From t he  da t a  o b t a i n e d  and a n a l y z e d  in t h i s  s t udy ,  the  
f o l l o w i n g  r e commenda t i ons  were  made f o r  f u t u r e  s t udy .
F i r s t ,  a r e p l i c a t i o n  o f  t h i s  s t udy us i ng o t h e r  s o c i a l  
s t u d i e s  s e r i e s  shoul d be c o n s i d e r e d  in o r d e r  to t e s t  the  
assessment  model  and to broaden t he  g e n e r a l i z a t i o n  base.  In 
a d d i t i o n ,  a s i m i l a r  s t udy  shoul d be conduct ed whi ch i n c l u d e s  
t he  c o n t e n t  a n a l y s i s  of  t he  s t u d e n t ' s  t e x t ;  RCI g u i d e l i n e s ;  
and maps,  c h a r t s ,  and graphs g u i d e l i n e s  in t e a c h e r s '  
manual s .  I n c l u s i o n  o f  t he  a d d i t i o n a l  m a t e r i a l  in a study  
woul d p r o v i d e  a more r e a l i s t i c  and w h o l i s t i c  v i ew of  
suggest ed r e a d i n g  compr ehens i on  i n s t r u c t i o n  in t e a c h e r s '  
m a n u a l s .
O b s e r v a t i o n a l  r e s e a r c h  shoul d be un d e r t a k e n  to d e t e r m i n e  
wh e t h e r  t e a c h e r s  r e l y  on t he  s o c i a l  s t u d i e s  manual s  f o r  RCI .  
These s t u d i e s  shoul d be a c o n t i n u a t i o n  of  t h i s  study whereby  
t e a c h e r s  who use t he  a n a l y z e d  s e r i e s  are  obser ved .  Then,
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t he  f i n d i n g s  o f  the  s t u d i e s  c ou l d  be compared to a s c e r t a i n  
i f  t h e r e  i s  a r e l a t i o n  bet ween RCI g u i d e l i n e s  i n t e a c h e r s '  
manual s and the i n s t r u c t i o n  p r o v i d e d  by t he  t e a c h e r s .
Anot her  r e comme ndat i on  i s  t h a t  C o l w e l l ' s  ( 1980 )  
r e s e a r c h  whi ch concer ns  " d i r e c t  and f u n c t i o n a l  i n s t r u c t i o n "  
shoul d  be expanded.  For  e x a mpl e ,  r e s e a r c h  shoul d be 
c onduct ed  to compare i n s t r u c t i o n a l  p r oce dur es  of  t e a c h e r s  
us i ng  a t r a d i t i o n a l  c o n t e n t  manual  and of  t e a c h e r s  us i ng  a 
r e v i s e d  c o n t e n t  manual  whi ch p r o v i d e s  d e t a i l e d  RCI  
g u i d e l i n e s  f o r  " d i r e c t  and f u n c t i o n a l  i n s t r u c t i o n . "
Resear ch o f  t h i s  n a t u r e  c ou l d  p r o v i d e  i n f o r m a t i o n  in two  
a r e a s .  One a r ea  woul d i n v o l v e  t he  i n f l u e n c e  of  manual s  on 
t e a c h e r s  and the second a r ea  woul d i n v o l v e  the e f f e c t  of  
" d i r e c t  and f u n c t i o n a l  i n s t r u c t i o n "  on s t u d e n t  a c h i e v e me n t .
A t h i r d  a s p e c t  o f  t he  r e s e a r c h  shoul d be to a s c e r t a i n  the  
i n f l u e n c e  of  c o n t e n t  t e a c h e r s '  manual s  upon t e a c h e r s  a t  
v a r i o u s  grade l e v e l s .  Th i s  i n f o r m a t i o n  woul d be b e n e f i c i a l  
f o r  t he  de v e l o p me n t  o f  p r e s e r v i c e  and i n s e r v i c e  t r a i n i n g  
( e . g . ,  Cheek,  1982;  Kur t h  & S t r o mb e r g ,  1983;  Shannon,  1 9 8 3 b ) .
F u r t h e r  r e s e a r c h  shoul d focus on t he  de v e l o p me n t  of  
t e a c h e r  t r a i n i n g  methods whi ch i n v o l v e  t he e v a l u a t i o n  and 
u t i l i z a t i o n  o f  c ommer c i a l  manua l s .  Resear ch o f  t h i s  n a t u r e  
i s  s u p p o r t ed  by t he  i d e a s  of  F u l l e r  and Bown ( 1 9 7 5 ) ,  who 
b e l i e v e  t h a t  one a s p e c t  o f  t e a c h e r  de v e l o p me n t  i n v o l v e d  t he  
concer n  of  t e a c h e r s  to e f f e c t i v e l y  u t i l i z e  i n s t r u c t i o n a l
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m a t e r i a l s  and methods.  They suggest ed t h a t  p r e s e r v i c e ,  
n e o p h y t e ,  and e x p e r i e n c e d  t e a c h e r s  were concer ned w i t h  t he  
a b i l i t y  to use i n s t r u c t i o n a l  methods and m a t e r i a l s  
s u c c e s s f u l l y .  Veen in an ( 1984 )  found s i m i l a r  i n d i c a t i o n s  w h i l e  
r e v i e w i n g  83 s t u d i e s  i n v o l v i n g  " p e r c e i v e d  pr obl ems of  
b e g i n n i n g  t e a c h e r s . "  Summary r e s u l t s  i n d i c a t e d  t h a t  one of  
t he  p e r c e i v e d  pr ob l ems was the " e f f e c t i v e  use of  t e x t b o o k s  
and c u r r i c u l u m  gui des"  (p.  155) .  C o n s e q u e n t l y ,  r e s e a r c h  
f o c u s i n g  upon t e a c h e r  t r a i n i n g  methods i n v o l v i n g  the  
e v a l u a t i o n  and u t i l i z a t i o n  o f  c ommer c i a l  manual s  i s  
w a r r a n t e d .
A f i n a l  p o i n t  w h i c h  needs t o  be a d d r e s s e d  i s  
p h i l o s o p h i c a l  in n a t u r e .  Th i s  p o i n t  concer ns  a mi smat ch  
bet ween what  s o c i a l  s t u d i e s  s e r i e s  are  des i gned to 
a c c o mp l i s h  ( i . e . ,  t e a ch  c o n t e n t )  as opposed to what  r e a d i n g  
e d u c a t o r s  wi sh to a c c o mp l i s h  ( i . e . ,  t e ach  c o n t e n t  by 
i m p r o v i n g  r e a d i n g  s k i l l s ) .  Readi ng e d u c a t o r s  argue t h a t  t he  
a c q u i s i t i o n  of  c o n t e n t  knowl edge i s  i n c r e a s e d  when r e a d i n g  
s k i l l s  a r e  i mpr oved  ( C o l w e l l ,  1980;  K a r r i c k ,  1936) .  On the  
o t h e r  hand,  not  a l l  r e s e a r c h  has i n d i c a t e d  t h a t  r e a d i n g  
a b i l i t y  may equal  t he  a b i l i t y  to i n t e r p r e t  s o c i a l  da t a  
( G r i m ,  1 9 40 ) .  C o n s e q u e n t l y ,  the  p h i l o s o p h i c a l  a r gument  
i n v o l v e s  t he  pr ocess o f  t e a c h i n g  s o c i a l  s t u d i e s  c o n t e n t  and 
not  i n  t he  c o n t e n t  to be t a u g h t .
P u b l i s h e r s  of  s o c i a l  s t u d i e s  s e r i e s ,  be i ng concer ned  
w i t h  t he  c o n t e n t ,  des i gn  manual s whi ch emphas i ze  c o n t e n t .
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From t he  p u b l i s h e r s '  p h i l o s o p h i c a l  v i e w p o i n t ,  t he  manual s  
p r o v i d e  i n s t r u c t i o n a l  g u i d e l i n e s  and c o n t e n t  t h a t  are  
needed.  In a d d i t i o n ,  p u b l i s h e r s  do not  v i ew t he c o n t e n t  
a r e a  as a p l a c e  f o r  p r o v i d i n g  RCI  b e c a u s e  t h e y  assume  
s t u d e n t s  have a l r e a d y  a c q u i r e d  t he  a b i l i t y  to read and 
comprehend.  On t he o t h e r  hand,  j u s t  s u p p l y i n g  s t u d e n t s  w i t h  
knowl edge  does not  s e r ve  s o c i e t y ' s  pur pose.  S t ud e n t s  need 
to gr asp t he  n a t u r e  o f  t he  pr ocess  of  a c q u i r i n g  knowl edge .  
They  mus t  know how t h e  k n o w l e d g e  has been used i n  t h e  p a s t  
and how t hey  can use t he  knowl edge in the f u t u r e .  
A d d i t i o n a l l y ,  s t u d e n t s  must  know how to mod i f y  t he  l e a r n i n g  
pr ocess as the  f u t u r e  demands ( P a r k e r  & Rubi n ,  1966 ) .  RCI 
p r o v i d e s  t he  means f o r  s t u d e n t s  to a c q u i r e  t he  a b i l i t y  to  
pr ocess and e v a l u a t e  c o n t e n t  and l e a r n i n g  pr ocesses  and,  in 
so do i n g ,  s t u d e n t s  have t he  o p p o r t u n i t y  to become s e l f -  
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why s k i l l  i s  i m p o r t a n t  
how s k i l l  can be used in 
the f u t u r e
MODELING OR DEMONSTRATION OF SKILL
  p r e s en t
X absent
GUIDED PRACTICE 
p r e s e n t  
X absent
PRACTICE/APPLICATION 
p r e s e n t  
X absent
INDETERMINATE
L e a r n i n g  to read f o r  main 
i deas  and s p e c i f i c  i n f o r ­
mat i on  ( M ) ,  main i dea  (G)  
note d e t a i l  ( G ) ,  read f o r  
i n f o r m a t i o n  (G)
TREATMENT OF SKILL 
X some i n s t r u c t i o n  
n o n - i n s t r u c t i o n  
i n d e t e r m i n a t e
REPORTED 
X scope & sequence  
X t e x t
not  found  
wor di ng d i f f e r e n t
Page:  7
COMMENTS:
Lead s t u d e n t s  
to see c aus e /  
e f f e c t
APPENDIX B
LIST F PUBLISHERS MARKETING ELEMENTARY 
SOCIAL STUDIES SERIES
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The f o l l o w i n g  p u b l i s h i n g  compani es  c u r r e n t l y  p u b l i s h  
e l e m e n t a r y  s o c i a l  s t u d i e s  programs as o f  December ,  1983:
P u b l i s h e r  L a t e s t  E d i t i o n
A l l y n  & Bacon ( F o l l e t t )  R i v e r s i d e  1983
Ginn 1984
Houghton M i f f l i n  1980
D. C. Heath 1982
H o l t ,  R i n e h a r t  & Wi nst on 1983
Ma c m i l l a n  1983
M c G r a w - H i l l  1983
Si 1v e r - B u r d e t t  1983
S c o t t  Foresman 1983
Lai  dlaw 1982
St eck  Vaughn 1983
H a r c o u r t B r a c e J o v a n o v i c h  1985
Economy 1982
C h a r l e s  E.  M e r r i l l  1974
S c h o l a s t i c  Book S e r v i c e s  1983
APPENDIX C
INFORMATION ON RANDOMLY SELECTED SAMPLE FOR STUDY
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S e r i e s :  Peopl e  and T h e i r  H e r i t a g e
Ginn
L e x i n g t o n ,  MA 02173  
F i r s t  Grade
F i n l e y ,  V . ,  Ma s o n ,  B. ,  T i e g s ,  E. W. ,  & Adams,  F.
( 1 9 8 3 ) .  A_t S c h o o l . L e x i n g t o n ,  MA: Gi nn.
T h i r d  Grade
T h o ma s ,  E. ,  B e a t t i e ,  S. ,  T i e g s ,  E. W. ,  & Adams,  F.
( 1 9 8 3 ) .  J_n C o m m u n i t i e s . L e x i n g t o n ,  MA: Gi nn.
F i f t h  Grade
B r o w n ,  G. S. ,  T i e g s ,  E. W.,  & Adams,  F. ( 1 9 8 3 ) .  The  
C o u n t r y . L e x i n g t o n ,  MA: Ginn.
S e r i e s :  Our N a t i o n ,  Our World
McGraw-H i 11
F i r s t  Grade
M a r t e l l i ,  L. ,  & Graham,  A. ( 1 9 8 3 ) .  Me e t i n g  P e o p l e .
New York:  M c - G r a w - H i l l .
Thi rd Grade
S p e a s ,  J . ,  M a r t e l l i ,  L . ,  Gr a h a m,  A. ,  & C h e r r y h o l m e s ,  L.  
( 1 9 8 3 ) .  Communi t i e s . New York:  M c G r a w - H i l l .
F i f t h  Grade
V u i c i c h ,  G., M a r t e l l i ,  L. ,  Graham,  A.,  C h e r r y h o l me s ,
C. ,  & Ma n s o n ,  G. ( 1 9 8 3 ) .  U n i t e d  S t a t e s . New 
York:  M c G r a w - H i l l .
S e r i e s :  S c h o l a s t i c  S o c i a l  S t u d i e s
I n q u i r y  D e p a r t me nt  
S c h o l a s t i c  Book S e r v i c e s  
904 Sy l van  Avenue 
Englewood C l i f f s ,  NJ 07632
F i r s t  Grade
K l e i n ,  S. ( 1 9 8 3 ) .  Our F a m i l i e s .  New York:
S c h o l a s t i c  Book S e r v i c e s .
T h i r d  Grade
K l e i n ,  S. ( 1 9 8 3 ) .  Our Comm uni  t i  e s . New York:
S c h o l a s t i c  Book S e r v i c e s .
F i f t h  Grade
K l e i n ,  S. ( 1 9 8 3 ) .  Our Co u n t r y ' s  H i s t o r y .  New York:




S k i l l s  Some Non- I n d e t e r -  T o t a l
I n s t r u c t i o n  I n s t r u c t i o n  mi na t e  Re f e r e nc e d  
N. ( % )  N. { % )  N. ( % )  N. ( % )
D i s t i n g u i s h i n g  f a c t  
and op i n i o n  
I n t e r p r e t i n g  p o l i ­
t i c a l  ca r t oons  
L e a r n i n g  how to 
draw i n f e r e n c e s  
f rom f a c t s ,  to 
hypot hes i  ze , and 
to make p r e d i c ­
t i o n s  
T i m e / p l a c e / s i  ze 
r e l a t i o n s h i p s  
L e a r n i n g  to read  
f o r  mai n i dea 
and s p e c i f i c  
i n f o r ma t i  on 
Sol ve  problems  
L e a r n i n g  how to 
a n a l y z e , e v a l u -  
a t e ,  and i n t e r ­
p r e t  i n f o r m a t i o n  
Make judgements  
Compar i ng,  con­
t r a s t i n g ,  and 
cl  as si f y i  ng 
i n forma t  i on 
Answer qu es t i ons  
I d e n t i  f y i  ng message 
conveyed by p i c ­
t u r e s  and words 
of  car t oon  
I d e n t i f y i n g  sequen­
t i a l  s t ages or  
steps in si mpl e  
pr ocesses  
C h a r a c t e r  t r a i t s  
I d e n t i f y i n g  cause  
and e f f e c t
T o t a l  f o r  T r e a t ­
ment  Areas
181
S k i l l s  P r i o r  Expla-  Model -  Guided P r a c t i c e
Knowledge nat ion ing P r a c t i c e  A p p l i c a t i o n  
N. (%) N. ( % )  N. (%) N. (%) N. (%)
D i s t i n g u i s h i n g  f a c t  
and opinion  
I n t e r p r e t i n g  p o l i ­
t i c a l  cartoons  
Learning iiow to 
draw i n fe rences  
from f a c t s ,  to 
hypothes i ze ,  and 
to make p r e d i c ­
t ion s  
T i m e / p l a c e / s i  ze 
r e l a t i o n s h i p s  
Learning to read 
f o r  main idea  
and speci f i  c 
i nformat ion  
Solve problems 
Learning how to  
a n a ly ze ,  e v a l u ­
a t e ,  and i n t e r ­
p r e t  i n fo rmat i on  
Make judgements  
Comparing,  con­
t r a s t i n g ,  and 
c 1 a s s i fy i n g 
i nformat ion  
Answer quest ions  
I d e n t i f y i n g  message 
conveyed by p i c ­
tures  and words 
of  cartoon  
I d e n t i f y i n g  sequen­
t i a l  stages or 
steps in simple  
processes  
Character  t r a i t s  
I d e n t i f y i n g  cause 
and e f f e c t
Tota l  f or  T r e a t ­
ment Areas 
Tota l  coding 
re ferenced
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SKILLS CODED AS COMPREHENSION WITH 93% AGREEMENT
OF 15 RATERS
(M) l e a r n i n g  t o  r e a d  f o r  ma i n  i d e a s  and s p e c i f i c  i n f o r ­
mat i on
(M) l e a r n i n g  how t o  a n a l y z e ,  e v a l u a t e ,  and i n t e r p r e t
i n fo r ma t i  on
(M) c o mpa r i ng ,  c o n t r a s t i n g  and c l a s s i f y i n g  i n f o r m a t i o n
(M) l e a r n i n g  how t o  d r a w  i n f e r e n c e s  f r o m  f a c t s ,  t o
h y p o t h e s i z e  and to make p r e d i c t i o n s
(G)  r ead f o r  i n f o r m a t i o n
(G)  note  d e t a i l
(G) sequence
(G)  answer  q u e s t i o n s
(G)  e v a l u a t e
(G) i n f e r
(G) compare
(G) s o l v e  probl ems
(G)  draw c o n c l u s i o n s
(G) h y p o t h e s i z e
(G)  compare and c o n t r a s t
(G)  a n a l y z e
(G)  c a u s e / e f f e c t
(G) d e t e c t  l i k e n e s s  and d i f f e r e n c e
(G) t i m e / p l a c e / s i z e  r e l a t i o n s h i p s
(G)  main i d ea s
(G)  make j udgement s
(G)  c h a r a c t e r  t r a i t s
( S)  compar i ng l i k e n e s s / d i f f e r e n c e  in f u n c t i o n  or  use
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(S) p r e d i c t i n g  consequences
(S) d i s t i n g u i s h i n g  f a c t  f rom o p i n i o n
(S) a n a l y z i n g  o p i n i o n s
(S) a n a l y z i n g  conc e pt s
( S) i d e n t i f y i n g  and a n a l y z i n g  g e n e r a l i z a t i o n s
(S) i d e n t i f y i n g  message conveyed by the p i c t u r e  and words  
o f  a c a r t o o n
(S) i n t e r p r e t i n g  p o l i t i c a l  c a r t o o n s
(S) i d e n t i f y i n g  d i f f e r e n c e s  b e t w e e n  c o n v e y i n g  f a c t s  and  
p e r s u a d i n g  o t h e r s  to a c c e p t  o n e ’ s view
(S) i d e n t i f y i n g  cause and e f f e c t
( S) i d e n t i f y i n g  s i m i l a r i t i e s  and d i f f e r e n c e s
Not e :  (G) = Gi nn;  (S)  = S c h o l a s t i c ; (M)= Mc Gr a w- Hi l l
APPENDIX E
MAJOR AREAS AND SKILLS SELECTED AS RELATING TO 





define words and terms
use table  of contents, index of a newspaper, l ib r a r y ,  d ict ionary,  
references, card catalog, encyclopedia




fol low directions  
1istening
in terpre t  pictures
read fo r  information
read a calendar
interview
watch a f i lm s t r ip





note deta i l  
extend vocabulary 
use a time l ine  
learn new terms 
learn from legends 
RECORDING & ORGANIZING
class i fy




























t im e/p lace /s ize  relationships
main ideas
make judgements
reading to prove or disprove




l is ten ing  and observing
learning to read fo r  main ideas and specif ic  information
learning information from photographs, graphs, charts and other features
learning new words, t h e i r  pronunciation, and how to use them in speaking 
and wr i t ing
learning how to locate information
learning how to record, organize, and communicate information
learning how to analyze, evaluate, and in terpre t  information
learning how to use community resources such as a l ib r a r y ,  newspapers, 
and government agencies
THINKING SKILLS
comparing, contrasting,  and c lassify ing information
learning how to draw inferences from fac ts ,  to hypothesize, and to make 
predictions
learning to make decisions and judgments 
SOCIAL SKILLS
learning to work in groups
learning to develop discussion techniques and other ways of communicating
ideas
learning to develop an understanding of d i f fe re n t  cultures and behavior
learning to respect other people's r igh ts ,  opinions, and property
SCHOLASTIC
THINKING/PROBLEM SOLVING
i d e n t i f y i n g  s i m i l a r i t i e s  and d i f f e r e n c e s
comparing l i k e n e s s / d i f f e r e n c e  i n  p h y s ic a l  c h a r a c t e r i s t i c s
comparing l i k e n e s s / d i f f e r e n c e  i n  f u n c t i o n  o r  use
group ing  i tems in  de f in e d  c a te g o r ie s
c r e a t i n g  c a te g o r ie s  f o r  i tems
i d e n t i f y i n g  i n c o n g r u i t i e s
i d e n t i f y i n g  causes and e f f e c t s
i d e n t i f y i n g  s e q u e n t ia l  s tages o r  steps in  s imple  processes
p r e d i c t i n g  consequences
p la n n in g  f o r  a r e s u l t
r e c o g n iz in g  and d e f i n i n g  a problem
re c o g n iz in g  s a t i s f a c t o r y  s o l u t i o n s
i d e n t i f y i n g  problems r e q u i r i n g  a d u l t  o r  group s o l u t i o n
i d e n t i f y i n g  a v a i l a b l e  cho ices
i d e n t i f y i n g  in f o r m a t i o n  r e le v a n t  to  making a cho ice  o r  d e c i s io n  
i d e n t i f y i n g  bas ic  f a c t o r s  o r  steps in  making i n d i v i d u a l  cho ices 
a n a ly z in g  f a c t o r s  in v o lv e d  in  making d e c is io n s  w i t h i n  a group 
p a r t i c i p a t i n g  in  group d e c is io n s  o r  p ro b le m -s o lv in g  
d i s t i n g u i s h i n g  f a c t  f rom o p in io n  
a n a ly z in g  op in ions  
a n a ly z in g  concepts
i d e n t i f y i n g  and a n a lyz ing  g e n e r a l i z a t i o n s  
i d e n t i f y i n g  s te re o ty p es
COMMUNICATION SKILLS
i d e n t i f y i n g  r o l e  o f  the senses in  le a rn in g
i d e n t i f y i n g  messages conveyed by word less  s igns  o r  symbols
making s igns  and symbols t o  convey messages
i d e n t i f y i n g  main s u b je c t  o r  message in  drawings o r  photographs
a n a ly z in g  in fo r m a t i o n  in  p i c t u r e s  o r  photographs
summarizing i n fo r m a t i o n  conveyed by two o r  more photographs
making s im p le  sketches o r  drawings
us ing  i n t e r n a t i o n a l  s ign  system
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us ing  i n t e r n a t i o n a l  d i s t r e s s  s ig n a l s
sending and r e c e i v i n g  messages by ges tu re  and o th e r  non-verba l  means
i d e n t i f y i n g  c o r r e c t  name o f  o b j e c t ,  i d e a s ,  o r  processes
us ing  words o r  terms in  t h e i r  c o r r e c t  sense
us ing  d i c t i o n a r i e s  to  s p e l l ,  pronounce, and use words c o r r e c t l y
w r i t i n g  a p p ro p r i a te  t i t l e s  f o r  photographs o r  drawings
i d e n t i f y i n g  message conveyed by the p i c t u r e  and words o f  a car toon
making s im p le  car toons
i n t e r p r e t i n g  p o l i t i c a l  ca r toons
d i s t i n g u i s h i n g  among p u b l i c  communications media
s e l e c t i n g  the  c o r r e c t  mass medium f o r  d i f f e r e n t  k inds  o f  news
t a k in g  and us ing  notes
c o n s t r u c t i n g  o u t l i n e s  f o r  i n t e r v i e w s ,  o ra l  o r  w r i t t e n  re p o r ts  
g i v i n g  o ra l  r e p o r t s
s e l e c t i n g  photos o r  drawings  t o  accompany o ra l  r e p o r ts  
i d e n t i f y i n g  r o l e  o f  p o l i t e n e s s  in  seeking o r  g i v i n g  in fo r m a t i o n  
conduc t ing  i n t e r v ie w s
i d e n t i f y i n g  a p p r o p r i a t e  r u le s  f o r  l a rg e  o r  smal l group d i s c u s s io n  
p a r t i c i p a t i n g  in  group cho ices  o r  dec is ion -m ak ing
i d e n t i f y i n g  d i f f e r e n c e s  between conveying f a c t s  and persuading o the rs  to  
accep t  one 's  views
i d e n t i f y i n g  and i n t e r p r e t i n g  ads
i d e n t i f y i n g  o r g a n i z a t i o n  o f  a newspaper s t o r y
w r i t i n g  a s h o r t  news s t o r y
c o r r e c t l y  add ress ing  a l e t t e r
c o n s u l t i n g  f a m i l y  members and o l d e r  persons f o r  i n fo r m a t i o n  about  the 
past
match ing i n f o r m a t i o n  to  one 's  in tended audience
c o l l e c t i n g ,  o r g a n i z i n g ,  and p re s e n t in g  in fo r m a t i o n  on one 's  community,  
s t a t e ,  reg io n  o r  n a t io n
TIME SKILLS
t e l l i n g  t im e by c lo cks  
naming days in  c o r r e c t  o rd e r  
naming months in  c o r r e c t  o rd e r  
i d e n t i f y i n g  uses o f  ca lenda r
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i d e n t i f y i n g  seasons
i d e n t i f y i n g  t i m e - r e l a t e d  changes
us ing  d e f i n i t e  t ime words
us ing  i n d e f i n i t e  t ime words
read ing  s im p le  ( h o r i z o n t a l )  t ime l i n e s
i d e n t i f y i n g  p a s t ,  p resen t  and f u t u r e  by date
us ing  dates ( y ea rs )  to  o rgan ize  past  events
f i g u r i n g  smal l  i n t e r v a l s  between dates
making s im p le  t im e l i n e s
us ing  dates to  group u n re la te d  events
us ing  dates to  o rgan ize  r e l a t e d  h i s t o r i c a l  events
us ing  v e r t i c a l  t im e l i n e s
i d e n t i f y i n g  decades and c e n tu r ie s
f i g u r i n g  le n g th y  i n t e r v a l s  between h i s t o r i c a l  dates
t r a n s l a t i n g  c e n t u r i e s  i n t o  dates
i d e n t i f y i n g  U.S. t im e  zones
i d e n t i f y i n g  and us ing  g lo b a l  t ime zones
us ing  B.C. and A.D.
d i s t i n g u i s h i n g  between h i s t o r i c a l  and p r e h i s t o r i c a l  t ime 
comparing and summariz ing complex t im e l i n e s  
LIBRARY & RESEARCH SKILLS
i d e n t i f y i n g  school o r  p u b l i c  l i b r a r y
ask ing  l i b r a r i a n  o r  teache r  f o r  he lp  in  l o c a t i n g  and s e l e c t i n g  books
i d e n t i f y i n g  l i b r a r y  r u le s  about  beh av io r  in  the l i b r a r y
i d e n t i f y i n g  l i b r a r y  r u le s  about  the use and r e tu r n  o f  books
a c q u i r i n g  a l i b r a r y  card
i d e n t i f y i n g  f i c t i o n  and n o n f i c t i o n
i d e n t i f y i n g  re fe ren ce  books
i d e n t i f y i n g  and us ing  d i c t i o n a r i e s
a lp h a b e t i z i n g  c o r r e c t l y
us ing  gu ide words
us ing  a b b re v ia t i o n s
us ing  g l o s s a r i e s
us ing  t a b l e  o f  con ten ts
i d e n t i f y i n g  te lephone d i r e c t o r y  as a source o f  in fo r m a t i o n
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us ing  newspapers and magazines as sources
us ing  t i t l e  pages
us ing  indexes
us ing  c o p y r i g h t  pages
us ing  c r o s s - re fe re n c e s
us ing  encyc loped ias
us ing  almanacs
us ing  an a t l a s
match ing a p p ro p r i a te  sources and re fe re n c e  books t o  one 's  t o p i c  
c o n s t r u c t i n g  s imple  b i b l i o g r a p h i e s  
us ing  l i b r a r y  card  c a ta lo g  
i d e n t i f y i n g  the  Dewey Decimal System
us ing  headings and t o p i c  sentences t o  skim f o r  i n fo r m a t i o n  
us ing  headings and main ideas t o  w r i t e  summaries
APPENDIX F 
S K IL L S  L I S T  SUBMITTED TO 15 RATERS
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DIRECTIONS
Please mark each s k i l l  under the a p p ro p r i a te  ca tego ry  which most 
adequa te ly  des c r ib e s  the  s k i l l .
Example:
S k i l l  Word Comprehension Study Other
R e cogn i t ion  S k i l l s
s y l l a b i c a t i o n  X
a l p h a b e t i c a l
o rd e r  X
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GINN
S k i l l s
l o c a te  in f o r m a t i o n
d e f in e  words and terms
use t a b le  o f  c o n t e n t s ,  index o f  a 
newspaper,  l i b r a r y ,  d i c t i o n a r y ,
r e fe re n c e s ,  card  c a t a lo g ,  ency­
c lo p e d ia
make a t ime l i n e
observ ing
resea rch ing
f o l l o w  d i r e c t i o n s
1i s t e n i n g
i n t e r p r e t  p i c t u r e s
read f o r  in f o r m a t i o n
read a ca lenda r
i n t e r v i e w
watch a f i l m s t r i p
read f o r  answers
research
prev iew
ask ques t ions
skim
note d e t a i l
ex tend vocabu la ry
use a t ime l i n e
le a rn  new terms
Word Compre- Study Other
Recog. hension S k i l l s
l e a rn  f rom legends
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GINN
S k i l l s  Word Compre- Study Other
Recog. hension S k i l l s
c l a s s i f y
make l i s t ,  p lan
sequence
r e p o r t
summarize
a lp h a b e t i z e
c a te g o r i z e
take  notes




answer ques t ions
o rgan ize  i n fo r m a t i o n
w r i t e  a l e t t e r
ev a lua te
i n f e r
compare
so lve  problems
d e t e c t  l i k e n e s s  and d i f f e r e n c e
draw conc lus ions
hypo thes ize





in v e s t i g a t e
exper iment
c a u s e /e f f e c t
understand chrono logy
t i m e / p l a c e / s i z e  r e l a t i o n s h i p s
main ideas
make judgements
read ing  to  prove o r  d i s p ro v e
Word Compre- Study Other
Recog. hens ion S k i l l s
c h a r a c te r  t r a i t s
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MCGRAW-HILL
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l i s t e n i n g  and obse rv ing
le a r n in g  t o  read f o r  main ideas and 
s p e c i f i c  in fo r m a t i o n
le a r n in g  i n fo r m a t i o n  f rom pho to ­
graphs,  g raphs ,  c h a r t s  and o th e r  
f e a tu re s
l e a r n in g  new words,  t h e i r  pronun­
c i a t i o n ,  and how to  use them in  
speak ing and w r i t i n g
le a r n in g  how to  l o c a te  in fo r m a t i o n
le a r n in g  how to  r e c o r d ,  o r g a n iz e ,  and 
communicate in fo r m a t i o n
l e a r n in g  how to  an a ly z e ,  e v a lu a t e ,  
and i n t e r p r e t  in fo r m a t i o n
le a r n in g  how to  use community 
resources such as a l i b r a r y ,  
newspapers, and government agencies
compar ing,  c o n t r a s t i n g ,  and
c l a s s i f y i n g  in fo r m a t i o n
le a r n in g  how to  draw in fe re n c e s  from 
f a c t s ,  t o  h y p o th e s iz e ,  and to  make 
p r e d i c t i o n s
le a r n in g  t o  make d e c i s io n s  and 
judgments
l e a r n in g  t o  work in  groups
le a r n in g  t o  deve lop d i s c u s s io n  
techn iques  and o t h e r  ways o f  
communicat ing ideas
le a r n in g  t o  deve lop an under ­
s tand ing  o f  d i f f e r e n t  c u l t u r e s  and 
behav io r
l e a r n in g  to  respec t  o t h e r  p e o p le 's  
r i g h t s ,  o p i n i o n s ,  and p ro p e r t y
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i d e n t i f y i n g  s i m i l a r i t i e s  and d i f ­
fe rences
comparing l i k e n e s s / d i f f e r e n c e  in
ph y s ic a l  c h a r a c t e r i s t i c s
comparing l i k e n e s s / d i f f e r e n c e  in
f u n c t i o n  o r  use
group ing  i tems in  d e f in e d  c a t e ­
g o r ie s
c r e a t i n g  c a te g o r i e s  f o r  i tems
i d e n t i f y i n g  i n c o n g r u i t i e s
i d e n t i f y i n g  causes and e f f e c t s
i d e n t i f y i n g  s e q u e n t ia l  stages o r
s teps  in  s im p le  processes
p r e d i c t i n g  consequences
p lann ing  f o r  a r e s u l t
r e c o g n iz in g  and d e f i n i n g  a problem
re c o g n iz in g  s a t i s f a c t o r y  s o l u t i o n s
i d e n t i f y i n g  problems r e q u i r i n g  a d u l t
o r  group s o l u t i o n
i d e n t i f y i n g  a v a i l a b l e  cho ices
i d e n t i f y i n g  in fo r m a t i o n  r e le v a n t  to
making a cho ice  o r  d e c i s io n
i d e n t i f y i n g  b a s ic  f a c t o r s  o r  steps in
making i n d i v i d u a l  choices
a n a ly z in g  f a c t o r s  i n v o lv e d  in  making
d e c i s io n s  w i t h i n  a group
p a r t i c i p a t i n g  in  group d e c i s io n s  o r
p ro b le m -s o lv in g
d i s t i n g u i s h i n g  f a c t  f rom o p in io n
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an a ly z in g  op in io n s
an a ly z in g  concepts
i d e n t i f y i n g  and a n a ly z in g  g e n e r a l i ­
z a t io n s
i d e n t i f y i n g  s te re o typ es
i d e n t i f y i n g  r o l e  o f  the  senses in
le a rn in g
i d e n t i f y i n g  messages conveyed by
word less  s igns  o r  symbols
making s igns  and symbols to  convey
messages
i d e n t i f y i n g  main s u b je c t  o r  message
in  drawings o r  photographs
a n a ly z in g  in fo r m a t i o n  in  p i c t u r e s  o r
photographs
summariz ing in fo r m a t i o n  conveyed by
two o r  more photographs
making s im p le  sketches o r  drawings
us ing  i n t e r n a t i o n a l  s ign  system
us ing  i n t e r n a t i o n a l  d i s t r e s s  s ig n a l s
sending and r e c e i v i n g  messages by
ges tu re  and o t h e r  non -ve rba l  means
i d e n t i f y i n g  c o r r e c t  name o f  o b j e c t ,
id eas ,  o r  processes
us ing  words o r  terms in  t h e i r  c o r r e c t
sense
us ing  d i c t i o n a r i e s  t o  s p e l l ,  
pronounce, and use words c o r r e c t l y
w r i t i n g  a p p ro p r i a te  t i t l e s  f o r  
photographs o r  drawings
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i d e n t i f y i n g  message conveyed by the
p i c t u r e  and words o f  a ca r toon
making s im p le  car toons
i n t e r p r e t i n g  p o l i t i c a l  ca r toons
d i s t i n g u i s h i n g  among p u b l i c  com­
m un ica t ions  media
s e l e c t i n g  the  c o r r e c t  mass medium f o r
d i f f e r e n t  k inds  o f  news
t a k in g  and us ing  notes
c o n s t r u c t i n g  o u t l i n e s  f o r  i n t e r v i e w s ,
o ra l  o r  w r i t t e n  re p o r t s
g i v i n g  o ra l  r e p o r ts
s e l e c t i n g  photos o r  drawings to
accompany o r a l  r e p o r ts
i d e n t i f y i n g  r o le  o f  p o l i t e n e s s  in
seeking o r  g i v i n g  i n fo r m a t i o n
conduc t ing  i n t e r v ie w s
i d e n t i f y i n g  a p p ro p r i a te  r u le s  f o r
la rg e  o r  smal l  group d i s c u s s io n
p a r t i c i p a t i n g  in  group cho ices  o r
d ec is ion -m ak ing
i d e n t i f y i n g  d i f f e r e n c e s  betweer
convey ing f a c t s  and persuad ing  o the rs
t o  accept  one 's  v iews
i d e n t i f y i n g  and i n t e r p r e t i n g  ads
i d e n t i f y i n g  o r g a n i z a t i o n  o f  a news­
paper s t o r y
w r i t i n g  a s h o r t  news s t o r y
c o r r e c t l y  address ing  a l e t t e r
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c o n s u l t i n g  f a m i l y  members and o l d e r  
persons f o r  in f o r m a t i o n  about  the 
past
match ing in f o r m a t i o n  t o  one 's  
in tended audience
c o l l e c t i n g ,  o r g a n i z i n g ,  and p r e ­
s e n t in g  in f o r m a t i o n  on one 's  
community,  s t a t e ,  reg ion  o r  n a t io n
t e l l i n g  t im e by c lo cks
naming days in  c o r r e c t  o rd e r
naming months in  c o r r e c t  o rd e r
i d e n t i f y i n g  uses o f  ca lenda r
i d e n t i f y i n g  seasons
i d e n t i f y i n g  t i m e - r e l a t e d  changes
us ing  d e f i n i t e  t ime words
us ing  i n d e f i n i t e  t im e words
read ing  s im p le  ( h o r i z o n t a l )  t ime 
1 ines
i d e n t i f y i n g  p a s t ,  p resen t  and f u t u r e  
by date
us ing  dates (yea rs )  to  o rgan ize  pas t  
events
f i g u r i n g  smal l  i n t e r v a l s  between 
dates
making s im p le  t ime l i n e s
us ing  dates to  group u n re la te d  even ts
us ing  dates to  o rgan ize  r e l a t e d  
h i s t o r i c a l  events
us ing  v e r t i c a l  t im e l i n e s
i d e n t i f y i n g  decades and c e n tu r ie s
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f i g u r i n g  le n g th y  i n t e r v a l s  between 
h i s t o r i c a l  dates
t r a n s l a t i n g  c e n t u r i e s  i n t o  dates
i d e n t i f y i n g  U.S. t im e zones
i d e n t i f y i n g  and us ing  g lo b a l  t ime 
zones
us ing  B.C. and A.D.
d i s t i n g u i s h i n g  between h i s t o r i c a l  and 
p r e h i s t o r i c a l  t ime
comparing and summariz ing complex 
t im e  l i n e s
i d e n t i f y i n g  school  o r  p u b l i c  l i b r a r y
ask ing  l i b r a r i a n  o r  t e a c h e r  f o r  he lp  
i n  l o c a t i n g  and s e l e c t i n g  books
i d e n t i f y i n g  l i b r a r y  r u le s  about 
b e h a v io r  in  the  l i b r a r y
i d e n t i f y i n g  l i b r a r y  r u le s  about  the  
use and r e t u r n  o f  books
a c q u i r i n g  a l i b r a r y  card
i d e n t i f y i n g  f i c t i o n  and n o n f i c t i o n
i d e n t i f y i n g  re fe re n c e  books
i d e n t i f y i n g  and us ing  d i c t i o n a r i e s
a l p h a b e t i z i n g  c o r r e c t l y
us ing  gu ide words
us ing  a b b r e v ia t i o n s
us ing  g l o s s a r i e s
us ing  t a b l e  o f  c on ten ts
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i d e n t i f y i n g  te lephone d i r e c t o r y  as a 
source o f  in fo r m a t i o n
us ing  newspapers and magazines as 
sources
us ing t i t l e  pages
using indexes
us ing  c o p y r i g h t  pages
us ing c ro s s - re fe re n c e s
us ing  encyc loped ias
us ing almanacs
us ing an a t l a s
match ing a p p ro p r i a te  sources and 
r e fe ren c e  books t o  one 's  t o p i c
c o n s t r u c t i n g  s im p le  b i b l i o g r a p h ie s
us ing  l i b r a r y  card  c a ta lo g
i d e n t i f y i n g  the Dewey Decimal System
us ing  headings and t o p i c  sentences to  
skim f o r  i n fo r m a t i o n
us ing  headings and main ideas to  
w r i t e  summaries
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l o c a te  in fo r m a t i o n 2 13
d e f in e  words and terms 4 7 4
use ta b le  o f  c o n te n t s ,  
newspaper,  l i b r a r y ,  
r e fe re n c e s ,  card cata 
c l  opedi a
index o f  a 
d i c t i o n a r y ,  
l o g ,  ency-
15
make a t ime l i n e 3 12
obse rv i  ng 3 7 5
resea rch ing 13 2
f o l l o w  d i r e c t i o n s 9 5 1
1is t e n i n g 8 3 4
i n t e r p r e t  p i c t u r e s 12 3
read f o r  i n fo r m a t i o n 14 1
read a ca lendar 3 11 1
i n t e r v i e w 2 7 6
watch a f i l m s t r i p 5 4 6
read f o r  answers 13 2
research 15
prev iew l 3 11
ask ques t ions 11 4
skim l 2 12
note d e t a i l 14 1
extend vocabu la ry 8 5 2
use a t ime 1ine 4 11
le a rn  new terms 7 7 1










c l a s s i f y 12 3
make l i s t ,  p lan 1 14
sequence 15
r e p o r t 2 12 l
summari ze 9 6 l
a l p h a b e t i z e 1 13 1
c a te g o r i z e 6 9
take  notes 15
o u t l i n e 15
o rgan ize 1 14
rev iew 3 12
record  data 14 l
answer ques t ions 14 1
o rgan ize  in fo r m a t i o n 3 12
w r i t e  a l e t t e r 2 6
e v a lu a te ' 15
i  n f e r 15
compare 15
so lve  problems 14 1
detc-ct  l i k e n e s s  and d i f f e r e n c e 1 14
draw conc lus ions 15
hypo thes ize 15
compare and c o n t r a s t 15
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i n v e s t i g a t e 3 11 1
expe r imen t 3 10 2
c a u s e / e f f e c t 15
unders tand ch rcno logy 13 2
t i m e / p l a c e / s i z e  r e l a t i o n s h i p s 14 1
main ideas 15
make judgements 15
read ing  to  prove o r  d i s p ro v e 13 2
c h a r a c t e r  t r a i t s 14 l
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l i s t e n i n g  and obse rv ing 6 5 4
le e rn in g  to  read f o r  main ideas and 
s p e c i f i c  i n fo rm a t io n 15
le a rn in g  in fo r m a t i o n  f rom pho to ­
graphs, graphs, c h a r t s  and o t h e r  
fea tu re s 5 10
le a rn in g  new words, t h e i r  pronun­
c i a t i o n ,  and how to  use them in  
speaking and w r i t i n g 9 6
le a rn in g  how to  l o c a te  i n f o r m a t i o n 2 13
le a rn in g  how to  r e c o r d ,  o r g a n iz e ,  and 
communicate in fo r m a t i o n 1 13 1
le a rn in g  how to  a n a ly z e ,  e v a lu a te ,  
and i n t e r p r e t  in f o r m a t i o n 14 1
le a rn in g  new to  use community 
resources such as a l i b r a r y ,  
newspapers, and government agencies 15
comparing, c o n t r a s t i n g ,  and 
c l a s s i f y i n g  in fo r m a t i o n 14 1
le a rn in g  how to  draw in fe re n c e s  from 
f a c t s ,  to  hypo the s ize ,  and to  make 
p re d i c t i o n s 15
le a rn in g  to  make d e c is io n s  and 
judgments 13 1 1
le a rn in g  tc  work in  groups 3 12
le a rn in g  to deve lop d i s c u s s io n  
techn iques and o t h e r  ways o f  
communicating ideas 4 11
le a rn in g  to  deve lop an unde r ­
s tand ing  o f  d i f f e r e n t  c u l t u r e s  and 
behav io r 5 2 8
le e rn in g  to  respec t  o t h e r  p e o p le 's  
r i g h t s ,  o p in io n s ,  and p ro p e r t y 1 1 13
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i d e n t i f y i n g  s i m i l a r i t i e s  end d i f ­
fe rences 1 14
comparing l i k e n e s s / d i f f e r e n c e  in  
p h y s ic a l  c h a r a c t e r i s t i c s 2 12 l
comparing l i k e n e s s / d i f f e r e n c e  in  
f u n c t i o n  o r  use 15
group ing  i tems in  de f ined  c a t e ­
g o r ie s 11 4
c r e a t i n g  c a te g o r ie s  f o r  i tems 11 4
i d e n t i f y i n g  i n c o n g r u i t i e s 13 2
i d e n t i f y i n g  causes and e f f e c t s 14 1
i d e n t i f y i n g  sequen t ia l  stages o r  
s teps in  s imple processes 14 1
p r e d i c t i n g  consequences 15
p lann ing  f o r  a r e s u l t 5 3 l
re cogn iz in g  and d e f i n i n g  a problem 9 6
reco g n iz in g  s a t i s f a c t o r y  s d u t i o n s 11 2 2
i d e n t i f y i n g  problems r e q u i r i n g  a d u l t  
o r  group s o l u t i o n 10 1 4
i d e n t i f y i n g  a v a i l a b l e  cho ices 9 4 2
i d e n t i f y i n g  in fo rm a t io n  r e le v a n t  to  
making a cho ice o r  dec is io n 10 3 3
i d e n t i f y i n g  bas ic  f a c to r s  o r  steps in  
making i n d i v i d u a l  choices 6 5 4
a na ly z ing  f a c t o r s  invo lved  in  making 
d e c is io n s  w i t h i n  a group 5 3 7
p a r t i c i p a t i n g  in  group d e c is io n s  o r  
p ro b le m -s o lv in g 3 3 9
d i s t i n g u i s h i n g  f a c t  f rom op in ion 14 1
210
SCHOLASTIC







a n a ly z in g  op in ions 15
a n a ly z in g  concepts 15
i d e n t i f y i n g  and ana lyz ing  g e n e r a l i ­
z a t io n s 15
i d e n t i f y i n g  s te reo types 11 l 3
i d e n t i f y i n g  r o le  o f  the senses in 
le a rn in g b 2 9
i d e n t i f y i n g  messages conveyed by 
word less  s igns o r  symbols 9 2 b
making s igns and symbols to  convey 
messages 1 5 1 8
i d e n t i f y i n g  main s u b je c t  o r  message 
in  drawings o r  photographs 12 3
a n a lyz ing  in fo r m a t i o n  in  p i c tu r e s  or  
photographs
12 3
summariz ing in fo rm a t io n  conveyed by 
two o r  more photographs 8 6 1
making s imple sketches o r  drawings 1 3 11
us ing  i n t e r n a t i o n a l  s ign system 1 1 3 10
us ing  i n t e r n a t i o n a l  d i s t r e s s  s ig na ls 1 2 3 11
sending and r e c e iv i n g  messages by 
ges tu re  and o th e r  non-verba l  means 1 2 12
i d e n t i f y i n g  c o r r e c t  name o f  o b je c t ,  
i o eas ,  o r  processes 7 6 2
us ing  words o r  terms in  t h e i r  c o r re c t  
sense 8 7
us ing  d i c t i o n a r i e s  to  s p e l l ,  
pronounce, and use words c o r r e c t l y 6 9
w r i t i n g  a p p ro p r ia te  t i t l e s  f o r  
photographs o r  drawings 13 1 1
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c onsu l t ing  fami ly  members and o lder  
persons f o r  in fo rmat ion  about the 
past 1 5 9
matching in fo rmat ion  to  one's 
intended audience 3 4 8
c o l l e c t i n g ,  o rgan iz ing ,  and pre­
sent ing  in fo rmat ion on one's 
community, s ta te ,  region o r  nat ion 12 3
t e l  1ing t ime by c locks 4 11
naming days in co r re c t  o rder 1 1 4 9
naming months in c o r re c t  order 1 1 4 9
id e n t i f y i n g  uses o f  calendar 3 7 4
id e n t i f y i n g  seasons 1 2 4 8
i d e n t i f y i n g  t im e - re la te d  changes 4 4 7
using d e f i n i t e  t ime words 6 3 2 4
using i n d e f i n i t e  t ime words 5 4 2 4
reading simple ( h o r i z o n ta l )  time 
1 mes 4 11
i d e n t i f y i n g  past,  present and fu tu re  
by date 6 5 4
using dates (years) to organize past 
events 5 8 2
f i g u r i n g  small i n t e r v a l s  between 
dates 1 4 10
making simple time l i n e s 3 12
using dates to group unre la ted events 4 8 3
using dates to organize re la ted  
h i s t o r i c a l  events 4 8 3
using v e r t i c a l  t ime l i n e s 3 10 2
i d e n t i f y i n g  decades and centur ies 3 4 8
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f i g u r i n g  le n g th y  i n t e r v a l s  between 
h i s t o r i c a l  dates 2 A 9
t r a n s l a t i n g  c e n t u r i e s  i n t o  dates A A 7
i d e n t i f y i n g  U.S. t im e zones 1 2 6 6
i d e n t i f y i n g  and us ing  g loba l  t ime 
zones 3 6 6
us ing  B.C. and A.D. 5 A 6
d i s t i n g u i s h i n g  between h i s t o r i c a l  and 
p r e h i s t o r i c a l  t ime 7 3 5
comparing and summariz ing complex 
t ime l i n e s 9 5 1
i d e n t i f y i n g  school o r  p u b l i c  l i b ra r y - 1 1 8 6
ask ing  l i b r a r i a n  o r  teache r  f o r  help 
in  l o c a t i n g  and s e l e c t i n g  books 12 3
i d e n t i f y i n g  l i b r a r y  ru le s  about 
beh av io r  in  the l i b r a r y 6 9
i d e n t i f y i n g  l i b r a r y  r u le s  about the 
use and r e tu r n  o f  books 7 8
a c q u i r i n g  a l i b r a r y  card 6 9
i d e n t i f y i n g  f i c t i o n  and n o n f i c t i o n 6 5 3
i d e n t i f y i n g  re fe ren ce  bocks 1A 1
i d e n t i f y i n g  and us ing  d i c t i o n a r i e s 1A 1
a lp h a b e t i z i n g  c o r r e c t l y l 13 1
using gu ide words 1 13 1
using a b b re v ia t i o n s 1 1A
us ing  g l o s s a r i e s 15
us ing  t a b l e  o f  con ten ts 15
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i d e n t i f y i n g  message conveyed by the 
p i c t u r e  and words o f  a ca r toon 14 1
making s im p le  car toons 3 2 10
i n t e r p r e t i n g  p o l i t i c a l  ca r toons 15
d i s t i n g u i s h i n g  among p u b l i c  com­
m un ica t ions  media 4 1 10
s e l e c t i n g  the c o r re c t  mass medium f o r  
d i f f e r e n t  k inds o f  news 3 4 8
t a k in g  and us ing notes 15
c o n s t r u c t i n g  o u t l i n e s  f o r  i n t e r v ie w s ,  
o ra l  o r  w r i t t e n  repo r ts 15
g i v in g  o ra l  r epo r ts 1 3 11
s e l e c t i n g  photos o r  drawings to  
accompany o r a l  repo r ts 3 6 6
i d e n t i f y i n g  r o le  o f  p o l i t e n e s s  in 
seeking o r  g i v in g  in fo r m a t i o n 1 1 3
conduc t ing  in te r v ie w s 7 8
i d e n t i f y i n g  a p p ro p r ia te  ru le s  f o r  
l a rg e  o r  smal l group d i s c u s s io n 1 14
p a r t i c i p a t i n g  in group cho ices o r  
deci  s ion-mak ing 1 2 12
i d e n t i f y i n g  d i f f e r e n c e s  between 
conveying f a c t s  and persuading o thers  
to  accept one 's  views 14 1
i d e n t i f y i n g  and i n t e r p r e t i n g  ads 13 2
i d e n t i f y i n g  o rg a n iz a t io n  o f  a news­
paper s t o r y 6 8 1
w r i t i n g  a s h o r t  news s t o r y 6 9
c o r r e c t l y  address ing a l e t t e r 1 3 11
SCHOLASTIC
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S k i l l s
i d e n t i f y i n g  te lephone d i r e c t o r y  as a 
source o f  in f o r m a t i o n 15
using newspapers and magazines as 
sources l 14
us ing t i t l e  pages 15
us ing indexes 15
us ing c o p y r ig h t  pages 15
using c ro s s - re fe re n c e s 15
us ing encyc loped ias 15
us ing almanacs 15
using an a t l a s 15
matching a p p ro p r i a te  sources and 
re fe rence  books to  one 's  t o p i c l 14
c o n s t r u c t i n g  s im p le  b i b l i o g r a p h ie s l 14
using l i b r a r y  card c a ta lo g 15
i d e n t i f y i n g  the Dewey Decimal System 15
us ing headings and t o p i c  sentences to 
skim f o r  in fo r m a t i o n l 14
using headings and main ideas to  






LIST OF EQUIVALENT SKILLS AS DETERMINED BY THREE RATERS
WITH 100% AGREEMENT
skin 1
Di s t i ngu i sh i ng  f a c t  and opinion (S)
I d e n t i f y i n g  d i f f e r e n c e s  between conveying f act s  and 
persuading others to accept  one's view (S)
S k i l l  2
I n t e r p r e t i n g  p o l i t i c a l  cartoons (S)
S k i l l  3
Learning how to draw i nf erences from f a c t s ,  to hypot hesi ze ,  
and to make pr ed i c t i ons  (M)
Pr ed i c t i ng  consequences (S)
Draw conclusions (G)
I n f e r  (G)
Hypothesize (G)
S k i l l  4
T i me / p l a c e / s i z e  r e l a t i o n s h i p s  
S k i l l  5
Learning to read for  main idea and s p e c i f i c  i n f or mat i on (M) 
Main idea (G)
Note d e t a i l  ( G)
Read for  i n f or mat i on (G)
S k i l l  6
Solve problems (G)
S k i l l  7





Analyzing opinions ( S)
I d e n t i f y i n g ,  ana l yz i ng g e n e r a l i z a t i o n s  (S)
S k i l l  8
Make judgements (G)
S k i l l  9
Comparing,  c o n t r a s t i n g ,  and c l a s s i f y i n g  i nf ormat i on ( M}
Comparing l i k e n e s s / d i f f e r e n c e  in f unct i on or use (S)  
Compare and con t r a s t  (G)
Compare (G)
Detect  l i keness  and d i f f e r e n c e  (G)
I d e n t i f y i n g  s i m i l a r i t i e s  and d i f f e r e nc e s  (S)
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S k i l l  10
Answer quest ions (G)
S k i l l  11
I d e n t i f y i n g  message conveyed by the p i c t u r e  and words of  a 
car toon (S)
S k i l l  12
I d e n t i f y i n g  sequent ial  stages or steps in simple processes 
(S)
Sequence (G)
S k i l l  13
Character  t r a i t s  (S)
S k i l l  14
I d e n t i f y i n g  cause and e f f e c t  (S)
Ca use / e f f e c t  (G)
Note:  G = Ginn,  S = Schol as t i c ,  M = McGraw-Hi l l
218
APPENDIX I 
PROCEDURAL FLOW CHART OF STUDY
219
O b t a i n  a L i s t  o f  C u r r e n t  
S o c i a l  S t u d i e s  P u b l i s h e r s
S e l e c t  Random Sample
C o n t a c t  P u b l i s h e r s  f o r  
- C o p y r i g h t  Dates  o f  S e r i e s
►  C o n t a c t  P u b l i s h e r s  
f o r  Manuals
1 ,̂ R a t e r s  S e l e c t  M a j o r  Areas  
^  C o n t a i n i n g  Reading S k i l l s
Review Scope & Sequence  
S k i l l  C h a r t s
F o r m u l a t e  S k i l l  L i s t s  
f o r  Each S e r i e s
T a l l y  F i n d i n g s  o f  15 &  
R a t e r s ,  93% Agreement
F i n a l  I n s t r u m e n t  Dev ise d
One Week T r a i n i n g  P e r i o d ^  w  I n d e p e n d e n t  C o n t e n t  A n a l y s i s
f o r  Two R a t e r s ,  I n t e r r a t e r  W  of  T e a c h e r s '  Manuals by R a t e r s
Agreement  90%
Submit  S k i l l  L i s t s  to 15 
R a t e r s  f o r  C l a s s i f i c a t i o n  
of S k i l l s
^  Thre e  R a t e r s  I n d e p e n d e n t l y  
■ ^ S y n t h e s i z e  the L i s t s
Exami ne T e a c h e r s '  E d i t i o n s  
For Role o f  Reading
i
By S e r i e s
T a b u l a t i o n  o f  Data
▼
By Grade
I n t e r r a t e r
Agreement
Tota Coding
A n a l y s i s  o f  Data
I
R e p o r t i n g  o f  F i n d i n g s
APPENDIX J
CODING SYSTEM FOR THE ROLE OF READING IN 
SOCIAL STUDIES CURRICULUM AND RESULTS
Coding System f o r  the  Role  of  Reading  
i n  S o c i a l  S t u d i e s  C u r r i c u l u m
Reading m e n t io n ed
  i m p o r t a n c e  o f  r e a d i n g
  i n s t r u c t i o n  g u i d e l i n e s  p r o v i d e d
  i n  scope and sequence
  i n  d e s c r i p t i o n  o f  s e r i e s
Reading not  ment ioned
222
PUBLISHERS' PRESENTATION OF READING IN THEIR 
SOCIAL STUDIES PROGRAMS
P u b 1 i s h e r I m p o r t a n c e G u i d e 1 i n e s Scope & 
Sequence
T e x t
Ginn
Me nt i  oned 
Not  m e n t io n ed X
X X X
M c Gr a w- H i11
Me nt i  oned 




S c h o l a s t i  c
Me nt i  oned 




N o t e : T e x t  r e f e r s  to the  p r o m o t i o n a l  m a t e r i a l s .
APPENDIX K
RANDOM SELECTED SAMPLE OF MANUALS USED FOR 
INTERRATER AGREEMENT AND RESULTS
224
Fi rs t  Grade
Series: Our Nation, Our World
M a r t e l l i ,  L . ,  & Graham, A. (1983).  Meeting People, New York: McGraw-
H i l l .
Possible: 75 codes I n t er ra ter  R e l i a b i l i t y
69 agreed = 92%
Third Grade
Series: Our Nation, Our World
Speas, J . ,  M a r t e l l i ,  J . , Graham, 
Communities. New York: McGraw-
A . ,
Hi l l
& Cherryholmes, L. (1983),
Possible: 247 codes In ter ra ter  R e l i a b i l i t y
225 agreed = 91%
Fi f th  Grade
Series: Scholastic Social Studies









FOR TABULATION OF DATA
226
Flow C h a r t  f o r  P r o c e du r e s  f o r  T a b u l a t i n g  Data
T r e a t m e n t  of  S k i l l s  
Ass igne d to C a t e g o r i e s
▼




T o t a l
I n t e r r a t e r  Agreement  
F i r s t  Grade  
T h i r d  Grade T o t a l
F i f t h  Grade-  
» S k i l l s  s o r t e d  by c a t e g o r i e s  
S k i l l s  s o r t e d  by c a t e g o r i e s
I
T o t a l  F i n d i n g s
APPEMDIX M
TABULATION DATA SHEETS BY SERIES AND GRADE
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Numerical Frequency and Percentages for  Treatment of  
Sk i l l s  in the Ginn Series F i rs t  Grade Manual
Sk i l l s Some Non- Indeter­ Total
Instruct ion Instruct ion minate Referenced
No. {%) No. (%) No. (%) No. (%)
Dist inguishing fact
and opinion 0 (0) 0 (0) 0 (0) 0 (0)
Interpret ing p o l i ­
t i c a l  cartoons 0 (0) 0 (0) 0 (0) 0 (0)
Learning how to
draw inferences
from fa cts ,  to
hypothesize, and
to make predic­
tions 27 (31) 1 (1) 0 (0) 28 (33)a
Time/place/size
relat ionships 0 (0) 0 (0) 0 (0) 0 (0)
Learning to read
f or  main idea
and speci f ic
information 30 (35) 0 (0) 2 (2) 32 (37)
Solve problems 3 (3) 0 (0) 0 (0) 3 (3)
Learning how to
analyze,  evalu­
ate ,  and i n t e r ­
pret  information 9 (10) 0 (0) 0 (0) 9 (10)
Make judgements 1 (1) 0 (0) 0 (0) 1 (1)
Comparing, con­
t r as t in g ,  and
classi fying
information 6 (7) 3 (3) 1 (1) 10 (12)
Answer questions 1 (1) 0 (0) 0 (0) 1 (1)
Ident i fy ing message
conveyed by pic­
tures and words
of  cartoon 0 (0) 0 (0) 0 (0) 0 (0)
Ident i fy ing sequen­
t i a l  stages or
steps in simple
processes 0 (0) 0 (0) 0 (0) 0 (0)
Character t r a i t s 2 (2) 0 (0) 0 (0) 2 (2)
Ident i fy ing cause 
and e f f ec t 0 (0) 0 (0) 0 (0) 0 (0)
Total f or  Treat ­
ment Areas 79 (92)a 4 ( 5 ) a 3 (3) 86 (100)a
aDue to the convention of rounding, this total does not equal the sum of
subcategories.
Note: Since 1 does not have a speci f ic  value,  i t  was not included in
summing subcategories.
Numerical Frequency and Percentages fo r Treatment of
S k ills  in the Ginn Series Third Grade Manual
S k i l ls Some Non- Inde te r­ Total
In s tru c tio n In s tru c tio n minate Referenced
No. (%) No. (%) No. (%) No. (%)
D is ting u ish in g  fa c t
0 (0)and opin ion 0 (0) 0 (0) 0 (0)
In te rp re tin g  p o l i ­
0 (0)t ic a l  cartoons 0 (0) 0 (0) 0 (0)
Learning how to
draw inferences
from fa c ts ,  to
hypothesize, and
to  make p red ic ­
tio n s 8 (4) 32 (18) 2 (1) 42 (23)
T im e/p lace/s ize
re la tio n s h ip s 0 (0) 0 (0) 0 (0) 0 (0)
Learning to  read
fo r  main idea
and s p e c if ic
in fo rm a tion 45 (25) 7 (4) 1 (1) 53 (29 ),
Solve problems 7 (4) 6 (3) 1 (1) 14 (8)
Learning how to
analyze, eva lu ­
a te , and in te r ­
5 J3!8p re t in form ation 1 (1) 4 (2) 0 (0)Make judgements 0 (0) 2 (1) 0 (0) 2 (1)
Comparing, con­ ■
tra s t in g ,  and
c la s s ify in g . a
in fo rm ation 5 (3) 12 (7) 5 (3) 22 (12)
Answer questions 24 (13) 12 (7) 3 (2) 39 (22)
Id e n tify in g  message
conveyed by p ic ­
tu res  and words
o f cartoon 0 (0) 0 (0) 0 (0) 0 (0)
Id e n tify in g  sequen­
t i a l  stages or
steps in  simple
(0)
. a
processes 1 (1) 2 (1) 0 3 (2)
Character t r a i t s 0 (0) 0 (0) 0 (0) 0 (0)
Id e n tify in g  cause 
and e ffe c t 0 (0) 1 (1) 0 (0) 1 (1)
Total fo r  T rea t­
ment Areas 91 (50)a 78 (43)a 12 (7 )a 181 (100)a
Due to  the convention o f  rounding, th is  to ta l does not equal the sum o f 
subcategories.
Note: Since 1 does not have a s p e c if ic  va lue, i t  was not included in
summing subcategories.
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Numerical Frequency and Percentages f o r  Treatment o f
S k ills  in the Ginn Series F ifth  Grade Manual
S k il ls Some Non- In de te r­ Total
In s tru c tio n In s tru c tio n minate Referenced
No. (%) No. (%) No. {%) No. (%)
D is tin g u ish in g  fa c t
and opin ion 0 (0) 0 (0) 0 (0) 0 (0)
In te rp re tin g  p o l i ­
0 (0)t ic a l  cartoons 0 (0) 0 (0) 0 (0)
Learning how to
draw inferences
from fa c ts , to
hypothesize, and
to  make p re d ic ­
tio n s 3 ( I ) 77 (24) 5 (2) 85 {26)a
T im e/p lace/s ize
re la tio n s h ip s 0 (0) 13 (4) 3 (1) 16 (5)
Learning to  read
fo r  main idea
and s p e c if ic
( 2)in fo rm ation 45 (13) 44 (14) 8 97 (29)
Solve problems 0 (0) 1 ( 1) 0 (0) 1 ( 1)
Learning how to
analyze, eva lu ­
a te , and in te r ­
p re t in fo rm ation 0 (0) 2 (1) 0 (0) 2 (1)
Make judgements 1 ( 1) 3 (1) 0 (0) 4 (1)
Comparing, con­
t ra s t in g ,  and
c la s s ify in g
in fo rm ation 4 (1) 45 (14) 7 (2) 56 (17)
Answer questions 3 (1) 23 (7) 0 (0) 26 (8)
Id e n tify in g  message
conveyed by p ic ­
tu res and words
o f cartoon 0 (0) 0 (0) 0 (0) 0 (0)
Id e n tify in g  sequen­
t i a l  stages o r
steps in  simple
processes 1 ( 1) 6 (2) 1 ( 1) 8 (2)
Character t r a i t s 2 (1) 13 (4) 0 (0) 15 (5)
Id e n tify in g  cause 
and e ffe c t 0 (0) 17 (5) 2 (1) 19 (6)
Total fo r  T rea t­
ment Areas 59 (18) 244 (74)a 26 (8) 329 (100)
Due to  the convention o f  rounding, th is  to ta l does not equal the sum of  
subcategories.
Note: Since 1 does not have a s p e c if ic  va lue , 1t was not included in
sunming subcategories.
Numerical Frequency and Percentages f o r  Treatment o f
S k ills  in the McGraw-Hill Series F irs t Grade Manual
S k il ls Some Non- Inde te r­ Total
In s tru c tio n In s tru c tio n minate Referenced
No. (X) No. (%) No. (* ) No. (%)
D is tin g u ish in g  fa c t
and opin ion 0 (0) 0 (0) 0 (0) 0 (0)
In te rp re tin g  p o l i ­
0 (0)t ic a l  cartoons 0 (0) 0 (0) 0 (0)
Learning how to
draw inferences
from fa c ts ,  to
hypothesize, and
to  make p re d ic ­
tio n s 7 (9) 18 (24) 0 (0) 25 (33)
T im e/p lace/s ize
0 (0) 0 (0)re la tio n s h ip s 0 (0) 0 (0)
Learning to  read
fo r  main idea
and s p e c if ic
in fo rm ation 24 (32) 2 (3) 0 (0) 26 (351
Solve problems 1 (1) 1 (1) 0 (0) 2 (3)
Learning how to
analyze, eva lu ­
a te , and in te r ­
p re t in fo rm ation 4 (5) 1 (1) 1 (1) 6 (8 )a
Make judgements 0 (0) 1 (1) 0 (0) 1 (1)
Comparing, con­
t r a s t in g ,  and
c la s s ify in g
in fo rm ation 6 (8) 9 (12) 0 (0) 15 (20)
Answer questions 0 (0) 0 (0) 0 (0) 0 (0)
Id e n tify in g  message
conveyed by p ic ­
tu res  and words
o f cartoon 0 (0) 0 (0) 0 (0) 0 (0)
Id e n tify in g  sequen­
t i a l  stages or
steps in  simple
processes 0 (0) 
0 (0)
0 (0) 0 (0) 0 (0)
Character t ra  's 0 (0) 0 (0) 0 (0)
Id e n tify in g  cause 
and e ffe c t 0 (0) 0 (0) 0 (0) 0 (0)
Total fo r  T rea t­
ment Areas 42 (56)a 32 (43)a 1 (1) 75 (100)
Due to  the convention o f  rounding, th is  to ta l does not equal the sum of  
subcategories.
Note: Since 1 does not have a s p e c if ic  va lue , i t  was not included in
sunning subcategories.
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Numerical Frequency and Percentages fo r  Treatment o f
S k ills  in the McGraw-Hill Series Third Grade Manual
S k i l ls Some Non- In de te r­ Total
In s tru c tio n In s tru c tio n minate Referenced
No.. (%) No. (%) No. W No.. (* )
D is tin g u ish in g  fa c t
and opin ion 0 (0) 0 (0) 0 (0) 0 (0)
In te rp re tin g  p o l i ­
(0)t ic a l  cartoons 0 0 (0) 0 (0) 0 (0)
Learning how to
draw inferences
from fa c ts ,  to
hypothesize, and
to  make p re d ic ­
tio n s 8 (3) 59 (24) 2 (1) 69 (28)
T im e/p lace/s ize
(0)re la tio n s h ip s 0 1 ( 1) 0 (0) 1 ( 1)
Learning to  read
fo r  main idea
and s p e c if ic
in fo rm a tion 50 (20) 67 (27) 0 (0) 117 (47)
Solve problems 1 ( 1) 2 (1) 0 (0) 3 (1)
Learning how to
analyze, eva lu ­
a te , and in te r ­
p re t in fo rm ation 2 (1) 8 (3) 3 (1) 13 (5)
Make judgements 2 (1) 0 (0) 0 (0) 2 (1)
Comparing, con­
t ra s t in g ,  and
c la s s ify in g
in fo rm a tion 0 (0) 16 (6) 4 (2) 20 (8)
Answer questions 0 (0) 20 (8) 0 (0) 20 (8)
Id e n tify in g  message
conveyed by p ic ­
tu res and words
o f  cartoon 0 (0) 0 (0) 0 (0) 0 (0)
Id e n tify in g  sequen­
t i a l  stages or
steps in  simple
processes 2 (1) 0 (0) 0 (0) 2 (1)
Character t r a i t s 0 (0) 0 (0) 0 (0) 0 (0)
Id e n tify in g  cause 
and e ffe c t 0 (0) 0 (0) 0 (0) 0 (0)
Total fo r  T rea t­
ment Areas 65 (26) 173 (70)a 9 (4) 247 (100)a
a
Due to  the convention o f  rounding, th is  to ta l does not equal the sum o f 
subcategories.
Note: Since 1 does not have a s p e c if ic  va lue , i t  was not included in
summing subcategories.
Numerical Frequency and Percentages fo r  Treatment o f
S k ills  in the McGraw-Hill Series F ifth  Grade Manual
S k i l ls Some 
In s tru c tio n  
No. (%)
Non- 
In s tru c tio n  
No. (%)






D is ting u ish in g  fa c t 
and opin ion 0 (0) 0 (0) 0 (0) 0 (0)
In te rp re tin g  p o l i ­
t ic a l  cartoons 0 (0) 0 (0) 0 (0) 0 (0)
Learning how to  
draw inferences 
from fa c ts , to  
hypothesize, and 
to  make p red ic ­
tio n s 0 (0) 64 (20) 0 (0) 64 (20)
T im e/p lace/s ize
re la tio n s h ip s 1 ( 1) 6 (2) 0 (0) 7 (2)
Learning to  read 
fo r  main idea 
and s p e c if ic  
in fo rm ation 22 (7) 82 (25) 0 (0) 104 (32)
Solve problems 0 (0) 3 (1) 0 (0) 3 (1)
Learning how to  
analyze, evalu­
a te , and in te r ­
p re t in form ation 7 (2) 41 (13) 0 (0) 48 (15)
Make judgements 0 (0) 20 (6) 0 (0) 20 (6)
Comparing, con­
tra s t in g ,  and 
c la s s ify in g  
in fo rm a tion 6 (2) 32 (10) 4 42 (13)
Answer questions 0 (0) 17 (5) 0 (0) 17 (5)
Id e n tify in g  message 
conveyed by p ic ­
tu res  and words 
o f  cartoon 0 (0) 1 ( 1) 0 (0) 1 ( 1)
Id e n tify in g  sequen­
t i a l  stages or 
steps in  simple 
processes 1 ( I ) 2 (1) 0 (0) 3 (1)
Character t r a i t s 0 (0) 1 ( 1) 0 (0) 1 ( 1)
Id e n tify in g  cause 
and e ffe c t 1 ( 1) 13 (4) 0 (0) 14 (4)
Total fo r  T rea t­
ment Areas 38 (12 )a 282 (87) 4 (1) 324 (100)a
aDue to  the convention o f rounding, th is  to ta l does not equal the sum o f 
subcategories.
Note: Since 1 does not have a s p e c if ic  va lue , i t  was not included in
summing subcategories.
Numerical Frequency and Percentages fo r  Treatment o f
S k ills  in  the Scholastic Series F irs t Grade Manual
S k i l ls Some 
In s tru c tio n  
No. (%)
Non- 
In s tru c tio n  
No. ( * )






D is ting u ish in g  fa c t 
and opin ion 0 (0) 0 (0) 0 (0) 0 (0)
In te rp re tin g  p o l i ­
t ic a l  cartoons 0 (0) 0 (0) 0 (0) 0 (0)
Learning how to 
draw inferences 
from fa c ts ,  to  
hypothesize, and 
to  make p re d ic ­
tio ns 12 (16) 0 (0) 0 (0) 12 (16)
T im e/p lace/s ize
re la tio n s h ip s 3 (4) 1 (1) 0 (0) 4 (5)
Learning to  read 
fo r  main idea 
and s p e c if ic  
in fo rm ation 25 (33) 1 (1) 0 (0) 26 (34)
Solve problems 3 (4) 0 (0) 0 (0) 3 (4)
Learning how to  
analyze, eva lu ­
a te , and in te r ­
p re t in form ation 12 (16) 0 (0) 0 (0) 12 (16)
Make judgements 3 (4) 0 (0) 0 (0) 3 (4)
Comparing, con­
t ra s t in g ,  and 
c la s s ify in g  
in fo rm ation 2 (3) 1 0 (0) 3 (4)
Answer questions 6 (8) 6 (8) 0 (0) 12 (16)
Id e n tify in g  message 
conveyed by p ic ­
tu res and words 
o f cartoon 0 (0) 0 (0) 0 (0) 0 (0)
Id e n tify in g  sequen­
t i a l  stages o r 
steps in  simple 
processes 1 P I 0 (° ) 0 (0) 1 P ICharacter t r a i t s 0 (0) 0 (0) 0 (0) 0 (0)
Id e n tify in g  cause 
and e f fe c t 0 (0) 0 (0) 0 (0) 0 (0)
Total f o r  T rea t­
ment Areas 67 (88)a 9 (12)a 0 (0) 76 (100)
aDue to  the convention o f rounding, th is  to ta l does not equal the sum o f 
subcategories.
Note: Since 1 does not have a s p e c if ic  va lue , 1t was not included in
suiming subcategories.
Numerical Frequency and Percentages fo r  Treatment o f
S k ills  in the Scholastic Series Third Grade Manual
S k il ls Some 
In s tru c tio n  
No. (%)
Non- 








D is ting u ish in g  fa c t 
and opin ion 0 (0) 0 (0) 0 (0) 0 (0)
In te rp re tin g  p o l i ­
t ic a l  cartoons 0 (0) 0 (0) 0 (0) 0 (0)
Learning how to  
draw inferences 
from fa c ts , to  
hypothesize, and 
t.> make p re d ic ­
tio n s 24 (15) 19 (12) 2 (1) 45 (27)a
T im e/p lace/s ize  
re la tio n s h ip s 2 (1) 0 (0) 0 (0) 2 (1)
Learning to  read 
fo r  main idea 
and s p e c if ic  
in fo rm ation 18 ( U ) 7 (4) 3 (2) 28 (17)
Solve problems 0 (0) 0 (0) 0 (0) 0 (0)
Learning how to  
analyze, evalu­
a te , and in te r ­
p re t in form ation 30 (18) 2 (1) 1 (1) 33 (20)
Make judgements 2 (1) 2 (1) 0 (0) 4 (2)
Comparing, con­
t ra s t in g ,  and 
c la s s ify in g  
in fo rm ation 13 (8) 15 (9) 1 (1) 29 (18)
Answer questions 0 (0) 16 (10) 0 (0) 16 (10)
Id e n tify in g  message 
conveyed by p ic ­
tu res and words 
o f  cartoon 2 (1) 0 (0) 0 (0) 2 (1)
Id e n tify in g  sequen­
t i a l  stages or 
steps in  simple 
processes 3 (2) 2 (1) 0 (° ) 5 (3)
Character t r a i t s 0 (0) 0 (0) 0 (0) 0 (0)
Id e n tify in g  cause 
and e ffe c t 0 (0) 0 (0) 0 (0) 0 (0)
Total fo r  T rea t­
ment Areas 94 (57) 63 (38) 7 (4 )a 164 (100)a
Due to  the convention o f  rounding, th is  to ta l does not equal the sum o f 
subcategories.
Note: Since 1 does not have a s p e c if ic  va lue , i t  was not included in
sunning subcategories.
Numerical Frequency and Percentages fo r  Treatment o f
S k ills  in  the Scholastic Series F ifth  Grade Manual
S k il ls Some 
In s tru c tio n  
No. (%)
Non- 
In s tru c tio n  
No. (* )






D is ting u ish in g  fa c t 
and opin ion 1 ( 1) 1 ( 1) 0 (0) 2 (1)
In te rp re tin g  p o l i ­
t ic a l  cartoons 1 ( 1) 2 (1) 0 (0) 3 (1)
Learning how to  
draw inferences 
from fa c ts , to  
hypothesize, and 
to  make p re d ic ­
tio ns 20 (6) 69 (21) 0 (0) 89 (27)
T im e/p lace/size
re la tio n sh ip s 4 (1) 5 (1) 0 (0) 9 (3 )a
Learning to  read 
fo r  main idea 
and s p e c ific  
in form ation 30 (9) 60 (18) 1 ( 1 ) 91 (27)
Solve problems 0 (0) 0 (0) 0 (0) 0 (0)
Learning how to 
analyze, eva lu ­
a te , and in te r ­
p re t in form ation 18 (5) 14 (4) 0 (0) 32 (10)a
Make judgements 3 (1) 3 (1) 0 (0) 6 (2)
Comparing, con­
t ra s t in g ,  and 
c la s s ify in g  
in form ation 11 (3) 25 (7) 0 (0) 36 ( l l ) a
Answer questions 1 ( 1) 26 (8) 0 (0) 27 (8)
Id e n tify in g  message 
conveyed by p ic ­
tures and words 
o f cartoon 1 ( 1) 0 (0) 0 (0) 1 ( 1)
Id e n tify in g  sequen­
t i a l  stages o r 
steps in  simple 
processes 3 (1) 1 ( 1) 0 (0) 4 (1 ]aCharacter t r a i t s 5 (1) 8 (2) 0 (0) 13 (4)
Id e n tify in g  cause 
and e f fe c t 10 (3) 12 (4) 0 (0) 22 (7)
Total fo r  T rea t­
ment Areas 108 (32 )a 226 (67) 1 ( 1 ) 335 (100)a
Due to  the convention o f  rounding, th is  to ta l does not equal the sum o f 
subcategories.
Note: Since 1 does not have a s p e c if ic  va lue , 1t was not Included in
summing subcategories.
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P ractice  
No. {%)
Practice  
A p p lica tion  
No. (X)
D is ting u ish in g  fa c t 
and opin ion 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
In te rp re tin g  p o l i ­
t ic a l  cartoons 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Learning how to 
draw inferences 
from fa c ts , to  
hypothesize, and 
to  make p red ic ­
tio ns 23 (15) 0 (0) 0 (0) 24 (16) 3 (2)
T im e/p lace/size
re la tio n s h ip s 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Learning to  read 
fo r  main idea 
and s p e c if ic  
in form ation 26 (17) 5 (3) 0 (0) 22 (15) 5 (3)
Solve problems. 3 (2) 0 (0) 0 (0) 3 (2) 0 (0)
Learning how to  
analyze, eva lu ­
a te , and in te r ­
p re t in form ation 9 (6) 0 (0) 0 (0) 6 (4) 4 (3)
Make judgements 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Comparing, con­
t ra s t in g ,  an-* 
c la s s ify in g  
in form ation 5 (3) 0 (0) 0 (0) 5 (3) 1 (1)
Answer questions 0 (0) 1 (1) 0 (0) 0 (0) 1 (1)
Id e n tify in g  message 
conveyed by p ic ­
tu res and words 
o f  cartoon 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Id e n tify in g  sequen­
t i a l  stages or 
steps in  simple 
processes 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Character t r a i t s 1 (1) 1 (1) 0 (0) 2 (1) 0 (0)
Id e n tify in g  cause 
and e f fe c t 0 (0) 0 (0) 0 (0) 0 (0) 0 (O)
Total fo r  T rea t­
ment Areas 67 (45 )a 7 (5) 0 (0) 62 (41) 14 (9 )a
Total components 
referenced 150 (100)
aDue to the convention o f rounding, th is  to ta l does not equal the sum o f
subcategories.
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P ractice  
No. (%)
Practice  
A p p lica tion  
No. {%)
D is ting u ish in g  fa c t 
and opin ion 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
In te rp re tin g  p o l i ­
t ic a l  cartoons 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Learning how to  
draw inferences 
from fa c ts ,  to 
hypothesize, and 
to  make p red ic ­
tio ns 8 (4) 0 (0) 0 (0) 1 ( 1 ) 8 (4)
T im e/p lace/size
re la tio n sh ip s 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Learning to  read 
fo r  main idea 
and s p e c if ic  
In form ation 20 (9) 40 (19) 0 (0) 2 (1) 45 (21)
Solve problems 4 (2) 3 (1) 1 ( 1 ) 2 (1) 7 (3)
Learning how to  
analyze, evalu­
a te , and in te r ­
p re t in form ation 1 0 (0) 0 (0) 0 (0) 1 ( 1)
Make judgements 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Comparing, con­
t ra s t in g ,  and 
c la s s ify in g  
in form ation 4 (2) 1 ( 1) 0 (0) 2 (1) 5 (2)
Answer questions 6 (3) 26 (12) 0 (0) 0 (0) 27 (13)
Id e n tify in g  message 
conveyed by p ic ­
tu res and words 
o f  cartoon 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Id e n tify in g  sequen­
t i a l  stages or 
steps in  simple 
processes 0 (0) 0 (0) 0 (0) 1 ( 1 ) 1 ( 1)
Character t r a i t s 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Id e n tify in g  cause 
and e f fe c t 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Total fo r  T rea t­
ment Areas 43 (20) 70 (32) 1 ( 1 ) 8 (4 )a 94 (44)a
Total components 
referenced 216 (100)
aDue to the convention o f rounding, th is  to ta l does not equal the sum of
subcategories.
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P ractice  
No. (%)
P ractice  
A p p lica tion  
No. {%)
D is ting u ish in g  fa c t 
and opinion 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
In te rp re tin g  p o l i ­
t ic a l  cartoons 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Learning how to 
draw inferences 
from fa c ts , to  
hypothesize, and 
to  make p re d ic ­
tio ns 3 (2) 1 (1) 0 (0) 0 (0) 3 (2)
T im e/p lace/size
re la tio n sh ip s 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Learning to  read 
fo r  main idea 
and s p e c ific  
in form ation 15 (12) 39 (31) 0 (0) 3 (2) 41 (32)
Solve problems 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Learning how to 
analyze, evalu­
a te , and in te r ­
p re t in form ation 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Make judgements 1 (1) 0 (0) 0 (0) 0 (0) 1 (1)
Comparing, con­
tra s t in g , and 
c la s s ify in g  
in form ation 2 (2) 0 (0) 0 (0) 2 (2) 5 (4)
Answer questions 0 (0) 3 (2) 0 (0) 0 (0) 3 (2)
Id e n tify in g  message 
conveyed by p ic ­
tures and words 
o f cartoon 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Id e n tify in g  sequen­
t ia l  stages o r 
steps in  simple 
processes 0 (0) 0 (0) 0 (0) 1 (1) 1 (1)
Character t r a i t s 1 (1) 1 (1) 0 (0) 0 (0) 2 (2)
Id e n tify in g  cause 
and e ffe c t 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Total fo r  Treat­
ment Areas 22 (17 )a 44 (34 )a 0 (0) 6 (5) 56 (44)
Total components 
referenced 128 (100)
aDue to the convention o f rounding, th is  to ta l does not equal the sum of
subcategories.
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No. ( * )
Guided 
P ractice  
No. (%)
Practice  
A pp lica tion  
No. (%)
D is ting u ish in g  fa c t 
and opin ion 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
In te rp re tin g  p o l i ­
t ic a l  cartoons 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Learning how to  
draw inferences 
from fa c ts , to 
hypothesize, and 
to  make p red ic ­
tio n s 7 (8) 0 (0) 0 (0) 0 (0) 7 (8)
T im e/p lace/s ize
re la tio n s h ip s 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Learning to  read 
fo r  main idea 
and s p e c if ic  
in form ation 24 (29) 0 (0) 0 (0) 0 (0) 24 (29)
Solve problems 1 (1) 0 (0) 0 (0) 0 (0) 1 (1)
Learning how to 
analyze, evalu­
a te , and in te r ­
p re t in fo rm ation 4 (5) 0 (0) 0 (0) 0 (0) 4 (5)
Make judgements 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Comparing, con­
tra s t in g ,  and 
c la s s ify in g  
in form ation 6 ( 7 ) 0 (0) 0 (0) 0 (0) 6 (7)Answer questions 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Id e n tify in g  message 
conveyed by p ic ­
tu res and words 
o f cartoon 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Id e n tify in g  sequen­
t i a l  stages or  
steps in  simple 
processes 0 (0) 0 (0) 0 (° ) 0 (° ) 0 (0)
Character t r a i t s O (0) 0 (0) 0 (0) 0 (0) 0 (0)
Id e n tify in g  cause 
and e ffe c t 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Total fo r  T rea t­
ment Areas 42 (50) 0 (0) 0 (0) 0 (0) 42 (50)
Total components 
referenced 84 (100)
aDue to  the convention o f rounding, th is  to ta l does not equal the sum of
subcategories.
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P ractice  
No. (X)
P ractice  
A pp lica tion  
No. (X)
D is ting u ish in g  fa c t 
and opin ion 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
In te rp re tin g  p o l i ­
t ic a l  cartoons 0 (C) 0 (0) 0 (0) 0 (0) 0 (0)
Learning how to  
draw inferences 
from fa c ts ,  to  
hypothesize, and 
to  make p re d ic ­
tio n s 8 (6) 1 (1) 0 (0) 0 (0) 8 (6)
T im e/p lace/size
re la tio n sh ip s 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Learning to  read 
fo r  main idea 
and s p e c ific  
in form ation 50 (37) 6 (4) 0 (0) 0 (0) 50 (37)
Solve problems 1 (1) 0 (0) 0 (0) 0 (0) 1 (1)
Learning how to 
analyze, eva lu ­
a te , and in te r ­
p re t in form ation 0 (0) 0 (0) 0 (0) 2 (1) 0 (0)
Make judgements 2 (1) 0 (0) 0 (0) 0 (0) 2 (1)
Comparing, con­
tra s t in g ,  and 
c la s s ify in g  
in form ation 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Answer questions 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Id e n tify in g  message 
conveyed by p ic ­
tures and words 
o f cartoon 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Id e n tify in g  sequen­
t i a l  stages o r 
steps in  simple 
processes 1 (1! 0 (° ) 0 151 1 2 (1)Character t r a i t s 0 (0) 0 (0) 0 0 (0) 0 (0)
Id e n tify in g  cause 
and e ffe c t 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Total fo r  T rea t­
ment Areas 62 (46) 7 (5) 0 (0) 3 (2) 63 (47)a
Total components 
referenced 135 (100)
aDue to  the convention o f rounding, th is  to ta l does not equal the sum of
subcategories.
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A pp lica tion  
No. (%)
D is ting u ish in g  fa c t 
and opin ion 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
In te rp re tin g  p o l i ­
t ic a l  cartoons 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Learning how to  
draw inferences 
from fa c ts , to  
hypothesize, and 
to  make p re d ic ­
tio n s 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
T im e/p lace/s ize
re la tio n s h ip s 1 (1) 0 (0) 0 (0) 0 (0) 1 (1)
Learning to  read 
fo r  main idea 
and s p e c if ic  
in fo rm ation 15 (19) 7 ( 9) 0 (0) 1 P ) 22 (29)Solve problems 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Learning how to  
analyze, eva lu ­
a te , and in te r ­
p re t in fo rm a tion 3
S i
0 (0) 0 (0) 4 (5) 7 (9)
Make judgements 0 0 (0) 0 (0) 0 (0) 0 (0)
Comparing, con­
t ra s t in g ,  and 
c la s s ify in g  
in fo rm ation 1 ( l ) 4 (5) 0 (0) 1 (1) 6 (8)
Answer questions 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Id e n tify in g  message 
conveyed by p ic ­
tures and words 
o f cartoon 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Id e n tify in g  sequen­
t i a l  stages or 
steps in  simple 
processes 0 (0) 1 (1) 0 (0) 0 (0) 1 (1)
Character t r a i t s 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Id e n tify in g  cause 
and e ffe c t 1 (1) 0 (0) 0 (0) 0 (0) 1 (1)
Total fo r  T rea t­
ment Areas 21 (27 )a 12 (16)a 0 (0) 6 (8 )a 38 (49)a
Total components 
referenced 77 (100)
aDue to the convention o f rounding, th is  to ta l does not equal the sum o f
subcategories.
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P ractice  
No. ( * )
P ractice  
A pp lica tion  
No. (%)
D is tin g u ish in g  fa c t 
and opin ion 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
In te rp re tin g  p o l i ­
t ic a l  cartoons 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Learning how to  
draw in ferences 
from fa c ts , to  
hypothesize, and 
to  make p red ic ­
tio n s 8 (6) 0 (0) 0 (0) 12 (9) 1 (1)
T im e/p lace/s ize
re la tio n s h ip s 3 (2) 0 (0) 0 (0) 3 (2) 3 (2)
Learning to  read 
fo r  main idea 
and s p e c if ic  
in fo rm a tion 19 (15) 0 (0) 0 (0) 23 (18) 5 (4)
Solve problems 3 (2) 1 (1) 0 (0) 3 (2) 2 (2)
Learning how to  
ana lyze, eva lu ­
a te , and in te r ­
p re t in fo rm ation 10 (6) 0 (0) 0 (0) 11 (8) 3 (2)
Make judgements 1 (1) 1 (1) 0 (0) 2 (2) 2 (2)
Comparing, con­
t r a s t in g ,  and 
c la s s ify in g  
in fo rm a tion 0 (° ) 0 (0) 0 (0) 2 (2) 2 (2)
Answer questions 3 (2) 0 (0) 0 (0) 5 (4) 1 (1)
Id e n tify in g  message 
conveyed by p ic ­
tu res and words 
o f  cartoon 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Id e n tify in g  sequen­
t i a l  stages o r 
steps in  simple 
processes 1 (1) 0 (0) 0 (0) 1 (1) 0 (0)
Character t r a i t s 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Id e n tify in g  cause 
and e ffe c t 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Total fo r  T rea t­
ment Areas 48 (37) 2 (2) 0 (0) 62 (47)a 19 ( 15)a
Total components 
referenced 131 (100)a
aDue to the convention o f rounding, th is  to ta l does not equal the sum of
subcategories.
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P ractice  
No. (%}
Practice  
A pp lica tion  
No. (%)
D is ting u ish in g  fa c t 
and opin ion 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
In te rp re tin g  p o l i ­
t ic a l  cartoons 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Learning how to 
draw inferences 
from fa c ts ,  to  
hypothesize, and 
to  make p re d ic ­
tio n s 9 (6) 0 (0) 0 (0) 20 (14) 6 (4)
T im e/p lace/s ize
re la tio n s h ip s 0 (0) 0 (0) 0 (0) 2 (1) 0 (0)
Learning to  read 
fo r  main idea 
and s p e c if ic  
in fo rm ation 9 (6) 0 (0) 0 (0) 17 (12) 2 (1)
Solve problems 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Learning how to 
analyze, evalu­
a te , and in te r ­
p re t in form ation 10 (7) 0 (0) 0 (0) 28 (20) 3 (2)
Make judgements 1 (1) 1 (1) 0 (0) 1 (1) 1 (1)
Comparing, con­
t ra s t in g ,  and 
c la s s ify in g  
In fo rm ation 5 (4) 0 (0) 0 (0) 12 (9) 4 (3)
Answer questions 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Id e n tify in g  message 
conveyed by p ic ­
tures and words 
o f cartoon 2 (1) 0 (0) 0 (0) 2 (1) 0 (0)
Id e n tify in g  sequen­
t i a l  stages o r 
steps in  simple 
processes 1 (1) 0 (0) 0 (0) 2 (1) 1 (1)
Character t r a i t s 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Id e n tify in g  cause 
and e ffe c t 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Total fo r  T rea t­
ment Areas 37 (26) 1 (1) 0 (0) 84 (59) 17 (13)a
Total components 
referenced 139 (100)a
aDue to the convention o f rounding, th is  to ta l does not equal the sum of
subcategories.
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P ractice  
No. (%)
P ractice  
A pp lica tion  
No. (%)
D is ting u ish in g  fa c t 
and opin ion 1 ( 1) 0 (0) 0 (0) 1 ( 1) 0 (0)
In te rp re tin g  p o l i ­
t ic a l  cartoons 0 (0) 0 (0) 0 (0) 1 ( 1) 1 ( 1)
Learning how to  
draw inferences 
from fa c ts , to  
hypothesize, and 
to  make p red ic ­
tio n s 8 (4) 0 (0) 0 (0) 13 (6) 14 (6)
T im e/p lace/size
re la tio n sh ip s 2 (1) 0 (0) 0 (0) 2 (1) 2 (1)
Learning to  read 
fo r  main idea 
and s p e c ific  
in form ation 21 (9) 12 (5) 0 (0) 7 (3) 28 (13)
Solve problems 0 (0) 0 (0) 0 (0) 0 (0) 0 (0)
Learning how to 
analyze, evalu­
a te , and in te r ­
p re t in form ation 11 (5) 1 ( 1) 1 ( 1) 11 (5) 18 (8)
Make judgements 2 (1) 0 (0) 0 (0) 2 (1) 3 (1)
Comparing, con­
t ra s t in g ,  and 
c la s s ify in g  
in fo rm ation 3 P I 0 (0) 0 (° ) 10 (4) 9 (4)Answer questions 0 (0) 1 ( 1) 0 (0) 0 (0) 1 ( 1)
Id e n tify in g  message 
conveyed by p ic ­
tu res and words 
o f cartoon 0 (0) 0 (0) 0 (0) 1 ( 1) 0 (0)
Id e n tify in g  sequen­
t i a l  stages o r 
steps in  simple 
processes 0 P I 0 (0) 0 P I 3 P I 3 P ICharacter t r a i t s 0 (0) 1 ( 1) 0 (0) 4 (2) 4 (2)
Id e n tify in g  cause 
and e ffe c t 8 (4) 0 (0) 0 (0) 5 (2) 9 (4)
Total fo r  T rea t­
ment Areas 56 (25) 15 (7 )a 1 ( 1) 60 (27)a 92 (41)a
Total components 
referenced 224 (100)
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